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FOREWORD 

This manual provides the guiding policy for all extended practica in Education at the University of Regina as vetted 
through the Faculty of Education Joint Field Experience Committee (JFEC). First written in 1977, responding to the need 
for a definition of roles and role relationships within the field experience, subsequent revisions grew out of the 
experience of those who used the original manuals and the revisions they suggested. The most recent major renewal, 
completed in Winter 2011, reflect the comprehensive changes associated with the faculty’s program renewal in the 
undergraduate program. We would like to acknowledge the collaborative effort that it takes to produce such a 
document and commend the Professional Development Committee, the Joint Field Experience Committee, internship 
seminar leaders, participants and other faculty and staff members for their contributions. 

 

It is intended that the contents of this manual will serve as a guide and that the various sections will become the focus 
for discussions leading to clarification of the roles and responsibilities of the people involved. The intern, the 
cooperating teacher, the principal, the school division director, and the faculty advisor are unique, and the function 
each performs within the unit will vary. The processes outlined in the manual are grounded in the collaborative effort of 
all of these stakeholders over many years of working together to prepare pre-service teachers for meaningful field 
experience. 

 
This manual is made up of six sections. Section one introduces the reader to internship supplying historical information, 
describing the place of internship in the professional program, describing the nature of internship, the goals, the roles of 
involved parties, the nature of relationships, and the overall program. Section two outlines the status of the intern in 
the school considering policy, ethics, and law. Section three includes the general expectations of interns during the 16- 
week experience as they proceed through orientation, preparation, full time teaching, and reflection. The four-stage 
Gradual Release of Responsibility Model is also included in this Section. Section four focuses on the specific role 
expectations during the internship with respect to the cooperating teacher, the intern, the faculty advisor, the principal, 
and the school division director. Section five explains the specific professional engagement areas between the Intern 
and the Cooperating Teacher, and outlines the purposes and the intended outcomes of these educational and 
professional development exercises. Evaluation processes, both formative and summative, are discussed in Section six. 
Descriptors and process guides are included in this section for the use of the cooperating teacher, intern, and faculty 
advisor. 
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INTRODUCTION 

Field experience for education students at the University of Regina is developmental and offers pre-service 
teachers an opportunity to practice theories and values in action. Familiarization with the school and teaching 
begins in the first year, followed by the practice of teaching skills and strategies in the second or third year. One 
semester, usually at the beginning of the fourth year, is dedicated to the internship experience which takes place 
in a school setting. 

 

INTERNSHIP IN ELEMENTARY PROGRAM 

Elementary internship usually occurs during the first semester of the fourth year. During the first year each 
student will have taken seven arts and science classes, one Kinesiology and Health Studies class, and two 
education classes. The first education course, ECS 101, introduces students to historical and foundational 
questions: what counts as knowledge and how has knowledge been "produced" and reproduced through 
schooling and its administration in the past and the present? Students explore these questions in various ways, 
including half-day field experiences in elementary schools. In their field placement, each student observes and 
gains a deeper understanding of education, children and teaching as their chosen profession. Then, having 
chosen teaching and having passed the annual review with the required grade point average (GPA), the student 
will be eligible to proceed into second and third years. The third or pre-internship year offers eight classes in 
the required areas of curriculum instruction, and two education courses that focus on critical reflective 
practice, teaching skills and strategies and pre-internship field experience. Students participate in an 
elementary school field experience one day per week in the fall semester of year three and the equivalent of 
three weeks in the following winter semester.  

*To proceed to internship in the Elementary Program students must maintain a program grade point average 
(PGPA) of 65% and obtain a recommendation from the cooperating teacher and the faculty advisor in pre-
internship. Students should have demonstrated growth in professional competencies and basic skills such as 
classroom management, lesson planning, instructional and assessment strategies and the other skill areas 

 
INTERNSHIP IN SECONDARY PROGRAM 

 
First year students take ECS 101 and other courses related to their major and minor.  During the second year each 
secondary student takes ECS 303.  In the context provided by other ECS courses the pre-service teacher addresses 
the issues surrounding planning, delivery and assessment of teaching and learning experiences in the high school. 
Using learning theories, the Professional Development Process and a half-day per week field experience pre-
service teachers create a professional development plan focused on their evolution into competent and socially 
aware beginning teachers.  

 
If a student achieves the required PGPA of 65% (*and 70% in their major subject area), and receives favourable 
reports from teachers and faculty, the student may apply for third year.  If granted admission into third year, the 
student will continue with arts and science classes to build a major and one or more minors, and in the second 
semester will enter ECS 350, the pre-internship class.  In this class each student will concentrate on critical 
thinking, teaching and learning for diversity, practicing and planning for experiential learning, and assessment for 
learning.  The focus is on insuring the competence in basic skills, and going beyond to the use of complex strategies 
and the integration of teaching procedures, thought processes and knowledge domains, and developing 
pedagogical content knowledge. 
 
*In order to proceed to internship in the Secondary Program, students must have a 70% in their major subject 
area, complete the required curriculum courses and have a recommendation to proceed from their pre-internship 
field experience. 
 

 

SECTION ONE - THE FIELD EXPERIENCE 



Faculty of Education, University of Regina 

7 | P a g e  

 

 

INTERNSHIP IN ARTS EDUCATION PROGRAM 
 

The Arts Education program is designed to sustain both the goals and the legacy of the preceding 5-year K -12 Arts 
Education Program, as well as to reflect changes in contemporary arts practice and pedagogy. Building on the 
success of the current program, the new plan continues the tradition of required courses in each of the arts forms 
of Dance, Drama, Literature, Music, Visual Studies, and Creative Technologies. The core of the new program 
includes six Arts Education (EAE) courses that address: contemporary issues through aesthetic experience, 
methods and theories of curriculum and pedagogy, and practicum experience in schools and community. In 
addition to core EAE studies, students will focus on particular arts forms designated as “Areas of Concentration,” 
suitable for both Elementary and Secondary routes. The elementary pre-internship practicum experience occurs in 
Fall semester and the secondary practicum in the Winter semester of year three. The 16 week internship takes 
place in the Fall semester of the fourth year of the program.  A 60 credit (2 year) Bachelor of Education After 
Degree BEAD program is also an Arts Education offering. 

*In order to proceed to internship in the Secondary Program students must have a 70% in their major subject area, 
complete the required curriculum courses and have a recommendation to proceed from their preinternship field 
experience. 

 

DESCRIPTION OF INTERNSHIP 

At the level of the local school, education stakeholders provide collective support for the pre- service teacher. 
Ostensibly, the internship is the last opportunity a student has for a supervised learning experience before being 
assigned, as a certified teacher, with full responsibility for a classroom. During the practicum, each intern is paired 
with a teacher, and these two, along with a faculty seminar leader, form an educational team.  

Internship provides an opportunity for interns to enter into a unique relationship with a faculty seminar leader and a 
cooperating teacher. Together, they relate theory to practice, critically analyze educational spaces and explore 
possibilities for the interns emerging professional identities. The intern is supported in the development of plans for 
students, teaching practice, classroom management, evaluation, and in experiencing all possible facets of the teaching 
profession.  

The situation demands that the cooperating teacher, with primary concern for the students, also provide an 
opportunity for the intern to experience teaching, to evaluate the experience and to learn. The faculty advisor, with 
primary concern for the professional growth of the intern, is also attentive to the well-being and learning of the 
students. The intern whose purpose is to learn to teach also carries a professional responsibility for the welfare of the 
students.  

Other professionals, who may be, involved in the internship process include: the principal of the school, the 
department heads, the director or superintendent for the division, and teachers other than the one with whom the 
intern is paired. All have functions to perform to ensure that the intern has the opportunity for maximum growth and 
development. Expectations of the program can be met with the support of all. 

 

GOALS OF INTERNSHIP 

As a natural outgrowth from pre-internship, the goals of the internship for the intern are: 

1. Confirmation of pedagogical skills. The interns have been exposed to both simple and complex 
pedagogical approaches. Interns will demonstrate their ability to use these skills in a variety of 
settings. 

2. Confirmation of knowledge and understanding. Interns have exposure to a wide variety of 
content areas. During internship, interns will demonstrate their ability to use that content in 
pedagogical settings and to identify and master new appropriate content. 

 
3. Commitment to and advocate for all learners. It is anticipated that classrooms will include 

students with diverse backgrounds and learning characteristics. The intern will assume 
responsibility for the learning of all students within the classroom and will demonstrate 
growth in differentiating content, instructional strategies, resources, and assessment 
procedures. 
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4. Conceptualization of the teaching role. The intern needs to build up to a full-time teaching 
load so that he/she can experience the challenges of teaching full-time including the teacher’s 
role in parent-teacher interviews, as a member of the staff, and as a member of a wider 
community of human service professionals, and as a community member. 

5. Social Responsibility. Interns will engage in critical reflective practice, continually evaluating 
the effects of their choices and actions on others and actively seek opportunities to challenge 
oppressive or inequitable situations or structures. 

6. Conceptualization of professionalism. The intern will gain a deeper understanding of 
professionalism: the possession of a unique body of knowledge and skills, the membership in 
a professional organization, the adherence to the code of ethics of the Saskatchewan 
Teachers’ Federation, and the manifestation of an altruistic view toward students. 

7. Building healthy, productive relationships. The intern will demonstrate the ability to develop 
and maintain suitable relationships with students, teachers, the cooperating teacher, the 
administration, parents and peers. The intern will learn to place a high value on these 
relationships as a fundamental part of teaching. 

 

 
 
 
 
 

 
ROLES 

8. Contribution to the school and the school community. The intern can make significant 
contributions to the school community by participating in such things as co-curricular activities, 
and community events, and by leading or attending workshops and showing interest and 
commitment to many other aspects of the school community. 

9. Career choice. Interns will once more assess themselves against the requirements of the 
teaching profession and make a choice with respect to teaching and their owncareer. 

 

 
The body of this manual sets out specific role expectations as a basis for discussion and decision making. 

 

RELATIONSHIPS 
It is expected that the relationships will be collegial and be typified by trust, respect, empathy, genuineness and 
respect for diversity. Activities should be carried out cooperatively with a sharing of skills and knowledge. The 
intern will be encouraged to identify, and cooperatively solve, concerns that are apparent as a result of teaching 
practice. Teacher feedback is descriptive, and focused with a feed forward nature so that the intern can identify 
strengths and areas needing improvement. Communication is clear, direct and honest, with the expectation 
that conflict will be surfaced and utilized as an opportunity for learning or creative problem solving. Teacher, 
intern and faculty advisor need to be secure and willing to risk and learn from successes and failures
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PROGRAM 
The intern is not expected to possess all the requisite teaching competencies at the beginning of the internship. 
The program is expected to provide for the growth of an intern toward the efficient use of recognized teaching 
skills and strategies. Opportunities for the experimentation with different strategies, or new approaches, are 
provided. 

 
To facilitate growth, observations clearly describe those skills used by an intern, and those needing 
development. Experiences within the program should be varied. The intern may work with more than one 
teacher, in more than one area, and will be familiar with the functions of school support personnel. 

