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An Open Letter to Pre-Internship Cooperating Teachers 
 
Thank you very much for your willingness to welcome Arts Education pre-interns into your 
classroom!  We sincerely appreciate your support and your help in providing the field 
experience that is so essential to this teacher education program.  We know that having 
our pre-interns with you requires extra work and effort on your part.  We hope and expect 
that you will also find the experience professionally stimulating and enjoyable. 
 
This guide is designed to outline for you and your pre-interns the most important features 
of the pre-internship experience, and also to describe for you the Arts Education Program. 
Arts Education is a K-12 program. This means that it is designed to prepare teachers who 
can work with students at all levels, and who have special teaching expertise in Arts 
Education, including all five arts areas: Dance, Drama, Literature, Music, and Visual Art. 
Arts Education students are also prepared to work with the arts in integrated ways, using 
aesthetic education to stimulate the imagination and offer children varied means for self-
expression. Arts Education students may prefer to work with one particular age group, and 
a particular student may be more at home with one arts area and less comfortable with 
another. Each student, however, has a focus on Arts Education curricula generally, as well 
as one additional area of arts specialization. The Pre-Internship Year is an important year 
of the program because it allows future teachers to experience working with children of 
different ages as well as with capable and experienced teachers in the field, to 
practice and refine their teaching capacities in the discipline of Arts Education and other 
subject areas  
 
For these reasons, the Arts Education pre-internship differs from other pre-intern programs 
in that they are assigned to an elementary school in the Fall and a secondary school in 
March/April for the pre-internship experiences.  At the end of the pre-internship, we will ask 
you for a brief and simple evaluation of their teaching potential. 
 
Thank you again for your help.  We hope that the information in these pages will be useful.  
Please call any one of us if you have questions. 
 

The Arts Education Faculty 
 

  
Dr. Barbara McNeil, Arts Education - Program Chair - Literature, 585-4403  
 
Dr. Valerie Triggs, Arts Education - Visual Art, 585-5275  

 
 Dr. Sara Schroeter Arts Education - Drama -  585-4621  
 
 Professor Denise Morstad, Arts Education - Music 585-4522  
  
 Dr. Kathryn Ricketts, Arts Education - Dance, 585-4525 
  
 EAE 312 Sessional Instructor: Amanda Scandrett - amanda.scandrett@uregina.ca 
 
 
The students will be in your school on March 3 and 4 for 2 orientation days and will 
begin their 3 week block Mar 7 to Mar 25, 2022.    
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The Preparation of Arts Education Pre-Interns 
 

It should be noted that some of the Arts Education pre-interns are After Degree students.  
This means that they already hold a B.A. or a B.F.A.  They are working on a second 
degree in Arts Education. 
 
Most of Arts Education students are working on a first degree and are in the final year of 
their program.  They have had classes in fine arts and in aesthetic education. 
 
Most Arts Education pre-interns have taken ECS 100, the introductory education class 
which provides them with seven half days of field experience as an involvement student. 
 
All Arts Education pre-interns have taken two education (methodology) classes in each 
arts area:  Dance, Drama, Literature, Music, and Visual Art. 
 
All Arts Education pre-interns have taken ECS 310 (a class in general teaching skills and 
strategies and general approaches to education), and also EPSY 400 (a class in 
developmental psychology and education), and are currently enrolled in EAE 312. 
 
 

Expectations for Teaching 
 

Each Arts Education pre-intern is expected to teach at least one well prepared lesson each 
day of their 3 week block.  This lesson should be very carefully planned in writing 
according to the format specified in EAE 312.  This means that the following must be 
included:  Indicators, outcomes and Evaluation, the Body of the Lesson (Set, 
Development, Closure), and a professional target or development goal. 
 
The pre-intern will contact the cooperating teacher ahead of the 3 week block to consult 
about the unit plan and lessons to be taught during this time.  Pre-interns should also have 
the opportunity to observe various teachers in a variety of contexts. 
 
Arts Education pre-interns are best prepared to teach lessons in the Arts , but are quite 
willing to gain useful experiences in other areas of the curriculum.  Should you wish to 
invite them to sit in on a student/teacher conference, you will find they are most willing to 
be involved.  They are there the full day to be of service to the program and you are invited 
to make full use of their services. 
 
