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MARTHA’S STORY: DISRUPTION AND OPPORTUNITY: A JOURNEY TO BECOMING 

UNAPOLOGETICALLY ME 

 

Martha Mathurin-Moe, B.A. M.Ed. 

PhD Candidate  

Born and raised in Saint Lucia, West Indies, Martha Mathurin-Moe holds a BA degree 
from the Universidad Central de Las Villas, Cuba; a Master of Education in Educational 
Psychology from the University of Regina, and is a doctoral candidate in Curriculum and 
Instruction.  Mathurin Moe's experience consists of 10 years in Banking and Finance and 8 years 
in International Education. Martha is currently the Executive Director of Equity Diversity and 
Inclusion at the University of Lethbridge. 
 

I remember like it was yesterday. It was the first time in my life that I became aware of 

my blackness; a body disrupting a white space. For you to understand the impact of that 

moment and how it has shaped who I am, you must understand where I have come from. I was 

a young island girl who had this crazy dream of coming to Canada, a land I perceived as a place 

of opportunity where I could fulfill my dreams. What I can tell you, that it was a beautiful 

country with infrastructure that I had only seen in movies or read about in books. But it was 

also a cold, distant, and unwelcoming space. In my naivety, I thought that this place of 

possibilities would welcome me with open arms but instead I came face to face with cold, 

suspicious stares that followed me in stores, at supermarkets and even on the bus. I became 

hypervigilant and sensitive to the fact that I was drowning in a sea of white. At every 

opportunity I would look to see if I could find a black or brown face that would reassure me that 

it was okay to be here because they too were here. I will tell you brown and black faces were 

very few and far between. I became keenly aware that this so-called dream I had felt fragile, 

alien, and confusing. 
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 Heading into the University campus I thought would come with some form of relief 

because the University prided itself for having students from all over the world. I arrived in 

Regina without no place to stay only to be told you can only stay for one night on campus and 

had to be out of the room by 12:00pm the next day. I called my mom letting her know that I 

had arrived safely never once mentioning the looming cloud of uncertainty regarding where I 

will call home. I got up early the next day, got my ID figured out, classes, books, bus pass and 

with a huge stroke of luck a beautiful space which would eventually become home for 5 years. 

My first real experience with racism was on my first day of class in my graduate program in the 

Faculty of Education. I was so thrilled that I was going to meet and make some friends. As I 

walked into the classroom in the language institute, the room fell silent and cold, wondering 

stares all looked at me thinking I thought “who is this lost person”. I said hello and no one 

responded. I sat down next to a tall blond man who I later found out was a teacher in the 

Regina public school. Within 5 minutes of sitting next to him, he got up and moved over to the 

other side of the class. Not a single person sat next to me. To add insult to injury, my classmate 

(blonde, white, male) kept referring to me as ‘those people from Africa’ a place I had read 

about in books but had never been to. It was at this very moment, I realized that I was the only 

women of color in my program, and I was disrupting a white space. My classmates were all 

teachers, and I was a HR professional in learning and development. My picture-perfect notion 

of Canada was instantaneously shattered. This was only the beginning of the numerous 

microaggressions I would go on to experience in my graduate program, at work, and even in the 

community. I was constantly asked why you spoke English? or why your writing is better than I 

expected, receiving the lowest grade in a class, being told by my group member that she needs 
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to edit my work to make sure that it reads properly or being laughed at while doing a class 

presentation. I share these moments with you to create awareness that it is really important 

that we don’t put people in boxes. 

It was like you were always seen as someone who was deficient and the moment you 

spoke up you were the “angry black student”. This made me become so self-conscious and at 

times I really doubted my abilities. Even in my doctoral studies it has been a rollercoaster for 

me to the point where I almost quit. I have tried so hard to put myself together so that I would 

not feel that I was disturbing a white space. Can you imagine worrying about disturbing a space 

where you have a right to be in. Being a woman of color in Regina was heart wrenching but it 

also made me resilient and appreciate my blackness/black identity. I took these experiences of 

disruption and have been using it as an opportunity to shift the conversation and shine the light 

on Anti-blackness in post-secondary institutions. What I can tell you now is that I no longer 

silence or shrink myself to alleviate someone’s discomfort. I take up space and open doors so 

that others can walk in with me, and I live my black excellence which has been passed down to 

me from my ancestors.  I share my story with you today so that we can start our journey to 

brave conversations about race within our university and to dismantle Eurocentric systems that 

continue to inflict harm on racialized bodies. Thank you. 
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A LETTER TO MY CHILDREN 

 

Amanda Kamogelo  

 

Amanda was born and raised in Botswana and attended University of Botswana for her 

undergraduate degree. She worked as a research assistant for local and international 

organizations. She completed her first masters at the University of Botswana, and her second 

masters at the University of Regina. She is currently a PhD student. She is a mother of four 

children (ages 17, 14, 8 and 3), and working part time as a research assistant at the University 

of Regina.  