 
CONCLUSION 

The goal of the internship is not just to replicate what is taking place in the schools today. The Faculty of 
Education expects that the intern will think critically, initiate new ideas and be a problem solver. This requires a 
cooperating teacher who is secure enough to allow the intern to use new ideas; an intern who is knowledgeable 
about a variety of approaches and does not feel threatened by assessment; and a faculty advisor who 
constantly encourages the intern to develop approaches that will improve learning. 

 

 

Introduction 
The questions often asked about the status of interns are: “What can we ask interns to do?”, “Should interns 
transport students to various events in other schools and towns?”, “Should interns substitute for absent 
teachers?”, “If something happens to students in the care of interns, are interns liable?” 

 

There are four sources to be considered when answering the questions: the policy position of the Joint Field 
Experience Committee and the Faculty of Education; the law as reflected in the Province of Saskatchewan’s 
Education Act 1995; the local agreement in effect in the school division; and the Code of Ethics of the 
Saskatchewan Teachers’ Federation (STF). 

 
Policy with respect to the police information check and duty to report, payment of interns, use of interns as 
student supervisors, substitution for absent teachers, protection from liability, the transportation of students, 
and membership in the STF are outlined in the following sections. 

 
CRIMINAL RECORD AND POLICE INFORMATION CHECKS INCLUDING A VULNERABLE SECTOR SEARCH 

Students are required to provide an original and current copy CRC/PIC (VSS) specific to the internship 
field experience. Students are responsible for the costs associated with obtaining the necessary 
CRC/PIC (VSS). 

For international students, a CRC/PIC from their home country is useful, but they will require a CRC/PIC 
(VSS) from the RCMP or city police, as well. The local CRC/PIC will generally indicate they have resided 
in other jurisdictions during the past 5 years. Many school divisions, will require international students 
to make an appointment at their division office to sign an affidavit swearing to no criminal 
records/charges in any other jurisdictions. This process must be completed before students begin their 
field placement experience. 

Criminal Record and Police Information Checks including a Vulnerable Sector Search are done through 
the Canadian Police Information Centre which has access to the criminal data bases of various police 
organizations. As of July 16, 2010, the RCMP and local police services have implemented a revised 
process in securing a CRC/PIC (VSS) using name, birth date, and gender. 

 
Within the city of Regina, if an individual has a conviction, such as a DUI or another criminal code 
violation, there is a possibility that the Regina Police Service will require a thumb print to be 

SECTION TWO - THE STATUS OF INTERNS IN SCHOOLS 
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processed. This will take 5-10 days. This process is different within various jurisdictions. It is up to the 
individual student to find information about the different processes with regard to obtaining a 
CRC/PIC (VSS). 

Although criminal records can be expunged, ifthe charge is related to sexual criminal activities, it will 
show up when a Vulnerable Sector Search is included with the CRC/PIC. 

 

WHERE TO OBTAIN A CRC/PIC WITH VULNERABLE SECTOR SEARCH 
Depending on your permanent address (the address that is listed on your I.D.), a CRC/PIC can be requested from 
your local RCMP detachment or city police service. 

 

It may take a number of weeks for you to receive a CRC/PIC. The majority of CRC/PIC’s will be completed within 
a day or two, but some checks will take much longer and may require fingerprinting, even if you have no 
previous conviction. 

 
When you go to the school you have been assigned for the first time, you must have the current, original 
CRC/PIC with you. Students will not be allowed into classrooms without an acceptable CRC/PIC (VSS). 

 
 

DUTY TO REPORT 
If during your time as a full-time or part-time student in the Faculty of Education at the University of Regina, or 
prior to becoming a part-time or full-time education student, a criminal charge is brought against you, or you 
are convicted of a criminal offence such that there would be a change in your CRC/PIC, you are required to 
report this information immediately, but no later than 48 hours, after you first become aware of the charge 
or conviction, as follows: 

 
1) If you are completing a field placement at a school, you must report this information to: 

your cooperating teacher by phone at the contact number you have secured, followed 
immediately by written confirmation via e-mail to the cooperating teacher’s email address; and 
the principal or administrative designate of the school in which you are involved, by phone to 
the school’s telephone number, followed immediately by written confirmation via e-mail to the 
principal or administrative designate at such email address as is provided by the principal or 
administrative designate. 

2) If you are placed in a community organization for volunteer purposes, you must report this 
information to: the contact person in your organization who helped you secure your volunteer 
position by phone at the contact number you have secured for this person, followed immediately 
by written confirmation via e-mail to this same person at his or her email address; and the head 
or principal of the organization in which you are involved, by phone at the contact number you 
have for this person, followed immediately by written confirmation via e-mail to this person, or 
his or her designate, at such email address as is provided by the head or principal or his or her 
designate. 

3) If a criminal charge is brought against you or you are convicted of a criminal offence such that 
there would be a change in your CRC/PIC, there may be adverse consequences to your status as 
a part-time or full-time student in the Faculty of Education which may ultimately result in you 
not being able to complete the field component of your teacher education program. This will 
depend upon the nature and circumstances of the charge or conviction. This, in turn, could 
potentially jeopardize your ability to successfully complete your degree program in the Faculty 
of Education. The ultimate determination of whether the student with a positive CRC/PIC can 
be allowed to perform or continue his or her teacher education in the field will be made 
exclusively by the hosting school board and/or community organization. 

4) Failure to report any criminal conviction and/or outstanding charges that have occurred since 
the date of the original CRC/PIC (VSS) may be grounds for immediate dismissal from the field 
placement, either in a school or community organization. This will depend upon the governing 
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school board’s or community organization’s policy. 
 

Additional Information – Please read carefully 
 

1) CRC/PICs are a requirement of the school divisions, not the Faculty of Education - University 
of Regina, and students must take the original CRC/PIC with them on the first day of a field 
experience. 

 
2) The principal may copy the CRC/PIC and return the original to the student. No CRC/PIC = no 

field placement. 

 
3) Do not return the CRC/PIC’s to the Faculty of Education or to your ECS instructor. Students 

are responsible for these records themselves. 
 

4) The cost of the CRC/PIC varies in each jurisdiction. If you have any concerns or considerations 
about the Police Information Check, please contact Student Services Office at 306-585-4521. 

 

Jump to RPS CRC Information  
Jump to RCMP CRC Information 

 

REMUNERATION OF INTERNS 
Interns are not permitted to accept remuneration for services performed while interning in a school, with the 
exception of principal-approved noon-hour supervision. 

 
Some school divisions offer a stipend as an incentive for students requesting their school division for internship. 
Accepting the stipend is permitted. 

 
It is expected that the interns will be part of a process of mutual benefit; that is, the teachers and the school 
division assist and support the intern in the learning experience and the intern, by various means, makes a 
contribution to the school. 

 

USE OF INTERNS AS STUDENT SUPERVISORS 
As a learning experience, interns take part in supervision of students at noon hours, at recesses, and during any 
other activities in which the cooperating teacher is involved in the school. Interns may participate in paid noon- 
hour supervision if asked by the principal, and if they are meeting expectations regarding planning, teaching and 
other competency areas. 

 
It is expected that those who choose to accept paid noon-hour supervision will notify the faculty advisor. 
Interns who are not progressing satisfactorily may, at the discretion of the faculty advisor, be required to 
withdraw from this duty. 

 

SUBSTITUTION FOR ABSENT TEACHERS 
According to law, an uncertified person cannot perform the duties of a teacher, including the duties of a 
substitute teacher in the classroom. As a part of their training, interns are permitted to perform teaching 
duties while under the supervision of a certified teacher. 

 

PROTECTION FROM LIABILITY 
Sections 85(cc) and 232 of the Education Act, 1995 require Boards of Education to keep in force policies of 
insurance for the purpose of indemnification of individuals clearly identified by the Board. The legal 
relationship between boards of education and interns is not clear nor has there been any legal precedent 
set to assist with determining the relationship. Given this uncertainty, the following policies are in place to 
protect the intern from being held personally liable: 

https://reginapolice.ca/resources/criminal-record-check/
https://www.rcmp-grc.gc.ca/en/criminal-record-checks
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Transporting Students 
Interns shall not be asked/required or volunteer to drive their own or other’s vehicles to 
transport students. School Boards are responsible for the safe transportation of students. 

 
Behavior Regulation: 
Regulations of Students: as part of their training, interns are permitted to perform teaching and supervisory 
duties including the enforcement of school expectations and guidelines in the presence of and under the 
direct supervision of a certified teacher. 

 

STF CODE OF PROFESSIONAL ETHICS 
Students of the Faculty of Education are associate members of the Saskatchewan Teachers’ Federation 
(STF), and are expected to follow the STF Code of Professional Ethics. 

 

Jump to STF Code of Professional Ethics 
 

 

Introduction 
Contemporary teacher education initiatives aimed at providing beginning teachers with the skills to deploy 
education in a process of progressive social change have inspired both a program renewal process and a 
newly articulated philosophical position in the Faculty of Education that is guided by critical social theories 
and critical pedagogies. This represents a shift beyond a reflective practice that focuses solely on the 
individual, and a move toward critique and analysis of complex social issues, which are structurally and 
institutionally rooted in social, economic and political levels. Teacher education recognizes many pervasive 
and persistent inequities are embedded in taken-for-granted pedagogical, curricular, and cultural practices. 
A broad goal in internship is to prompt interns to understand and act in ethically and socially responsive 
ways to transform those conditions which perpetuate human injustice and inequity. 

 
There are multiple opportunities during internship where interns will build confidence and have 
opportunity to think and act in socially responsive ways as they build a comprehensive repertoire of 
teaching skills and strategies which will promote learning for all students. Focused, descriptive feedback 
will foster this growth. Internship is often described as a four-stage process; orientation, preparation, full- 
time teaching and reflection. 

 
ORIENTATION 

Interns share the responsibility for orientation to the school by showing initiative to be positive and 
friendly, learn the names of students, study student files and become knowledgeable about the rhythm of 
the classroom, school and community. Interns may read materials outlining school policies, rules and 
routines, and interview teachers and administrators to fill in information or to check understandings. 
Interns can become involved immediately in the classroom activities as a teacher assistant, and may, in 
some subject areas be requested to begin teaching one class and continue to teach that class for the 
duration of the internship. Utilizing past field experiences may assist interns to become a functioning 
member of the professional staff in the school. Teachers, other than the cooperating teacher, with whom 
interns may be working during internship, can be contacted and consulted during this orientation stage. 

 
Typically, orientation occurs the first week or two of the internship and blends into the stage referred to 
as preparation. 

 
PREPARATION 

The next seven or eight weeks of internship can be viewed as a preparation for the full-time teaching during 
the three-week block. One essential part of preparation is to confirm competence in the basic processes 
and skills of teaching. These processes and skills are outlined in the elementary or secondary pre-intern 

SECTION THREE - GENERAL EXPECTATIONS OF INTERNS 

https://www.uregina.ca/education/Students/For-UnderGrads/pdfe/STF-Code-of-Professional-Ethics.pdf
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materials and include daily planning, using a variety of instructional strategies, positive management and 
professional communication skills. 

 
Interns can experiment with more difficult procedures as suggested by the cooperating teacher or set out 
in the university material (e.g., using an inclusive philosophy to guide instructional decision, integrating 
historical injustices or Treaty Education across instructional competencies.) Short units can be planned and 
taught; longer units may be planned for use later in the three-week block. 