As you know, our Faculty Advisors are in your school during the 3 week block to provide 
support, encouragement and professional guidance to the pre-interns.  Should you wish to 
consult with them at any time feel free to do so.  If you wish to have a faculty advisor 
observe a specific lesson on your behalf please make those arrangements when required.   
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The Professional Development Process 
 
The diagram below shows the three phases of the Professional Development Process.  
Each phase of the process is then explained. 

PRE-CONFERENCE OBSERVING & RECORDING POST-CONFERENCING 

Before Lesson During Lesson After Lesson 

Pre-conference 

   Pre-intern: 
 presents a written lesson plan and observation guide or 

data collection sheet to the cooperating teacher 
 discusses with the cooperating teacher objectives, 

materials to be used and how room will be organized 
 discusses with the cooperating teacher  the target for 

professional growth and how observations might be made. 

Pre-intern: 
 teaches the planned lesson. 

 
Coop: 

 observes the lesson and records observations of  
 the professional target  with the use of an observation  
 guide which the pre-intern has presented 
 adds any additional comments.  

Pre-intern,: 
 self-evaluates the lesson. 

 
   Pre-intern with Coop: 

 discuss the coop’s record of observations made about the 
 professional target 
 make plans for focusing on new professional targets or 

continuing to practice present professional target in 
subsequent lessons.  

Post-conference 

Teaching / Observing 
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In addition to your comments on the pre-intern’s lesson, we hope that you will be able to 
give the pre-intern descriptive feedback on the specific professional target or teaching 
skill that he/she intends to practice.  Descriptive feedback is simply a record of what the 
pre-intern says and does as well as a record of the pupils’ reactions to it.  This type of 
information helps the pre-intern become self-evaluative and an active participant in 
planning for his/her own further professional growth.  

Descriptive feedback: 
 

is descriptive rather than evaluative 
By describing what was observed it leaves the pre-intern free to use the information 
for self-evaluation and planning.  By avoiding evaluative language, it reduces the 
tendency for the individual to react defensively. 
 

is specific, rather than general 
To be told that one is “dominating” will probably not be as useful as to be told that 
“just now when we were deciding the issues, you did not listen to what other said.” 
 

takes into account the needs of both the receiver and giver of feedback 
Feedback can be destructive when it serves only our own needs and  
fails to consider the needs of the person on the receiving end. 
 

is directed toward behavior which the receiver can do something about 
Frustration is only increased when a person is reminded of some shortcoming  
over which that person has no control. 
 

is solicited, rather than imposed 
Feedback is most useful when the receiver himself has formulated the kind of 
question which those observing him can answer. Observational record sheets are 
presented by students requesting feedback on a specific professional target. 
 

is well-timed 
In general, feedback is most useful at the earliest opportunity after the given 
behavior. Observers are requested to give feedback to each of your pre-interns 
privately after the lesson rather than during them.  Post-conferencing while the 
partner or the pupils are still in the room undermines the position of “real teacher”. 
 

is checked to ensure clear communication 
One way of doing things is to have the receiver rephrase the feedback received to 
see if it corresponds to what the sender had in mind. 
 

when given in a group provides accuracy check 
Both giver and receiver have opportunity to check with others in the group  
 about the accuracy of the feedback.  Is this one person’s impression or  

  an impression shared by others? 
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PRE AND POST CONFERENCE CHECKLIST 
 
 
PRECONFERENCE CHECKLIST: 
 
__________  Topic 
 
__________  Identification of Content 
 
__________  Lesson Set (introduction) 
 
__________  Lesson Development 
 
__________  Lesson Closure 
 
__________  Materials and Resources, Aids 
 
__________  Evaluation 
 
__________  Professional Development Teaching Target 
 
__________  Data Collection Method 
 
 
POSTCONFERENCE CHECKLIST: 
 
__________  Did we debrief on the lesson about what the students learned? 
 
__________  Did we review the professional target and the data gathered? 
 
__________  Did we discuss the data collected on the professional target? 
 
__________  Did we make any decisions about changes, different approaches? 
 
___________ Did we make any decisions about specific action for the future? 
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Class:       Date:  

Topic:       Subject:  

Sample Lesson Plan 

Content: 
 
 
 
 
 
 

Indicators/Outcomes: 
 
 
 
 
 
 

Assessment: 
 
 
 
 
 
 