 
I wrote a letter to my children sharing their stories of racism. It was a painful process because I 
had to relive the moments. However, the last part of the letter always motivates me to keep 
going. This part acts as a force of resistance and it’s something that I am putting my energy into, 
to protect my peace, and to help my children cope better at school.  
 

 
October 30, 2021 
 
111-22 Love Filled Avenue 
Regina, SK 
S0M 7UV 
 
Dear Kiddos 
 
RE: I Remember the Pain, Confusion, Loneliness, Bullies, & Unsafe Places 
 
I remember when you came home crying and telling me that boys at school told you that you 
were ugly because your skin was dark and your hair was different. They were pulling it to see if 
it was your natural hair. They pushed you a lot at the playground to see if you were strong. 
They called you names and thought it was funny. You were only six-years-old. I still remember 
your pain every day when I drop you off at the same place that makes you feel unsafe.  
 
Yes, my kiddo, they are talking about social distancing due to COVID. Let them know that you 
experienced social distancing two years ago when you were just one-year-old. I remember 
when you were playing at the park. Your eyes sparkled with excitement when you saw other 
kids playing. But when you approached the kids, their parents pulled them away. You tried to 
follow them. I called you to take you home because I could not bear the confusion on your face. 
It was heartbreaking. Taking you to the playground became a heavy task for me.   
 
My boy, I remember your teacher bluntly mentioned how irresponsible, lazy, and inattentive 
you were when you started high school. He also said that he was not surprised because that's 
how boys are, and there was nothing he could do to change that. He was wrong! I was wrong to 
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let him talk about you like that before me. I should have stopped him. I was shocked to hear an 
adult who was supposed to guide you at school dehumanize you ruthlessly. Your studies got 
shuttered because there were lots of them thinking the same way. I remember you even 
thought of suicide as the only way out.  
 
Well, my kiddos, while we are studying your pain, writing articles about your discomfort, and 
publishing your miseries to advance our academic careers, I will teach you how to stand out 
from this unhealthy space. I will teach you how to take back the power from the bullies and 
stand tall with pride and fight back. We will fight with confidence, courage, kindness, patience, 
and love. We will have dialogues with your teachers whenever you are sad or happy. I will tell 
you every day how proud am I to be your mother. I will remind you how beautiful you look. I 
will shower you with praises that will make you stand out and be unique. Oh no, my dear! 
There is no need to blend in. It's okay to be different. Because I know how talented you are, 
how sweet and gentle you are, how kind and respectful you are, how dedicated you are to your 
schoolwork. Even though they cannot see all these strong qualities about you, that's okay 
because Mommy and Daddy will make sure that you remember them every morning when you 
leave home. You don't need to speak like them, dress like them, walk like them. There is no 
need to make your hair look like theirs. You look beautiful the way you are. Someday all this will 
come to pass because love and kindness have no colour, class, or gender.  
 
With lots of love 
 
Mommy 
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A STORY OF RACISM 

Jessica Madiratta 

My name is Jessica Madiratta, and I am from Piapot First Nation, Saskatchewan. I work 
as an Indigenous Advocate teacher in Regina.  I am a second year PhD student at the University 
of Regina in the Faculty of Education. I am interested in researching professional development in 
culturally responsive pedagogy for educators. 

 

Entering elementary school, I knew I was unlike the other children. Their skin was so 

light and mine was much darker. However, my best friend looked like me so that made things 

better. In fact, everyone would always ask if we were sisters – teachers and students alike. We 

were the only brown ones so of course we must be related they all thought. 

At school we learned about the colors. Everyone’s favorite color was blue or red or 

green. Nobody ever liked brown. That was the ugly color and that was the dirty color. As I 

moved through the grades, I learned about all sort of things. I learned about the pioneers and 

farmers and the great contributions they made to the province of Saskatchewan. I learned 

about Christopher Columbus. Occasionally I got to see my people represented.  