 

In order to provide for confirmation of skills and processes, cooperating teachers will need to carry out 
frequent and regular professional development cycles. As competence in one area is confirmed, attention 
can move to other areas or goals. Feedback for positive reinforcement, and remediation, is needed by every 
intern. 

 

If an intern becomes loaded with teaching too early, opportunity for the activities spelled out above will 
not be available. Interns require time to develop complete and complex lesson plans, to practice skills until 
they become automatic, and to do the long term planning needed to put together a challenging unit of 
content. When successful, and as a result of a gradual increase in teaching responsibility, interns will be 
ready for full-time teaching. 

 

FULL-TIME TEACHING 
Full-time teaching may be defined as taking on the workload of a regular teacher in the school. The 
expectation includes teaching, extra-curricular activities and student supervision on playground, lunch or 
recess. (Remember the interns will approach these tasks as a teacher and be guided by any local agreement 
in effect.) The three weeks may occur together (as a block) or may be organized to suit the growth pattern 
of a particular intern. For some interns the teaching patterns may have to be adapted such as, teaching 
one week, and giving them time in between for reflection and planning, or teaching one week earlier, giving 
space for reflection and then teaching the remaining two weeks. The most challenging organization is to 
have the full responsibility for a continuous three-week block. 

 

Professional development conferences should continue throughout the three weeks focusing on sequences 
of lessons as in the teaching of a unit. Sequential conferences around series of lessons give the intern the 
opportunity to gain feedback about all phases of the unit from the set to closure and evaluation. In order for 
interns to engage in critical reflective practice, it is helpful to have an opportunity to discuss issues with the 
co-operating teacher, or possibly other staff members to help interns evaluate the effects of their choices 
and actions on others. Engaging in difficult and sometimes uncomfortable conversations is a necessary 
process in order for interns to understand how meaningful change may occur in Education. For example, 
rich discussions and questions are valuable as interns seek opportunities to challenge oppressive or 
inequitable situations or structures. 

 
Normally, interns should have the opportunity to have a sense of independence in the classroom for at 
least two days of each three day cycle. During these days the teacher is observing the interdependent 
intern, conferences are held regularly (e.g., each morning) to review the plans for the day and debrief 
experiences in order to discuss successes and challenges and plan for possible alternative approaches. 
Problem solving and critical reflection for improvement of teaching will continue. 

 
 

REFLECTION 
Reflective practice and reflections are expected to permeate throughout the internship experience. In 
particular, the last 3 weeks or so is a time to gradually reduce the amount of instructional time with 
students and transfer classes back to the cooperating teacher. In consultation with cooperating teachers, 
interns describe areas needing investigation or further study and improvement. For instance, if the intern 
had limited success with a complex procedure, such as simulations, then detailed planning followed by 
experimentation in the class would be a productive activity. 
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Additionally, throughout the three prior stages, interns may have been using tools of critical analysis such 
as reflexive writing, counter-storytelling, or intersectional frameworks to analyse their preconceptions 
about social conditions. During this extended reflection time interns may have the opportunity to identify 
or locate themselves within power relations that relate to their evolving practice and professional identity 
and further explore ways to address inequitable situations. 

 
The reflection time is one of evaluation as well. Please note the section on evaluation for the detail. 

 

 
 

Internship Gradual Release of Responsibility Model 
 
 

Cooperating Teacher Responsibility 

 
LEARNING OBJECTIVE FOCUS 

LESSON 
“I do it” 

Listen and Engage 

GUIDED INSTRUCTION 
“We do it” Listen, Question 

and Participate 

Coach and 
Assess 

COLLABORATIVE 
IMPLEMENTATION 

“You do it together” 

Assess, and 
Goal Set 

INDEPENDENT APPLICATION 
“You do it alone” 

Interning Student Responsibility 
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Jump to full Four Stage Gradual Release of Responsibility Support Document 

 

Partners in Learning 

Although the relationship between the Cooperating Teacher and Interning Student cannot be understated, there are multiple 

other people who can support Intern growth. Consider the importance of additional staff members, Learning Support Teachers, 

Administrators, Social Workers, Speech Pathologists, Consultants, peers, and assigned Advisors in supporting Intern growth 

 
Learning Objective 

Focus Lesson 

Cooperating Teachers model their own metacognitive processes as teachers. 

Modelled strategies focus on increasing understanding of interrelated pedagogy 

and application. Focus lessons provide purpose and intent into learning 

objectives. 

 
Guided Instruction 

Cooperating Teachers prompt, question, facilitate and lead Interning Students 

through the tasks that increase understanding and application of a particular 

learning objective. 

 
Collaborative Implementation 

Interning Students consolidate their understanding of pedagogy and application 

to practice through opportunities to explore, problem solve, discuss, negotiate 

and question with their peers, Cooperating Teacher, other staff, and Faculty 
Advisors 

 
Independent Application 

This component provides Interning Students with the opportunity to practice and 

apply skills and information in new ways. As Interning Students transfer their 

knowledge and learning they synthesize information, transform ideas and solidify 

their understanding. 

 

 
Teaching Phase Cooperating Teacher Behaviour Intern Student Behaviour 

 

Stage One 
Learning Objective Focus 

Lesson 

 Initiates 

 Models 

 Explains 

 Thinks Aloud 
 Demonstrates 

 Actively listens 

 Observes 

 Participates on a limited basis 

 
 

Stage Two 
Guided Instruction 

 Demonstrates 

 Leads 

 Suggests 

 Explains 

 Responds 

 Acknowledges 

 Actively listens 

 Interacts 

 Questions 

 Collaborates 

 Responds 

 Tries out 

 Approximates 
 Participates 

Responsibility Shifts from Cooperating Teacher to Interning Student 

Teaching Phase Intern Student Behaviour Cooperating Teacher Behaviour 

 
 

Stage Three 
Collaborative 
Implementation 

 Applies learning 

 Takes charge 

 Practices 

 Problem solves 

 Approximates 

 Self-Reflects 

 Self-Corrects 

 Scaffolds 

 Validates 

 Demonstrates as needed 

 Observes 

 Encourages 

 Clarifies 

 Confirms 
 Coaches 

 
 

Stage Four 
Independent Application 

 Initiates 

 Self-monitors 

 Self-directs 

 Applies learning 

 Problem solves 

 Confirms 
 Self-evaluates 

 Affirms 

 Assists as needed 

 Responds 

 Acknowledges 

 Evaluates 

 Sets goals 

https://www.uregina.ca/education/Students/For-UnderGrads/pdfe/Framework-for-4-Stage-Gradual-Release-of-Responsibility.pdf
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COOPERATING TEACHER ROLE EXPECTATIONS 
 

ORIENTATION 

Cooperating teachers are expected to: 
 familiarize interns with school policies and procedures, if principals are not available to do so. 

 familiarize interns with curriculum guides, texts and reference material, audio-visual, technology 
and print resource material. 

 introduce interns to principals and staff. 

 provide a work area for interns. 
 provide interns with copies of guidebooks, agendas or school handouts printed for the use ofstaff. 
 prepare the students to meet interns. 
 explain lines of communication within the school. 

 
FACILITATION 

Cooperating teachers are expected to: 
 talk with other teachers about the program and needs of the interns.

 initiate meetings with faculty advisors and principals if this are necessary to clear understandings 
or develop new approaches.

 along with principals, explain to parents the role of interns.
 

PROFESSIONAL DEVELOPMENT 
 

Classroom Observation 

Cooperating teachers are expected to: 
 provide opportunity for guided observation by interns of teaching and classroom routines before 

interns assume teaching responsibilities. 

 provide opportunity for interns to observe various teachers in different subjects and levels at 
some time during the internship. 

 

Classroom Routine 

Cooperating teachers are expected to: 

 familiarize interns with routine classroom procedures.
 familiarize interns with school policies for handling safety issues or other challenges.

 assist interns in the use of school equipment, including audio-visual equipment andother 
technologies.

 demonstrate or inform interns of consultation and referral processes.
 

Classroom Management 

Cooperating teachers are expected to: 

 demonstrate a variety of classroom management techniques and encourage interns to use these 
techniques in various situations.

 provide a model of respect, encouragement and support for all learners.
 promote democratic involvement in the classroom.
 address inequitable situations appropriately.

 

Teaching Skills and Strategies 

Cooperating teachers are expected to: 

SECTION FOUR - ROLE EXPECTATIONS DURING INTERNSHIP 
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 encourage interns to integrate a variety of world views and perspectives on content andin 
instructional approaches and centre Indigenous ways of knowing.

 demonstrate a variety of instructional strategies and assist interns in using various strategies and 
select and adapt these strategies to accommodate the range of abilities and needs in the 
classroom.

 encourage interns to analyze and practice specific teaching skills, especially those studied in the 
curriculum and instruction and core studies courses.

 
Planning 

Cooperating teachers are expected to: 

 work with interns to identify and define areas of concern in the instructional process.
 work with interns to plan for student learning for the semester.

 help interns plan units of teaching various subjects.
 demonstrate long-term and daily planning.
 encourage interns to discuss resources and lesson ideas with other staff members.
 carefully work out procedures and planning for speakers, field trips, with interns.

Curriculum 

Cooperating teachers are expected to: 

 familiarize interns with the location and use of curriculum guides in the school.
 share insights, experience and ideas for curriculum use.

 

Evaluation 

Cooperating teachers are expected to: 

 prepare and demonstrate the use of a variety of instruments of evaluation in various areas 
(domains) and aid interns in using these instruments to evaluate student learning.

School-related Activities 

Cooperating teachers are expected to: 

 provide opportunities for interns to be of assistance in special areas or departments of the 
school or in situations where their special expertise may contribute.

 
Community-related Activities 

Cooperating teachers are expected to: 

 assist interns to understand the community and the role of the school in the school community 
(including ethnic differences and community norms) and suggest ways to best interact within the 
community.

 
Professional Activities 

Cooperating teachers are expected to: 

 assist interns to attend in-service, institutes and conventions and other professional 
development activities.

 obtain background information on the Saskatchewan Teachers’ Federation and Local Teachers’ 
Association.

 

Formative Evaluation 

Cooperating teachers are expected to: 

 assist in evaluation of student progress.

 be available for pre-conferences with interns to clarify learning objectives, procedures,intern
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evaluation and professional targets. 

 organize raw data from classroom observation into usable form to identify patterns in the data; 
make comparisons to previous observations if available.

 be available for post-conferences with interns.
 provide feedback related to observation data.
 reinforce positively those professional development objectives that were achieved.
 identify professional development objectives that were not achieved.
 assist interns in identification of areas for growth.

 cooperatively develop strategies for affecting needed change; suggest alternatives as required.
 assist in achieving closure; help to identify successes and how concerns were resolved.

 continually assess the intern’s ability to proceed independently in the problem-solving process, 
throughout the professional development process, as well as assess the overall growth of the 
interns’ skill in problem anticipation, definition, and resolution.

 encourage interns to document their professional development in the manner suggested under 
Role Expectations for Interns.