Prerequisite Learning: 
 
 
 
 
 
 

Lesson Preparation 

Equipment/materials 
 
 
Advanced preparation: 
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Presentation 
Set:  (            min) 
 
 
 
 
 
Development: (            min) 
 
 
 
 
 
 
 
 
 
 
Closure:  (            min) 

Classroom 
Management 

Strategies  

Extensions: 
 
 
 
Adaptive Dimension: 

Professional Development Plan: 
Target: ___________________________________________________ 

How I plan to achieve my target: 
1)     _____________________________________________________ 

2)     _____________________________________________________ 

3)     _____________________________________________________ 

Evidence of Success (Anticipated Outcome): 
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DATA COLLECTION FORM - SAMPLE  
 

Topic:         Date: 
 
Name: 
 
Observer: 
 
Professional Target (i.e.) Communication Skills.  I would like to work on giving 
clear directions to my students so that they know specifically what to do.  I will be aware 
of this target during my lesson and attempt to check for understanding. 
 
Instructions for Observer: (Be specific) 
Please record statements where I do not give clear directions.  I would also like to be 
made aware of any errors in language usage and distracting mannerisms. 
 
 
 
 

Record Data: 
 
Clear directions – List statements where students are unclear of what to do.  
 
 
 
 
 
 
Language Usage (i.e. gonna, kinda, etc.) 
 
 
 
 
 
 
Mannerisms (uh, O.K., etc.)  
 
 
 
 
 
 
Other Comments - 
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ROLE OF THE PRE-INTERN 
 

The pre-intern is expected to: 

 plan lessons thoroughly 
 teach at least one lesson per day in the school; 
 help in the classroom wherever possible 
 present & explain the lesson plan and data collection instruments to the cooperating 

teacher each week 
 participate in pre-and post-conferences with the cooperating teacher  
 support and collect data for the other pre-intern in the same classroom 
 attend EAE 312 & any additional meetings 

ROLE OF THE COOPERATING TEACHER 
 

The cooperating teacher is asked to: 

 pre-conference with each pre-intern before lessons 
 collect data and record observations for the per-intern 
 write comments on lesson plans 
 post-conference with the pre-intern to discuss lessons taught and professional target 
 discuss the pre-intern’s development with the lab instructor 
 write a brief report on the pre-intern’s development 
 fill out the cooperating teachers report form for each of your pre-interns and discuss 

with them your evaluation of their overall performance 

ROLE OF THE FACULTY ADVISOR 
 

The advisor/lab instructor will:  

 guide and encourage the pre-intern 
 observe a lesson taught by each pre-intern on a regular basis (2-3 times is expected in 

general, and more visits if needed 
 meet with the pre-interns to discuss their lesson preparation as well as their classroom 

teaching 
 support the cooperating teacher 
 participate in the cooperative process to be used for evaluation 
 participate in discussions related to the pre-intern’s professional growth at the student 

review meetings 

 evaluate the pre-interns and discuss with the cooperating teacher your evaluation of 
the pre-interns 
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Student Teacher Public Relations in Schools  

1. Arrival  Be in the school before 8:00 a.m. Cooperating teachers wish us to 
emphasize this point. 
 
 

2. Departure  Leave the school only after all lab meetings have been concluded and 
you have consulted with your faculty advisor  
 

3. Dress  Clothing should reflect your role as a teacher not your role as a 
student. 
 
 

4. Staff Room  a) Be sensitive to the fact that there sometimes are limited numbers of 
chairs which need to be shared rather than monopolized. 

b) Remember to put in money for coffee. 

c) Check to see which coffee cups visitors can use. 
Most teachers have their own mug.  
You may wish to take your own, too. 
 
 

5. Parking  Be sure you are not parking in someone else's assigned parking stall.  
Park on the street until you find out if there is enough space for your 
car in the lot. 
 
 

6. School Rules  School rules such as:  cross at the crosswalk, no gum, no sunflower 
seeds, etc. should be observed by student teachers who are models 
for pupil behavior in the same way that regular teachers are. 
 
 

7. Home Work & 
Lesson Planning  

Lesson plans are to be completed before entering the classroom. 
Lesson planning and other university homework may not be done 
during the school experience. 
 