 

SUMMATIVE EVALUATION 
Cooperating teachers are expected to: 

 provide an on-going process of cooperative evaluation for interns, cooperating teacher(s) and 
faculty advisor by the analysis of observation data and achievement or non-achievement of 
target behaviour.

 assess the overall development of the interns’ skill in teaching (if other teachers have been 
involved, cooperating teachers should prepare a synthesis of all positions).

 complete the Internship Placement Profile form. It can be done in consultation with interns and 
the faculty advisor on the basis of the above analysis and the descriptors provided with the form 
but it is not a negotiated process. The co-operating teacher is considered the primary evaluator 
in all but exceptional circumstances.

 
LIAISON 
Cooperating teachers are expected to: 

 join in meetings that are arranged for information or clarification of expectations.
 attend internship seminar.
 share concerns and ask for assistance from the Faculty Advising Support Team if problems or questions 

arise.
 provide feedback to the Faculty of Education about the teacher education program.

 
If your intern appears to be having difficulty, consider the following: 

 Update and review the IPP together even if it is not on the schedule

 Review the Gradual Release of Responsibility Framework together link
 Consult with the Faculty Advising Support Team and/or your school administrator.
 Encourage intern to network with peers, Faculty Advising Seminar Leader or other mentors

 
INTERNING STUDENT ROLE EXPECTATIONS 

ORIENTATION 

Interns are expected to: 

 become familiar with the education program and physical plan of the school.
 obtain a copy of the daily schedule and school procedures.
 obtain texts and reference books relevant to the subjects and levels to be taught.
 ask to meet and be introduced to the principal and staff.

https://www.uregina.ca/education/Students/For-UnderGrads/pdfe/Framework-for-4-Stage-Gradual-Release-of-Responsibility.pdf
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 become familiar with expectations around the use of the staff room, coffee cups, parking spaces, 
etc. which form part of the ways the school staff “get along”.

 

FACILITATION 
Interns are expected to: 

 make at least one visit to cooperating teachers and schools prior to the commencement ofthe 
internship.

 obtain the appropriate information and make any necessary arrangements prior to the 
commencement of the school term, if a visit is not possible.

 
PROFESSIONAL DEVELOPMENT 

Classroom Observation 

Interns are expected to: 

 attend weekly Faculty Advising seminars, scheduled outside of classroom commitments, led by faculty 
members. Full participation is expected with active critical and reflective contributions regarding 
internship experience.

 study the students; learn names, group norms and assets.

 study with cooperating teachers the permanent records; note ages, number of children in the 
family, occupation of parents.

 critically analyze social situations: whose interests are being served? where are the political, 
economic and/or social power imbalances? how can you interrogate power and privilege as they 
affect the teaching profession?

 study how a variety of world views and multiple perspectives is fostered in the classroom.
 study how students are treated equitably rather than equally.
 study possible inequitable classroom relations.

 study the physical and aesthetic environment; room arrangement, mobility, exits and entrances, 
display of students’ work, locations for group work.

 study routine organization of school day; time blocks, sequence of curricular rigidity of time 
sequence, lunches, bus schedules.

 study the management of behaviour including how questions are answered, behaviour in 
movement of groups or individuals, rigid or flexible standards, individual or group study, 
techniques for managing behaviour.

 examine instructional materials including how much emphasis is placed on use of text, 
instructional materials on hand (e.g., projectors, maps, etc.), how material is ordered, availability 
of audio-visual equipment.

 study subject matter being explored; become familiar with books, curriculum guides, subject 
time allotment.

 study cooperating teachers’ methods and procedures: questioning strategies—types, sequence, 
distribution; active or passive role for children; try to determine psychological and philosophical 
orientation.

 observe a variety of subjects at various levels.

Classroom Routine 

Interns are expected to: 

 learn classroom procedures for paperwork, reports, student attendance, time tabling.
learn the established policies for: incomplete work, lost lunches, washroom routines, tardiness, 
swearing, fighting and dismissal. 

 participate in the preparation and duplication of materials, preparation of displays and 
correction of assignments.

 be able to operate school equipment including audio-visual equipment and technology anduse 
the various kinds of equipment in lessons.
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 be familiar with lines of communication within the school.

Classroom Management 

Interns are expected to: 

 plan for positive behaviour as part of developing learning experiences.

 use various methods to address minor classroom disruptions.
 develop a consistent pattern of routines.

 provide a norm of respect, encouragement and support for all learners.

 promote democratic involvement in the classroom.
 address inequitable situations appropriately.

Teaching Skills and Strategies 

Interns are expected to: 

 practice and improve acquired skills.
 critically analyze skills and strategies as they are applied to the classroom.

 consider a variety of world views and perspectives on content and in instructional approaches 
and centre Indigenous ways of knowing.

 use a variety of instructional strategies to foster learning for all students, demonstrating growth in 
differentiating content, instructional strategies, resources, and assessment procedures.

 analyze and practice specific teaching skills, especially those studied in the curriculum and 
instruction and core studies courses.

 

Planning 

Interns are expected to: 

 identify and define areas of concern in the instructional process with cooperating teachers.
 plan units of teaching in various subjects.
 set specific objectives for each lesson or series of lessons.
 plan to diagnose student difficulties and to provide remediation to overcome thedifficulties.

 plan to review.
 plan to provide enrichment for students who are gifted or advanced.

 determine teaching behaviours to be developed (i.e., long term professional development 
plans).

 plan procedures whereby the new target behaviours will be exhibited in instruction.
 help plan field trips.

Curriculum 

Interns are expected to: 

 learn scope and sequence in depth of major subject area and to some extent in minor subject area—if in 
elementary school, learn scope and sequence in depth in areas of emphasis, and to some extent, in all 
elementary curriculum.

 experiment with integration across subject lines.
 utilize the curriculum guides.
 practice organization of content to attain objectives in various domains, *e.g., cognitive knowledge and 

conceptualization, affective (attitudes, values, and feelings), skills and processes, and social interaction+.
 discuss curriculum as a cultural and social practice and identify how curricular practices are prescribed, 

negotiated and lived in relation to socioeconomic, political, cultural, geographical, religious, gender and 
sexual orientation spaces.

 

Evaluation of Students 

Interns are expected to: 
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 evaluate students in all areas and by means of a variety of devices.
 practice continuous assessment and evaluation.
 keep written/digital records of student growth.

 

School-related Activities 

Interns are expected to: 

 assist with extra-curricular activities.
 share in supervisory responsibilities (see Status of Interns in School).
 submit complete and accurate records and reports as requested.

 notify the school if it is necessary to be absent—as a member of the school staff interns are 
responsible to school principals as well as cooperating teachers.

 observe and/or assist in special areas or departments of the school such as the library and 
guidance and counselling center.

 
Community-related Activities 

Interns are expected to: 

 attend School-Community Council meetings, and parent-teacher conferences.
 participate in community events.

 get to know the community including the background of students and local culture and 
heritage.

 become knowledgeable about the school division.

 meet community or school based human service providers such as occupational therapists, 
social workers, educational psychologists or addiction counsellors.

 
Professional Activities 

Interns are expected to: 

 follow the STF Code of Ethics.
 attend in-service programs.
 attend institutes and conventions.
 attend local teacher association meetings.
 become knowledgeable about the STF.

 

 
Formative Evaluation 

Interns are expected to: 

 Identify and define areas for growth opportunities in the professional development process (e.g., need to 
develop a new competency in a teaching behaviour, need to design an experience to help students meet 
an objective, begin to implement diagnostic and prescriptive strategies).

 Plan to improve their practice:
- describe behaviours in which competence needs to be developed, or reinforced. 
- plan methods to attain the objectives for students. 
- plan procedures whereby target behaviours will be exhibited. 
- construct a means to evaluate student progress. 

- construct an instrument or method for systematic observation of behaviours inthe 
classroom. 

 Arrange a time, convenient to both parties, for a pre-observation conference with cooperating teacher.
 Solicit feedback.

 Evaluate student progress.
 arrange with cooperating teacher a time convenient to both parties for a post-observation conference:
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 receive observation data. 
 identify objectives and targets that were achieved. 

 identify objectives and targets that were not achieved (discrepancies). 
 identify behaviours that need to be developed or changed. 
 develop strategies for effecting needed change: 

 micro-teaching. 
 special visits to other teachers. 
 reading. 
 take initiative to do something new. 

 Proceed through the process of identification of concern, observation and analysis, to verify the effect of 
the implemented change strategies.

 Illustrate a clear understanding of how problems identified in target behaviours have been achieved (e.g., 
log book).

 Solicit feedback as soon as possible (be aware that many pre and post conferences will be held prior to 
school or after school).

 Use the Internship Placement Profile (at least once a month) to self assess, and then share this assessment 
with the cooperating teacher, thereby checking perceptions and developing targets for growth.

 Conference daily or at least twice a week.
 Use the interim report as a catalyst to maintain professional growth momentum.

SUMMATIVE EVALUATION 
The analysis of observation data and achievement or non-achievement of target behaviour provides an on- 
going process of cooperative evaluation for interns, cooperating teachers and faculty advisors. This process 
should include all three partners and be based on the observation evidence. 

 

 
 

LIAISON 
Interns are expected to: 

 provide faculty advisors scheduling information and opportunities for observation.

 be a useful link between the University and senior high school students and may be called upon 
to describe university life to the students, and discuss with them ways and means of making 
decisions about future programs.

 provide feedback to the Faculty of Education about the teacher education programs.

 

DOCUMENTING PROFESSIONAL DEVELOPMENT OF THE INTERN 

 
In order to monitor this process, some form of organized documentation (such as a 
digital portfolio, professional binder or logbook) is required. The intern must 
demonstrate comprehensive evidence of the following: 

- development of planning for student learning. 
- use of professional growth goals (targets). 
- analysis of the cooperating teacher’s descriptive data. 
- reflection on teaching. 

 
The portfolio must be in a form accessible to the cooperating teacher and the faculty 
advisor. This documentation will aid in the completion of a more accurate individual 
Internship Placement Profile. 
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FACULTY ADVISOR ROLE EXPECTATIONS 

ORIENTATION 

The Faculty Advising component of Internship is divided into three parts: 

Part 1 
Faculty Advising Seminars will be help once per week outside of classroom commitments and facilitated by 
faculty members form the Faculty of Education. These 1 hour seminars will be highly interactive with the 
purpose of fostering a community of practice where critical and reflective responses to the field experience 
can be synthesized in a safe and productive space. These seminars are mandatory for the success of the 
internship. 

 
Part 2 
In the case of students needing additional support within their field experience, a Faculty Advisor will be 
available for either on line or in person consultations. Both Intern and Co-operating teacher will follow strict 
criteria warranting this additional support. Faculty Advisors will follow clear guidelines in regards to the 
number of visits for any individual student. 

 
Part 3 
A series of programs have been put in place last year to provide additional professional development and 
support for our students i.e. the Practice Lab and Coffee and Questions. In addition to this, The Teaching 
and Learning; Here and Now conference was initiated this year to further strengthen our relationships 
between faculty, students and the K-12 Sector. We are in the process of developing a new program  
(Ramp Up) targeting students who are needing extra support either in preparation for the  field 
experience or during. All of these program s will continue to develop as we are committed to continuing to 
build a healthy community of practice within these important partnerships. 

FACILITATION 

Faculty Advisor Seminar Leaders are expected to: 

 
 develop communication skills to build relationships in the field
 develop resilience in order to take changes, innovate and make mistakes
 share in the development of the intern’s program for professional growth.

 be available to answer questions, clarify terms and relate subject area expectations to both the 
school program and teacher education program.

 solicit suggestions and recommendations from principal and staff for the improvement of 
internship and teacher education programs.

 provide a communication link, especially in rural areas, among interns in the same subjector 
specialization areas.

 have a copy of the contract between the intern and cooperating teacher.

PROFESSIONAL DEVELOPMENT 

Faculty Advisor Seminar Leaders are expected to: 

 encourage interns to take risks, use new approaches, new methods and implement innovative/ 
creative teaching strategies.

 provide guidelines and assist in directions for selection of challenging professional targets.

 monitor total school involvement of interns to see that adequate time is devoted to teaching in 
other areas (especially the minor area), visiting and teaching in other divisions, if appropriate and 
feasible.

 provide on-going program counselling and recommend appropriate post-internship classes.

 encourage reflexivity and critical analysis of social contexts and the construction ofteacher 
knowledge.
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 examine how different teacher, administrator and learner identities are shaped by these 
practices.

 assist, as needed, in the design and use of data collection instruments.

 assist with the implementation of the professional development process by providing, when 
needed, feedback on the pre-conference and post-conference techniques.

 model, when needed, the pre-conference and post-conference cycle.

 ensure that interns document their professional development in the manner suggestedunder 
Intern Role Expectations.

 monitor and support the development of the documentation process (i.e., intern logbook).

 
EVALUATION 

Faculty Advisor Seminar Leaders are expected to: 

 
 be aware of the processes leading to the interim and final evaluations.

 review the formative and summative uses of the Internship Placement Profile and the 
rating scales used on the profile.

 if interns are considered “Outstanding”, nominate the intern for the Myrtle McGee Prize.
 assist with the final IPP evaluation.
 sign the final IPP, indicating agreement with the rating.

 ensure the final IPP is completed, signed and returned to the University prior to the deadline.

 arrange with the Director of Professional Development & Field Experience for independent 
evaluation, if needed.

 
 
 

LIAISON 

Faculty Advisor Seminar Leaders are expected to: 

 
 provide a direct link between the University and the school.

 promote sound public relations with principals, school staff and directorsby 
acknowledging their assistance, cooperation and support.

 report to the Director of Professional Development & Field Experience any irregularitiesor 
difficulties encountered which might require special action.

 
 

ROLE EXPECTATIONS DURING INTERNSHIP 

 
Acknowledging the value of field placements in transformative teacher education programs, Darling- 
Hammond (2010) states that it is critical that internship open up the opportunities for interns to experience 
extensive clinical work, intensive supervision, expert modeling of practice, and diverse students. Ostensibly, 
in this intensively supervised and extensive field experience it is necessary to build effective working 
relationships between the teacher and the intern. The content of this section includes multiple 
opportunities for the intern-cooperating teacher pair to come to understand each other as they navigate 
this learning journey side by side. 



Faculty of Education, University of Regina 

23 | P a g e  

 

 

 

 
 

PROFESSIONAL ENGAGEMENT AREA ONE: TEACHING FOR A BETTER WORLD 

Introduction 
“To see what is in front of one’s nose needs a constant struggle”. 

George Orwell 
 

The Faculty of Education has recently undergone a program renewal process, which has been an 
opportunity for the faculty to strengthen and re-vision areas to improve learning and focus our efforts to 
teach for a better world. One of the most significant shifts has been to more purposefully address issues 
related to racism and anti-oppressive pedagogy in both course work and field experience. Sherry Marx 
(2006) in Revealing the Invisible: Confronting Passive Racism in Teacher Education recommends that 
teacher education programs must foster more discussion of racism and white positionality in all aspects of 
teacher preparation experiences. The purpose of this engagement exercise between the intern and the 
cooperating teacher is to open a space to discuss how field experience and internship can be a place for 
interns and cooperating teachers to explore how racism is perpetuated in schools (and in other social 
contexts) and ways of counteracting racism on a daily basis in our local classrooms. 

 
Inequities are abundantly clear in our society and they manifest in multiple ways including inadequate 
housing, access to health care, employment, and food security for marginalized groups of people. These 
structural issues, which often feel “outside” the control of the average person, are part of the conversation 
that we have been having with our pre-service teachers in various courses. In course work, interns have 
explored the problem with learning about racism as narrowly defined as an individual act of meanness, 
rather than systems organized to maintain dominance (McIntosh, 1988). Even though acting in ways that 
challenge oppressive structures seems like a daunting idea, Pollock (2008) states, “inside schools, everyday 
acts matter, too”. She goes on to say: 

 
In schools, people interact across racial lines, distribute opportunities moment to 
moment, react to “outside” opportunity structures, and shape how future 
generations think about difference and equality. Interactions in educational 
settings help build or dismantle racial “achievement gap”. To a student oneaction 
can change everything. (xviii) 

 
Therefore, racism and other acts of oppression must be taken-up in meaningful ways during internship. 
While unintentional, and often with the best interests of children at heart, many every day activities in 
schools harm marginalized groups or privilege other children or communities over others. Like Pollock, our 
intention is to focus our efforts with our interns and cooperating teachers to learn how to proactively work 
for everyday anti-racism. 

 

Part of the challenge is to prepare interns for racially diverse classrooms but also to understand how racism 
is implicated in dominant white spaces as well. This is difficult work and the Faculty of Education is as deeply 
implicated in white racial identity formation and white settler discourses that constitute patterns of 
normalcy as any other institution in our society. Our hope is that we will walk with our partners in education 
to have the difficult and often uncomfortable discussions that challenge what we know as “common sense” 
(Kumashiro, 2009) and, often, right in front of our noses. 

 

DEFINITION OF "ANTI-OPPRESSIVE EDUCATION" 
(http://antioppressiveeducation.org/definition.html) 

 
Contradictions abound in education. Teaching involves both intended and unintended lessons, and it is 
often in the unintended, hidden lessons that racism, sexism, and other "isms" find life. Learning involves 

SECTION FIVE: PROFESSIONAL ENGAGEMENT AREA 

http://antioppressiveeducation.org/definition.html)
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both a desire for and a resistance to knowledge, and it is often our resistance to uncomfortable ideas that 
keeps our eyes closed to the "isms." Common sense does not often tell us that oppression plays out in our 
schools. But the contradictions in education make it impossible to say that oppression is not in some way 
affecting what and how we teach, despite our best of intentions. What might it mean, then, to teach in 
ways that challenge oppression? 

 
The term "anti-oppressive education" is a very broad one that encompasses approaches to education that 
actively challenge different forms of oppression. 

 
There is Not Just One Form of "Oppression" 

 
"Oppression" refers to a social dynamic in which certain ways of being in this world--including certain ways 
of identifying or being identified--are normalized or privileged while other ways are disadvantaged or 
marginalized. Forms of oppression include racism, classism, sexism, heterosexism, anti-Semitism, ablism, 
colonialism, and other "isms." Anti-oppressive education aims to challenge multiple forms of oppression. 
(ablism = discrimination toward people with disabilities) 

 
There is Not Just One "Anti-Oppressive Education" 

 
There are many approaches to anti-oppressive education, some that even contradict or critique others. This 
is not surprising. For decades, educators and researchers have suggested a range of theories of oppression 
and practices to challenge it, and these theories and practices all have their own strengths and weaknesses. 
The field of anti-oppressive education draws on these traditions, crafting links between feminist, critical, 
multicultural, queer, postcolonial, and other movements toward social justice. As it moves forward, the 
field of anti-oppressive education constantly problematizes its own perspectives and practices by seeking 
new insights, recognizing that any approach to education--even its own--can make certain changes possible 
but others impossible. 

 
Yet, There are Perspectives that All Approaches Share 

 
Anti-oppressive education is premised on the notion that many traditional and commonsense ways of 
engaging in "education" actually contribute to oppression in schools and society. Furthermore, anti- 
oppressive education is premised on the notion that many commonsense ways of "reforming education" 
actually mask the oppressions that need to be challenged. What results is a deep commitment to changing 
how we think about and engage in many aspects of education, from curriculum and pedagogy, to school 
cultureand activities, to institutional structure andpolicies. Perhaps more importantly, what results is a deep 
commitment to exploring perspectives on education that do not conform to what has become "common 
sense" in the field of education. Anti-oppressive education expects to be different, perhaps uncomfortable, 
and even controversial. 

 

Alternative Models of Learning 

 
If common sense often functions to maintain the status quo and perpetuate various forms of inequity and 
oppression, then any movement towards social justice needs to ask, Are students learning things in schools 
that challenge common sense? Learning is not just about "correcting" what students already know. Learning 
is not just about students acquiring what some in schools and society have already determined to be the 
things that they are "supposed" to know. Given the recognition that curriculum cannot help but be partial, 
learning needs to involve refusing to be comfortable with what we already know and what we are coming to 
know. Learning needs to involve challenging the idea that commonsense ways of thinking about the world-- 
among students and among educators--are the right ways of thinking about the world. Furthermore, given 
the recognition that critiquing one's own worldviews can be an uncomfortable process, learning needs to 
involve opportunities to acknowledge and work through the resistances and emotions involved in raising 
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awareness. 
 

Alternative Models of Teaching 

 
Even among educators committed to social justice, common sense can get in the way of anti- oppressive 
change, as when thinking about teaching in traditional ways. Teaching does not consist merely of what we 
intentionally "do" with students, whichmeansthat we can never fully plan orexecute anti-oppressive lessons. 
After all, what students learn results not only from what teachers teach intentionally, but also from what 
teachers teach unintentionally and often unknowingly, and different students "learn" different things, 
depending on the lenses they use to make sense of their experiences. These hidden lessons about the 
subject matter, about schooling, and about broader social relations are always permeating our schools, 
emerging from our silences, behaviors, curricular structures, institutional rules, cultural values, and so forth. 
Often reflecting the status quo or norms of society, they are experienced as parallel norms of schooling, as 
the way things are and perhaps should be. And, because of their everyday nature, these hidden, 
unintentional lessons often have greater significance than the intentional ones. This does not mean that anti- 
oppressive teaching involves ridding our schools of hidden, contradictory curriculums, as if that were 
possible. Rather, anti-oppressive teaching involves exploring the insights and changes made possible when 
such hidden lessons become central to one's teaching. Teaching becomes much more uncertain, quite 
paradoxical, and centered on oppression in our everyday lives. 

This definition is adapted from the writings of Dr. Kevin K. Kumashiro. 

 

 

Jump to the Cooperating Teacher and Interning Student Activity: “Share and Listen” 
 

Jump to Cooperating Teacher and Interning Student Activity: “What is Good Teaching” 
 

PROFESSIONAL ENGAGEMENT AREA TWO: PROFESSIONAL ENGAGEMENT 

PLANNING FOR TEACHING AND THE PROFESSIONAL DEVELOPMENT PROCESS 
The effective use of the Professional Development Process depends on the relationship between the 
cooperating teacher and intern. Descriptive feedback on the intern’s performance given in a supportive 
environment helps to promote their personal and professional growth. 

 
This section focuses on the planning component of the Professional Development Process. In order for that 
feedback to be useful to an intern, it needs to arise from the concerns the intern has about his/her teaching. 
Careful planning by the intern for both the students and for his/her professional growth is a critical 
component of the Professional Development Process. 