 

8.Contact with 
Cooperating 
Teachers 
and Principal  

Contact with school personnel should be limited to a weekly call to 
confirm teaching assignments. Any concern over evaluation must be 
directed to the Faculty Advisor and the Director of Professional 
Development and Field Experiences. 
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Pre-Intern Professional Development Profile  
and Cooperating Teacher’s Report for Arts Education  

 
Pre-Intern:  Cooperating Teacher:    

 

School:                                                     Faculty Advisor:    

 

Date:  

 
For each criteria, please check the box  

that best describes the pre-intern’s performance at this time 

PROFESSIONALISM – LEARNING TO RELATE PROFESSIONALY 

a) Communicaton 

Oral language and vocabulary are 
frequently inappropriate and/or con-
tains errors. 
  
☐ Needs further development  

Oral language and vocabulary are 
usually appropriate and error free. 
  
☐ Performs satisfactorily 

Oral language and vocabulary are 
consistently correct and appropriate 
  
☐ Demonstrates excellence 
  

Written language often contains 
grammatical, syntactical or spelling 
errors. 
  
☐ Needs further development 

Written language is usually error 
free. 

  
☐ Performs satisfactorily 

Written language is consistently er-
ror free. 
  
☐ Demonstrates excellence 
  

b) Professional Responsibilites: Attendance, punctuality and initiative 

Misses some field days, is often late 
and leaves early. 
  
☐ Needs further development  

Is usually punctual and stays after 
school; has missed a field day. 
  

☐ Performs satisfactorily 

Attends all field experience days, is 
punctual. 
  

☐ Demonstrates excellence 
  

Shows little initiative. 
  
☐ Needs further development 

Demonstrates some initiative. 
  

☐ Performs satisfactorily 

Consistently demonstrates initiative 
and goes beyond expectations. 
  
☐ Demonstrates excellence 
  

c) Interpersonal Relationships with Peers, Advisors, Cooperating Teachers and Staff 

Few interactions with peers, advisor, 
cooperating teacher or staff. Occa-
sionally displays unprofessional be-
haviour. 
  
☐ Needs further development  

Usually displays professional behav-
iour. Interacts positively with peers, 
advisor, cooperating teacher and 
staff. 
  

☐ Performs satisfactorily 

Seeks opportunities to work with 
others and to learn and grow profes-
sionally. Consistently displays exem-
plary professional behaviour. 
  
☐ Demonstrates excellence 

Makes little effort to share 
knowledge or support others. 
  
☐ Needs further development 

Is willing to give/receive help most of 
the time. 
  
☐ Performs satisfactorily 

Makes a consistent effort to give and 
receive support from others. 
  
☐ Demonstrates excellence 
  

Has difficulty relating well with others 
involved in the field placement. 
  
☐ Needs further development 

Maintains a fairly positive relation-
ship with everyone involved in the 
field placement. 
  
☐ Performs satisfactorily 

Consistently demonstrates positive 
relationships with peers, cooperating 
teacher, advisor and staff. 
  
☐ Demonstrates excellence 
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PROFESSIONAL PRACTICE - LEARNING TO PLAN 

a) Planning and Research 

Thoughtful planning not evident in 
lessons, prepares lessons hastily 
without necessary research and 
resource gathering. 
  
  
  
☐ Needs further development  

Plans carefully most of the time; 
researches and gathers some print, 
non-print and electronic resources. 
  

  

☐ Performs satisfactorily 

Consistently plans carefully for 
teaching and learning experiences; 
researches topics in advance, gath-
ers resources from a variety of 
sources including print materials, 
non-print and electronic. 
  
☐ Demonstrates excellence 

b) Constructing Well-Planned Lessons 

Has difficulty identifying appropriate 
content. 
  
  
  
  
☐ Needs further development  

Developing an ability to identify ap-
propriate content, phrase objectives 
and match appropriate assessment 
strategies in a sequential lesson. 
  

☐ Performs satisfactorily 

Clearly identifies specific content, 
objectives and appropriate assess-
ment strategies that match objec-
tives. 
  

☐ Demonstrates excellence 

May miss components of a lesson, 
lessons often lack appropriate se-
quence and flow. 
  
☐ Needs further development 

The set, development and/or closure 
of lessons may need to be more 
developed. 
  
☐ Performs satisfactorily 

Constructs excellent sets, develop-
ment and closures that promote stu-
dent learning. 
  