 

PROFESSIONAL DEVELOPMENT PROCESS (PDP) 
As teaching is a deliberate, intentional act, it is capable of being observed and analyzed. The Professional 
Development Process is a means to systematically examine teaching. The process is used to describe 
teaching intentions, observe, collect information, analyze, and use problem solving to make decisions for 
further professional development. The intent is for the intern and cooperating teacher to engage in a 
collaborative effort to promote the growth of the intern from dependence towards independence. As people 
have a tendency to view their environment selectively, the cooperating teacher, by collecting data and giving 
feedback, assists the intern to focus on the variables of teaching in a systematic way. 

 

The role of the cooperating teacher within this endeavour is as facilitator and supporter. During the PDP the 
cooperating teacher gathers information, provides feedback, and helps organize and analyze information. 
S/he helps set appropriate objectives and targets, and may assist the intern in designing lessons and data 
collection instruments. S/he focuses attention and tries to extend the performance of the intern. The 
cooperating teacher questions so the intern can clarify and question him/herself. 

http://antioppressiveeducation.org/director.html
https://www.uregina.ca/education/Students/For-UnderGrads/pdfe/Share-and-Listen-Activity.pdf
https://www.uregina.ca/education/Students/For-UnderGrads/pdfe/What-is-Good-Teaching-Article-and-Discussion.pdf


Faculty of Education, University of Regina 

26 | P a g e  

 

 

 
The intern must be committed to improving his/her teaching practice. S/he attempts to internalize and 
integrate past and present learning. S/he must show a willingness to develop new skills and understandings. 
The role of the intern is to plan and implement lessons for students, set professional goals, plan procedures 
and design data collection instruments to aid in professional development. S/he questions and analyses 
information, takes risks, thinks creatively and makes decisions. 

 

The cooperating teacher and intern work together to establish an appropriate climate for professional 
growth. If an open, trusting relationship is achieved, along with good communication skills, risk and 
experimentation is possible and the opportunity for the intern to become an independent decision-maker 
is facilitated. 

 
This process carried out in a supportive environment also promotes praxis; the space where interns can 
develop a deeper understanding of teaching and learning based on their knowledge and experience to this 
point. The intern experiments with various instructional techniques and methodologies and in time 
develops a personal understanding of the use of these in teaching. 

 

Feedback from the cooperating teacher permits the intern to assess the implementation of new ideas and 
change these ideas to suit both the intern’s style and the students’ needs. 

 
The PDP consists of five phases: planning, pre-conference, observation, analysis and post- conference. 

 
 

PROFESSIONAL DEVELOPMENT PROCESS 
 

 

 

 
 

PLANNING 

Responsibility for planning will change as internship progresses. It may start as a collaborative effort, become 
consultative, and at the end be an independent effort of the intern. In the early stages the cooperating 
teacher and intern may choose to cooperatively plan lessons. This is an opportunity for the cooperating 
teacher to help in the planning of the lesson, if needed and if appropriate. In early stages of internship, the 
cooperating teacher may assist the intern in setting targets, outlining procedures, designing data collection 
instruments, and establishing realistic guidelines for assessment. As the intern progresses, s/he may use the 
cooperating teacher as a consultant. The intern plans the lesson and target, and then discusses alternatives 
with the cooperating teacher. Among possible topics for discussion are different ways of presenting the 
lesson, possible student outcomes, student motivation, possible ways to collect data, alternative targets, etc. 
As the intern becomes more independent, s/he may plan alone. The timeline for moving from collaborative 

 
PLANNING 

 
POST- 

CONFERENCE 

 
PRE- 

CONFERENCE 

 
ANALYSIS 

 
OBSERVATION 
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planning to independent planning will depend on the rate of progress of the intern. When the pair are 
collaboratively planning lessons there is no need for a pre-conference. As the intern becomes more 
independent the pre- conference becomes more important. It will be during the pre-conference that the 
cooperating teacher and the intern will come to a shared understanding of what the intern has planned. 
Notably, within this model, there is space for interns to participate in authentic co-teaching models. 

While all phases of the planning, teaching and assessing cycle are more collaborative than traditional 
paradigms, interns must bring an equally comprehensive level of leadership, initiative and competence to 
the teaching team. Genuine interdependence is necessary in this model and can be as challenging, if not 
more so, than developing independence. 

 

Planning is done for student learning and intern development. When planning for student learning, 
instructional, presentation and evaluation must be considered. When planning for professional growth, 
goals, procedures and assessment are developed. Within this planning framework, consideration may also 
be given to planning for the professional growth of the cooperating teacher as a facilitator of professional 
development. It is hoped that cooperating teachers will continue to systematically develop and refine their 
skills as a cooperating teacher beyond the confines of the internship seminar. Whether this is done formally 
or informally is up to the cooperating teacher and intern. 

 

Jump to Sample Planning Guide 

Outcomes and Indicators 

Outcomes for lessons are usually defined in terms of what new knowledge, attitudes or skills you want the 
students to demonstrate when you have finished the lesson. An instructional objective must: 

1. be student-oriented. 
It places emphasis on what the student is expected to do (not on what the 
teacher will do). It describes expected student behaviour. 

2. describe learning outcomes. 
Describes what the students are expected to be able to do or to learn and must be 
distinguished from the activity in which they will be engaged. 

3. be clear and understandable. 
An objective must be explicit. It will contain a clearly stated verb that describes 
a definite action or behaviour and, in most cases, will refer to the object of the 
action. 

4. be observable. 
Evaluation of learning outcomes depends on observability. The key to an 
observable objective is an action verb. The verb must describe an observable 
action or an action that results in an observable product. 

 

Questions to ask yourself: 

1. 

2. 

3. 

4. 

5. 

Which instructional strategies will be most useful and align with the outcomes? 

How will I sequence the activities and lessons to help achieve the outcome? 

How do I plan if assessments indicate unpredicted or undesired results? 

What range of resources might best support students in achieving the outcomes? 

How will I adapt instructional materials, methods and/or the learning environment 

to ensure all students achieve the outcome? 

Understanding Outcomes, Oct. 2010. Ministry of Education Document 
 

Faculty of Education, University of Regina 

https://www.uregina.ca/education/Students/For-UnderGrads/pdfe/Professional-Development-Planning-Guide.pdf
http://www.education.gov.sk.ca/Default.aspx?DN=009f8df1-406a-47d8-a44b-cfc25544852b
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Procedure 

The procedure part of the lesson plan includes the method or approach telling how students will learn the 
content of this lesson. It tells how you will accomplish lesson objectives. 

 

Evaluation 

This is the process of obtaining information and using it to form judgements which, in turn, are used in 
decision-making. Evaluation includes: 

1. preparation for evaluation. 
Determine which judgements and decisions you anticipate making; describe the 
information needed to make decisions and judgements; and determine how to obtain 
necessary information. 

2. obtaining information. 
Includes any oral, physical or written means of gathering data on which to base judgments. 

3. forming judgements. 
Determine type of judgement to be made; establish rules for assigning a value to the 
data collected; and compare information to a referent (score, mark, performance); and 
assign a value according to the rules established. 

4. using judgements in decision-making. 
Assess whether objective was met; plan for further action and subsequent lessons. 

 

Professional Goals 

A Professional Goal (PG) or target is a specific teaching skill, strategy, or aspect of behaviour which the intern 
is attempting to learn, practice, or eliminate during a specific lesson or unit. A Professional Goal must fulfill 
these criteria: be student oriented, describe specific behaviour, be clear and understandable, and be 
observable. 

 
Procedure 

Procedure includes methods or strategies telling how you are going to achieve the PG or target: what you 
are going to do. 

 
Assessment 

Assessment is the process of obtaining data and making judgements. Assessment includes: judgements and 
decisions to be made, data collection sheet, rules for forming judgements, and the use of judgements to 
make decisions regarding further professional growth and development. 

 

PRE-CONFERENCE 
 

The purpose of the pre-conference is for the intern and cooperating teacher to come to a shared 
understanding of what will happen during the lesson or a series of lessons. The emphasis is on presenting 
and clarifying, not planning the lesson. The intern must have freedom to experiment, take risks and try new 
ideas. The primary topics of the pre-conference are the lesson for the students and professional goal(s) for 
the intern. When presenting the lesson plan, objectives, presentation and evaluation will be clarified. The 
cooperating teacher should have a clear understanding of what the lesson entails by the end of the pre- 
conference. 

 
The professional target, procedures, assessment and data collection sheet are also presented and clarified. 
The cooperating teacher needs to know precisely what is to be observed and how. 

 
At the end of the pre-conference, the cooperating teacher will paraphrase or summarize the conference in 
order to confirm that s/he has fully understood the intern’s presentation. It is during the pre-conference that 
the intern presents the data sheet to the cooperating teacher. The intern describes how the cooperating 
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teacher can gather information about particular professional goals or targets set for each lesson. 
 

The pair may also wish to discuss strategies to improve their professional development relationship or surface 
topics related to their relationship for discussion at a late time. A pre-conference checklist is included at the 
end of this section. 

 
OBSERVATION 

 

During the observation phase the intern teaches the lesson and the cooperating teacher collects the 
requested data. As a partner, each must keep his/her part of the bargain. The intern will attempt to deliver 
the lesson as planned and to achieve professional goals or targets by conscientiously following through on 
the procedures. The cooperating teacher will observe and collect data on the implementation of the lesson 
and professional goals or targets along predetermined lines. Data collection is as objective as possible. Both 
must realize though, that if the learning situation changes, then both will have to adapt accordingly. 

 

ANALYSIS 
 

Both the cooperating teacher and intern need time to reflect on the data collected. The intern needs an 
opportunity to examine and reflect on the data prior to the post-conference. Both the cooperating teacher 
and the intern will attempt to derive meaning from the data. This can be done by asking for patterns, 
organizing the information, looking for cause and effect relationships, and interpreting. The cooperating 
teacher and intern then consider how they could best present their findings to each other. 

 

POST-CONFERENCE 
 

The post-conference is an opportunity for the intern and cooperating teacher to discuss what happened 
during the lesson, share insights and interpretations, and use problem-solving to outline alternatives for 
future lessons. Both parties must be actively involved in the process of examining data, assessing behaviour, 
brainstorming, offering alternatives, problem-solving and making decisions. It is particularly important during 
this phase of the PDP for the pair to have a collaborative, collegial relationship. Discussion is based on sharing 
thoughts rather than making value judgements. 

 

Early in the post-conference the intern should have the opportunity to reflect on his/her experience, to 
describe to the cooperating what he/she thinks happened, why, and how s/he felt about it. Reflection and 
self-analysis are critical steps in becoming autonomous. 

 

The cooperating teacher and intern next review the lesson plan and professional goal or targets described in 
the pre-conference. This becomes particularly important if there has been a long time- lapse between the 
two conferences. For example, if the pre-conference was in the morning before school started and the post- 
conference was after school. 

 

During the post-conference the pair are involved in problem solving. They might: (1) define problem area or 
topic; (2) analyze the problem or topic; (3) brainstorm alternatives and the relative merit of each; (4) select 
an alternative; and (5) plan for implementation and evaluation. The pair examine the data together and share 
their interpretations. They compare what happened to intended goals, explore possible cause/effect 
relationships and patterns, draw inferences, and then discuss implications for further lessons. The next step 
is to discuss what might be done in the future. The pair brainstorm and evaluate possible alternative 
strategies, and plan strategies for further lessons. 

 
Decision-making may be collaborative, consultative, or independent depending on the stage of growth of the 
intern. At this point the pair has actually returned to step one of the process—planning. They may discuss 
assignments for the next day or lesson, and targets on which to be working. 
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During the post-conference both the lesson and professional goal are debriefed. A post- conference checklist 
follows. 

 
A critical ingredient in this phase of the process is a commitment to change. Both the intern and cooperating 
teacher must be willing to follow through with the solutions or alternatives suggested in order for the process 
to work. 

 

Pre-Conference 

Interning Student Cooperating Teacher 

• Presents a written learning plan with a 

professional goal/target sheet to the cooperating 

teacher 

• Discusses outcomes, plans materials/resources, 

details of how the lesson will proceed 

• Discusses the topic for professional growth and 

gives the cooperating teacher direction for 

recording descriptive feedback 

• Reads the learning plan 

• Listens 

• Asks clarifying questions 

• Discusses professional goal for clarification and 

mode of gathering data 

 

 

Teaching/Observation/Data Gathering 

Interning Student Cooperating Teacher 

• Teaches lesson • Records observations 

 

Post-Conference 

Interning Student Cooperating Teacher 

• self-evaluates the lesson (What were the strengths 
of the lesson? 

• What were the students learning? How might 
I adapt teaching of this lesson if teaching it 
again?) 

• discusses the cooperating teacher’s record of 
observations made 

• about the professional goal 
• makes plans for continuing to 

monitor/improve similar activity in 

subsequent lessons or focusing on other 
aspects ofprofessional goal 

• makes plans for continuing to 
monitor/improve similar activity in 
subsequent lessons or focusing on other 
aspects ofprofessional goal 

• provides data to the intern 
• listens 
• asks clarifying questions 
• encourages balanced reflection (strengths & 

weaknesses) 

• uses descriptive feedback whenever possible 
• if intern is reluctant, uses questions to lead 

intern through reflection on the lesson & 
the professional goal/target under 
consideration 
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PROFESSIONAL ENGAGEMENT AREA THREE: PROFESSIONAL GOALS AND ASSESSMENT 

Developing an intentional plan for professional development that is practical, yet challenging is 
a critical key to the success and growth of the intern during the internship process. Interns who know what 
professional goals/targets to set, how to describe them and how to solicit data are able to direct their own 
professional development. Their decision-making skills are enhanced and their growth is promoted. 

 

This section presents interns and cooperating teachers with the opportunity to plan data collection on both 
simple and complex professional goals. It also engages the participants in an exercise to set professional 
goals in the context of a developmental plan. 

 
 

SETTING PROFESSIONAL GOALS IN THE CONTEXT OF A DEVELOPMENT PLAN 

HOW TO BECOME A WELL-ROUNDED TEACHER 

Professional goals may be defined as statements that describe an expectation of increased competence 
in the future. They may be derived from any area of planning, but for our purposes the professional goals 
are to be selected from areas of teaching that are observable in the classroom. 

 
Six areas, taken from the Secondary & Elementary Internship Placement Profile (IPP) are: 

 
A. Professional Competence and Development, 
B. Interaction with Learners, 
C. Planning, Organization, Assessment, and Evaluation, 
D. Instructional Competence, 
E. Teaching Strategies, Skills and Methods, 
F. Professional Qualities. 

 
To set professional goals/targets requires that the intern establish a benchmark, that is, alevel of present 
competence. As the intern leaves the Faculty of Education for internship, s/he has the cumulative 
understandings of self, constructed from prior knowledge and experiences from pre- internship experience 
and course work. Using this information, the intern is asked to establish a graphical representation of 
current strengths, and areas needing reinforcement through practice. 

 
To establish the graph, each intern is asked to assess themselves, and mark their assessment on the IPP. 
Use these values to calculate an average score for each area on the IPP: Outstanding-4; Very Good-3; 
Good-2; Fair-1; Unsatisfactory-0. 

 

For example: If under “Professional Competence and Development” an intern scored him/herself a 
“Good” in “Demonstrated Knowledge of Subject/Curriculum and Applies this Knowledge Effectively” (2), 
a “Very Good” in “Establishes Professional Targets and Plans for Growth” (3), a “Fair” for “Engages in 
Pre/Post Conference” (1), an “Outstanding” in “Collects and Analyzes Teaching/ Learning Data” (4), a 
“Good” in “Reflects Upon Experiences and Adapts Teaching Accordingly” (2), an “Outstanding” in “Uses 
School/Other Resources and Research Effectively” (4), a “Very Good” in “Demonstrates Translation of 
Educational Theory into Practice” (3), a “Very Good” for “Exhibits Knowledge of Social/Historical Contexts 
of Injustice/Inequality in Relation to Teaching and Learning” (3) and an “Outstanding” for “Demonstrates 
Willingness to Participate in School Life” (4). His/her average score is 2.88 which is determined by adding 
2+3+1+4+2+4+3+3+4, then dividing the total by 9. 

 
When similar averages are calculated for the other five areas on the Secondary Internship Placement 
Profile, the intern is ready to complete the graph. Let’s suggest that the six averages are: 

A. Professional Competence and Development 2.88; 
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B. Interaction with Learners 1.50; 

C. Planning, Organization, Assessment, and Evaluation 3.25; 
D. Instructional Competence 3.90; 
E. Teaching Strategies, Skills and Methods 2.50; and 
F. Professional Qualities 2.00. 

 
These scores can be shaded into a diagram, as follows, and form a visual picture of present levels of 
competence according to the self-assessment. 

 

A-F: The six categories suggested for the sub-division of teaching into areas or approaches. The 
distance from the shaded area to the outer circle represents the growth needed to become 
outstanding and can be the substance for a professional development target. The inner 
pattern is a portrayal of what “shape” the intern is in. 

 
When the graph is completed, it is time to decide where to select the initial professional development 
targets for the internship. Use the graph for a beginning, and the IPP for further guidance. The intern 
in this example, after reflection, might choose “The Improvement of Knowledge of Subjects” under the 
area of “professional qualities”. 

 
When the professional goal has been achieved, select another professional goal. As soon as an intern is 
able to perform a skill, or has become competent in an area, the joint attention of intern and cooperating 
teacher moves to another professional goal in another area. Of course, more than one professional goal 
may be selected at one time. 

 
Professional goals usually focus on one specific skill, and therefore, data on the professional goal is 
only recorded during the part of the lesson where the professional goal is being practiced. For 
example, if “question distribution” is the professional goal, then the data is collected during the 
periods of time where the intern is asking questions, not necessarily throughout the entire lesson. 

 
At the end of each month, or more often if the intern and teacher choose, new assessments are made 
and fresh graphs drawn. Not only will new graphs show the way to continued effort and new targets, but 
it will be recognition of growth achieved so far. It is suggested that the assessmentscarried out during 
the internship be a combination of self-assessment by the intern and assessment by the cooperating 
teacher. Agreement on the recorded level of achievement comes through discussion between intern and 
cooperating teacher. The exception to this suggestion is the final IPP which is not a negotiated decision. 
The cooperating teacher is the primary evaluator. 

 
Some pairs have taken this process a step further. The cooperating teacher has created a graph 
and has chosen targets for growth and development for him/herself just as the intern has. 
However, interns are always assessed as interns and not practicing teachers. 

 

Jump to DEVELOPING INTO A WELL ROUNDED TEACHER WORKSHEET 

https://www.uregina.ca/education/Students/For-UnderGrads/pdfe/DEVELOPMENT-OF-ROUNDED-BALANCED-TEACHER.pdf


Faculty of Education, University of Regina 

33 | P a g e  

 

 

 
Further Issues in Goals 

1. The uniqueness of any intern may be presented by the shape. In some instances the intern may 
have the potential to become outstanding in an area while operating at an average level in others. 

 

 
 

Professional goals may need to be set to extend the intern in areas of greatest potential. 
Unique people have expertise and potential in a variety of areas. 

 

The ideal solution is one in which both teacher and intern set professional goals, learn from 
each other, and then both approach the level of “outstanding” by setting professional goals 
that exceed their combined competency. 

 

 

Setting Professional Goals 
 

It is expected that when a professional goal is chosen by an intern, the behaviour to be practiced in 
meeting the professional goal will be described and incorporated into lesson planning. The cooperating 
teacher will then be prepared to observe, collect data and report to the intern evidence showing the 
goal has been met, or that further practice is needed. 

 

How do I set a Goal? 
 

Step One: Use the Intern Placement Profile to develop a representation of present competencies 
Step Two: Clarify each Descriptor in the IPP 
Step Three: Identify Professional Goals (may be from IPP) 
Step Four: Build a data collection instrument to access Professional Growth Opportunities 
Step Five: Plan for the pre- and post-conference 
Step Six: Collect Data 

AT-A-GLANCE 
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PROFESSIONAL GOALS 
 

As you move toward becoming an effective professional, each lesson that you teach should have a 
professional goal. Each professional goal requires a way of getting feedback, normally via an 
appropriate data collection instrument. 

 
This manual provides a way for you to approach your personal professional development. In keeping 
with the Internship Placement Profile, the manual lists professional goals that you should be working 
toward. Please review this manual carefully. The preferred procedure is the “post- conferencing 
Professional Development Process” which involves pre-conferencing, observation and data collection 
and analysis and post-conferencing. You will approach your internship teaching in an integrated and 
holistic way, achieving greater competence as you grow as a beginning teacher. When you begin 
internship, you will need to determine your entry profile (your present capability) and focus on a general 
profile area. Within this broad area, you decide which specific goals within the general area you will 
work on, and in what order. 

 
Throughout internship, keep a record of the work that you do to achieve professional goals. You will 
be able to use many of these or design instruments that more specifically match the professional 
goal(s) you set. Discuss your professional development plans with your faculty advisor and 
cooperating teacher. 

 
After determining the areas that require attention, select professional goals that require attention a 
sufficient number of times to bring them to an “automatic use” level. When you feel that a given 
professional goal no longer needs major attention, check it off. 

 
It is NOT expected that you will be perfect in every professional goal area when internship is completed; 
some areas will not yet be checked off. Every teacher, not matter how good, has areas where 
improvement can still take place. It is hoped that you will be selecting more sophisticated goals toward 
the end of your internship. 

 
Teaching is very complex. Many competencies are used in a lesson, sometimes simultaneously. As you 
are developing give specific attention to a single competency, but within the context of the whole teaching 
act. As internship proceeds, you will add more and more capability in each of the many competencies 
that are part of effective holistic teaching. 

 

Jump to Examples of Professional Goal Setting 
 

OBTAINING A PROFILE OF YOUR PERSONAL PROFESSIONAL DEVELOPMENT NEEDS 
 

How “well-rounded” are you? As a starting point, you will need to prepare a profile of your present 
professional capability. Material that is included will help you answer this question. Once you have 
determined your present capacity you can use the procedures that follow. 