☐ Demonstrates excellence 

Has difficulty developing appropriate 
objectives. 
  
☐ Needs further development 

Is usually able to develop appropri-
ate objectives. 
  
☐ Performs satisfactorily 

Consistently develops clear and 
appropriate objectives. 
  
☐ Demonstrates excellence 

c) Inclusion of Curriculum Content 

Seems unfamiliar with the content of 
the lesson; does not correct errors of 
students or self. 
  
  
  
  
☐ Needs further development  

Displays adequate knowledge of 
content and corrects student errors. 
  
  
  
  
☐ Performs satisfactorily 

Displays excellent knowledge of 
content; makes connections to other 
content areas and real life situations; 
corrects student errors or encour-
ages student research on content. 
  
☐ Demonstrates excellence 

Curriculum connections are not ap-
parent in most lessons. 
  
  
☐ Needs further development 

Lessons usually reflect the objec-
tives of the Saskatchewan Core Cur-
riculum in each subject area. 
  
☐ Performs satisfactorily 

Highly developed integration of Sas-
katchewan Core Curriculum objec-
tives in various subject areas. 
  
  
☐ Demonstrates excellence 

Little evidence of CEL’s, adaptive 
dimension or Aboriginal content. 
  
  
☐ Needs further development 

Occasionally incorporates CEL’s, 
adaptive dimension and Aboriginal 
content in lesson plans. 
  
☐ Performs satisfactorily 

Thoughtful and appropriate incorpo-
ration of CEL’s, the adaptive dimen-
sion and Aboriginal content into les-
son plans. 
  
☐ Demonstrates excellence 
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PROFESSIONAL PRACTICE - LEARNING TO TEACH 

a) Use of Instructional Approaches 

Uses mostly direct instruction/lecture 
method and/or gives assignments. 
Students are passive learners. 
  
  
  
  
☐ Needs further development 

Attempts to use different instruction-
al strategies, has some difficulty 
differentiating instruction for students 
and choosing applicable strategies 
for lesson content. 
  

☐ Performs satisfactorily 

Consistently uses a variety of in-
structional strategies which are ap-
propriate for the content and for the 
students, makes a deliberate at-
tempt to vary presentation to allow 
for multiple ways of learning. 
  
☐ Demonstrates excellence 

b) Relationship with Students 

Seems unable or unwilling to build 
positive, trusting relationship with 
students. 
  
  
☐ Needs further development  

Interactions with students are gener-
ally positive, beginning to accept and 
value students. 
  

☐ Performs satisfactorily 

Interactions with students demon-
strate strong, positive relationship 
building; accepts values and enjoys 
the students. 
  
☐ Demonstrates excellence 

c) Managing Transitions, Time and Material 

Considerable time is lost during tran-
sitions, may be unaware of this and 
does not plan for transitions. 
  
  
  
  
  
☐ Needs further development  

Transitions and distributions of mate-
rials are usually handled with mini-
mal loss of instructional time. 
  
  
  
  
  
☐ Performs satisfactorily 

Transitions and distribution of mate-
rials are handled smoothly with little 
loss of time or students’ interest. 
Routines and procedures are well 
established and followed so that 
students know and follow expecta-
tions. 
  

☐ Demonstrates excellence 

d) Giving Directions, Procedures and Pacing 

Directions and procedures routines 
are confusing to students; pacing is 
too rushed or too slow. Is not aware 
of pacing needs. Lessons are inter-
rupted by instruction giving. Little 
use of procedures or routines. 
  
☐ Needs further development  

Increased ability to establish appro-
priate directions, procedures and 
routines; attempts to adapt pace of 
lesson to meet student needs con-
tent. 
  
  
☐ Performs satisfactorily 

Directions, procedures and routines 
are clear to students and contain an 
appropriate level of detail; frequently 
checks for understanding, adapts 
pace of the lesson to the students 
and modifies when necessary. 
  
☐ Demonstrates excellence 

e) Setting Expectations, Monitoring and Responding to Student Behaviour 

Standards of conduct not estab-
lished; students are confused; is 
unaware of what students are doing, 
behaviour not monitored; response 
is inappropriate or inconsistent. 
  
☐ Needs further development 

Beginning to use a variety of man-
agement strategies; sets expecta-
tions and standards, reviews and 
prompts appropriate behaviour. 
  