 
The teachers need to know where to begin and the sequence of competencies that will be attended 
to, the standard of behaviour (or change) to be achieved, who will observe and collect data, and how 
data will be collected and interpreted. 

 

Criteria for selecting the starting point: 
a. personal anxiety 

b. more to less important (e.g., classroom management may well be the focusbefore 
attempting an unguided inquiry teaching method) 

c. simple to complex (to allow better concentration on harder goals) 

d. possibility of rapid success (to build positive feelings and to free the teacher to workon 

https://www.uregina.ca/education/Students/For-UnderGrads/pdfe/Examples-of-Professional-Goal-Setting.pdf
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more difficult goals) 

e. indications from others (administrators, peers, interns, students) 
f. readings or viewing others (examples or non-examples of competencies). 

 

Keeping a Record of Professional Progress 

 
It is a good idea to keep a record of your professional progress as you systematically work on specific 
professional goals. Following are sheets on which you can record your goal and aspects that require 
specific further attention. 

 

Jump to Record of Professional Goals Recording Chart 
 

PROFESSIONAL ENGAGEMENT AREA FOUR: CONTRACT EXPECTATIONS AND PLANNING FOR INTERNSHIP 
 

Interns and cooperating teachers will examine specific expectations for internship and construct a 
Contract for Internship to direct the accomplishment of those expectations. It is important that the 
Contract is solidified before the start of internship, understanding that adjustment and revision might 
become necessary as the internship unfolds. The intern is responsible to provide a copy to the faculty 
advisor, and the cooperating teacher. 

 

Jump to Internship Experience Contract 
 
 

PROFESSIONAL ENGAGEMENT AREA FIVE: PROBLEM-SOLVING, RESOLVING DIFFERENCES 
 

The internship experience is designed with the spirit of respect, trust, empathy, and genuineness and 
respect for differences and diversity. Differences during these professional engagement exercises, and 
during internship, are bound to surface. Therefore, problem solving to resolve differences is an 
essential skill in this process. If necessary, please use the following three case studies to discuss what 
problem- solving strategies were used and what could have been used. 

 

Jump to Problem Solving Case Studies (Case Study 1, 2, and 3) 
 

 

 

Both formative and summative evaluation by cooperating teachers will be in evidence during 
internship. Formative evaluation is the observation of teaching experiences, the drawing of inferences from 
the observations, and the use of the inferences to structure future plans for change or improvement of 
teaching practice. Summative evaluations are measures of performance made at the end of the internship 
evaluation and recorded in the final report. 

 
Formative evaluations occur daily within the professional development process. When teachers observe 
interns and offer descriptive feedback on the plan used, the reaction of students to the plan or the stage of 
development of a particular professional goal, they are engaged formatively. This is also the way to describe 
a month-end assessment and the interim evaluation, made on the basis of data, when the assessment is for 
the purpose of setting goals for the next month or the remainder of the internship. Internship is a time when 
interns are developing an analytical approach to teaching, and need to be encouraged to assess themselves, 
to problem solve and to plan for improvement. As part of the formative evaluation, interns are encouraged 
to share ideas with others and be open to ideas and suggestions from others. 

 
It is through the continuous evaluations that interns gain insight into their general strengths and their 

SECTION SIX – EVALUATION PROCESS OVERVIEW AND PROFILE 

https://www.uregina.ca/education/Students/For-UnderGrads/pdfe/Running-Record-of-Professional-Goals.pdf
https://www.uregina.ca/education/Students/For-UnderGrads/pdfe/Internship-Contract.pdf
https://www.uregina.ca/education/Students/For-UnderGrads/pdfe/Manuals-Forms.html
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need for growth and improvement. A formal interim evaluation completed in the middle of internship 
assists in meeting these goals. The main purpose of the interim evaluation is to provide a profile of ratings 
of performance to the intern for reflection on his/her performance to date and to allow the intern to set 
goals for future development. The summative, or final, evaluation paints a picture of the intern at the end 
of the internship. 

 
The final report is called the Internship Placement Profile. These guidelines should be followed when making 
the summative, or final, report: 

 
1. Interns are measured at the completion of the internship and no formative data gathered at 

early stages of the experience are relevant. For example, because an intern had difficulty with 
classroom management at the beginning of the internship does not mean that this is mentioned 
on the final report unless the problem has not been overcome. 

2. There should be no surprises in the final report for interns. This can be insured by the 
completion of regular monthly formative reports. 

3. Interns are assessed as beginning teachers as compared to other interns, not ascompared 
to practicing experienced teachers. 

4. The final evaluation should be conducted in consultation with the intern and any other 
involved teachers, and the cooperating teacher, keeping in mind that following the 
consultation, the cooperating teacher alone is responsible for completing the single 
Internship Placement Profile. This is not a consensus exercise; it is consultation.. This 
Internship Placement Profile is then reviewed by the Director of Professional Development 
and Field Experience and if any questions arise, a consultation with the Co operating teacher 
and/or student may be required. 

5. The final evaluation speaks to the suitability of the intern for teaching. As a result of the final 
evaluation, interns may be confirmed in teaching, choose to remediate through additional 
classes or experiences, change areas of specialization, or in a few cases choose a different 
career. 

6. The final evaluation is the responsibility of the cooperating teacher. Differences of opinion 
between the cooperating teacher and the student may be discussed with the Director of 
Professional Development & Field Experience prior to the completion of the finalIPP. 

 
INTERIM INTERNSHIP PLACEMENT PROFILE 

 
At the mid-point of internship, an Interim Internship Placement Profile (IPP) is provided to the 
cooperating teacher to be completed as soon as possible. The fillable electronic form is e-mailed to the 
cooperating teacher prior to the end of October. When completed and signed by the Cooperating 
Teacher, Interning Student and Faculty Advisor, the Interim IPP can be scanned and emailed back to 
PDeduc@uregina.ca . 

 

The form is used as a feedback instrument for developmental purposes only and will be destroyed 
once a student has completed their degree. 

 
The Faculty of Education, PD Office provides a final Internship Placement Profile (IPP) form which is 
completed at the end of the internship experience. The final fillable electronic IPP form is e-mailed 
to the cooperating teacher. When completed and signed by the Cooperating Teacher and Interning 
Student, the final IPP can be scanned and emailed back to PDeduc@uregina.ca All three signatures 
must be present before submission. 
The Internship Placement Profile has two purposes; first, to provide a record of standing for the 
intern (PASS, FAIL), and second, to provide a profile of ratings of performance which the intern may 
send, along with applications for employment, to school divisions. 

mailto:PDeduc@uregina.ca
mailto:PDeduc@uregina.ca
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Letters from any professional teacher, having experience with the intern along with the cooperating 
teacher’s letter of recommendation (more general in nature), dealing with issues such as 
relationships, special talents and the like, are given directly to the intern for future use and should 
not be sent to the Faculty of Education. 

 

These guidelines for cooperating teachers are to be used for the completion of the profile: 

 
1. Complete all relevant sections of the profile. For secondary interns note especially themajors 

and minors, and evidence of teaching in the minor area. (This is required by Saskatchewan’s 
Ministry of Education. 

 
2. Complete the line-by-line evaluations with close attention to the descriptors provided inthis 

manual. Use of the descriptors helps to ensure that evaluations of interns are uniform from 
teacher to teacher. 

 

3. Evaluate all items; special observations may have to be set up for this purpose. 
 

4. Use the rankings given. If the form is altered in any way its comparability with other forms is 
destroyed. Do not give half rankings, such as “between good and very good”. Please decide 
and give a clear ranking. 

 
5. Attention to the descriptors for overall rating (EVALUATION OF INTERNS: GENERAL 

DESCRIPTORS) will help to guide the overall rating of the intern. Again, the descriptors assist 
in establishing some uniformity of evaluation from teacher to teacher. 

 
Please ensure before submitting: 

The final report is completed on the electronic form of the final Internship 
Placement Profile (IPP) form sent to the cooperating teacher from the Faculty of 
Education, PD Office. Please do not use the examples provided in this manual or 
photocopies of the IPP evaluation form. 

 
Only ONE Internship Placement Profile is accepted for each intern and saved on the 
student’s file. It is the responsibility of the assigned Cooperating Teacher to complete 
the report in collaboration with other teachers who may have worked with the intern, 
into one FINAL report. 

 
In the case of a grade of “Incomplete” or “Fail”, the cooperating teacher has been in 
consultation with the PD Office and provided the documentation to substantiate the 
rating? This is especially useful when counselling the intern into rehabilitation 
experiences prior to redoing the internship. 

 
The completed IPP has been signed by the Cooperating Teacher and Interning 
Student. Both signatures must be included for the form to be considered complete. 
The deadline is particularly important in order to have the intern’s final grade to be 
entered with the University Registrar before the end of the semester and sent to the 
certifying body for application. (NOTE: Grades are not entered individually by intern; 
all reports have to be handed in before any grades can be entered.) 
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INTERNSHIP GRADING POLICY 
The internship grade is a “PASS” (P) or “FAIL” (F). Interns have the right to appeal the final evaluation 
through the regular channels of appeal available to all students registered in classes in the Faculty of 
Education at the University of Regina. The initial stage in the process is to contact the Associate Dean 
in the Student Services 

 
Some interns, for a variety of reasons, do not complete the 16-week internship. The following policy 
provides guidelines for assigning a grade for unsuccessful attempts at the internship: 

 
1. Students who are required to discontinue the internship by the Faculty of Education, PD 

Office because of what is considered to be a general weak performance will be given a 
grade of “FAIL” (F) which will remain on their academic record. The decision to give a 
grade of fail will be made in consultation with the Director of Professional 

Development & Field Experiences, cooperating teacher and faculty advisor. A general 
weak performance may be identified by several of the following: 

 

a. intern growth is not evident 
b. relationship between cooperating teacher and intern is deteriorating 
c. additional time would not foster change in the professional growth of the intern 

d. cooperating teacher is unwilling to continue working with the intern and a change in 
placement is not considered appropriate. 

 
By University regulations these students will not be eligible to repeat the internship the 
following semester. Any portion of the tuition fees will not be refunded. 

 

2. Interns who withdraw from internship follow the deadlines as noted in the University 

Calendar for withdrawal from classes. There may be a portion of the tuition fees 
refunded. Interns who discontinue without consultation with the cooperating 
teacher, faculty advisor, and Director of Professional Development & Field 
Experience will be given a “FAIL” (F). A withdrawal from a class requires the 
student to register in the class again and pay all fees. 

 
Interns who discontinue because of illness or other extenuating circumstances must 
complete an “Application for Adjustment of Fees and/or Grades” and may apply to the 
Associate Dean (Student Services) for a deferral of internship. Based on information 
from this form, documentation from the field, and in consultation with the Director of 
Professional Development & Field Experience, a grade of “INCOMPLETE” (IN) may be 
granted. 

 
In either case, students who have not completed internship are required to meet 
with the Director of Professional Development & Field Experience to discuss a 
developmental action plan in preparation for the next attempt at internship. 

 
 

3. If an intern withdraws or is required to withdraw from internship by the Faculty of 
 Education, the student must reapply to the Faculty of Education, Professional 

Development Office and be granted approval based on demonstration of readiness to 
complete another internship. 

 

4. Exceptions to this policy may be made at the discretion of the Director of Professional 
Development & Field Experience. 