  
☐ Performs satisfactorily 

Standards of conduct are clear to all 
students, pre-intern reviews and 
prompts behaviours when appropri-
ate. 
  
  
☐ Demonstrates excellence 

Is unaware of what students are 
doing. Behaviour is not monitored; 
response is inappropriate or incon-
sistent. 
  
  
☐ Needs further development 

Anticipates potential problems and is 
working toward finding appropriate, 
consistent and respectful responses 
to student behaviour. 
  
  
☐ Performs satisfactorily 

Is well organized and anticipates 
and plans for potential problems; 
response to behaviour is appropri-
ate, consistent, successful and re-
spectful of the students. 
  
☐ Demonstrates excellence 
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f) Understanding and Use of Assessment Strategies 

Limited or no use of assessment 
strategies. 
  
  
  
  
☐ Needs further development 

Develops and uses some different 
methods of assessment. 
  
  
  
  
☐ Performs satisfactorily 

Data on student progress is gath-
ered in multiple ways such as obser-
vations, work samples for portfolios, 
performance tasks, and student self-
assessment. 
  
☐ Demonstrates excellence 

Methods of assessment not con-
sistent with instructional objectives. 
  
☐ Needs further development 

Assessment is sometimes consistent 
with objectives. 
  
  
☐ Performs satisfactorily 

Assessment consistently matches 
objectives. 
  
  
☐ Demonstrates excellence 

PROFESSIONAL DEVELOPMENT - LEARNING TO REFLECT 

a) Creating Professional Development Plans (PDP) 

No PDP created or data collection 
sheet provided, or plan is inappropri-
ate, trivial or irrelevant. 
  
  
  
  
  
☐ Needs further development 

Appropriate plan is usually devel-
oped that is relevant and based on 
the feedback received; beginning to 
develop appropriate data collection 
sheets. 
  

  

☐ Performs satisfactorily 

Consistently creates an appropriate 
PDP that provides rich information 
for own professional growth; always 
provides clear directions for observ-
er and designs appropriate data 
collection sheet. PDP reflects analy-
sis of feedback and reflections. 
  
☐ Demonstrates excellence 

b) Reflecting on and Analyzing Practice 

Is unaware of whether a lesson was 
effective or achieved its objectives; 
seriously misjudges the success of a 
lesson. 
  
  
  
☐ Needs further development  

Is developing reflective practice; is 
sometimes able to assess whether 
or not objectives and professional 
goals were met and how lesson 
could be improved. 
  

☐ Performs satisfactorily 

Consistently and accurately deter-
mines whether a lesson has met the 
stated objectives and professional 
goals; has realistic and appropriate 
suggestions for how it might be im-
proved. 
  
☐ Demonstrates excellence 

c) Receiving and Incorporating Feedback into Subsequent Lessons 

After receiving feedback, rarely ad-
justs or modifies future lessons in 
order to develop or improve teaching 
skills or student learning. 
  
☐ Needs further development  

Usually attempts to incorporate feed-
back into future lessons to improve 
student and his/her practice. 
  

☐ Performs satisfactorily 

After receiving feedback is able to 
adjust and modify lessons; improve-
ment in teaching skill and student 
learning is evident. 
  
☐ Demonstrates excellence 

Does not accept feedback well. 
  
☐ Needs further development  

Usually receives feedback well. 
  
☐ Performs satisfactorily 

Always accepts feedback well. 
  
☐ Demonstrates excellence 

Overall rating: please check one 
 
☐ PASS (Recommend that this student proceed to the next semester of the program.) 
 
☐ FAIL (Do not recommend that this student proceed to the next semester of the program.) 

 
Cooperating Teacher’s Signature: 
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Cooperating Teacher’s Comments: 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Pre-Intern’s Comments: 
 
 
 
 
 
 
 
 
 
 
 
 

Cooperating Teacher Signature: 
 
 
Faculty Advisor’s Signature:  
 
 
Pre-Intern’s Signature: 
 
 
EAE 312 Instructor Signature: 

Overall Rating:   Please check one: 

Faculty Advisor 

  

Cooperating Teacher 

Recommend that this student proceed to internship. 
 
Do not recommend that this student proceed to internship 

Recommend that this student proceed to internship. 
 
Do not recommend that this student proceed to internship 