In war paint and in loin cloths.  

Stuck in the past.  

For some reason they were never the heroes. 

In the sixth grade a new Indigenous family joined our community. Us two Indigenous 

girls were so excited to see other kids that looked just like us. We became instant friends. 

However, it was not all playing tag and swinging on swings. There was the mistreatment too. 

Once an older boy took it upon himself to pretend to dance pow-wow in front of us.  He cupped 

his hands to his mouth and said wah-wah-wah as he danced around with supporting laugher 
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from the sidelines. One of our new friends was not going to take this behavior. He knocked the 

older boy over.  The supervising teacher was not having this on her playground. The new brown 

boy was now labelled the aggressor. She said to him – we do not fight someone when we are 

mad. Instead, we report the incident, and we receive an apology.   

Her message was clear – shame, shame, shame on you.  

Had he gone this route would he have received an apology? I guess I will never know. 

Now that I am an adult, I question apologies. Do apologies always make things right? 

Today they say to me: 

Sorry that Indigenous people were not included in the curriculum for so many years. 

Sorry for the racism you endured in the public school system. 

 

I say: 

Okay – so let’s make it so we do not have to apologize to the next generation. 
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SYMPOSIUM: INDIVIDUAL STUDENT PRESENTATIONS 

SEQUOIA- AN ANTI-OPPRESSIVE EDUCATOR GROUP 

Jessica Madiratta 

My name is Jessica Madiratta, and I am from Piapot First Nation, Saskatchewan. I work 
as an Indigenous Advocate teacher in Regina.  I am a second year PhD student at the University 
of Regina in the Faculty of Education. I am interested in researching professional development in 
culturally responsive pedagogy for educators. 

 
Abstract 

This presentation will share the format and experiences of co-facilitating an anti-

oppressive educator group called Sequoia.  We call our online community Sequoia as a 

metaphor for holding each other in our work in the same way sequoia trees hold onto each 

other’s roots.  This group consists of educators, others that work in education, and parents.  We 

met ten times throughout the 2020-2021 school year.  We consider this space a community of 

practice. The term community of practice was coined by Lave & Wegner (1991) when studying 

the apprentice-style of learning.  It describes groups of people who come together for a 

common purpose and strive to learn and improve in a particular area.   

The meetings include conversations with others, personal reflection and applying this 

learning into one’s own classroom and spaces.  Each session is hosted by a different participant 

in the group so that the facilitators do not hold the power in the group.  This means each 

participant is actively researching topics and bringing ideas and questions to share with the 

group.   
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We started by getting to know one another and what brings each person to the work of 

anti-oppressive education.  In our second session we discussed a quotation from Ibrahim 

Kendi’s book How to be an antiracist, and later that week as a group we visited Tristan 

Durocher at the legislative building during his hunger strike.  Later in September we had a 

discussion on the concept of tolerance.  We met more often in the beginning to build rapport 

within the group and to keep members engaged.  Throughout September, participants spoke 

about how they felt comfortable talking about issues in our group, but not necessarily with 

family and friends.  So, we dedicated our October meeting to problem-solve how to work 

through that.  In November, we asked participants to watch a Ted Talk from Brad Baker and to 

think about their thoughts and bring them to the group.  In December, we had a timely 

conversation about Christmas and if it belonged in the classroom.  In January, we read and 

discussed a resource called Speaking up at School: How to Respond to Everyday Prejudice, Bias, 

and Stereotype (Teaching Tolerance, 2018) and in February discussed finding equity buddies in 

our buildings.  Our eighth meeting was about racism in classic children’s books based on the 

dialogue that was happening around some of Dr. Seuss’s books.  Just before the end of the 

school year we met to look at a continuum to see how participants have changed since we 

started meeting the previous August.  At our last meeting, we discussed the topic, “how 

empowered women can change the world,” and had a wrap-up discussion for the school year.  

It is powerful to see how individuals in this type of learning environment can learn from the 

content and one another and then apply this knowledge into their own classrooms and spaces. 
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I hope this presentation demonstrates to other educators the power of building a 

community of learning with other educators.  Conversations about anti-racism and anti-

oppression are crucial in our current learning climates. 

References 

Lave, J., Wenger, E., Wenger, E. C. (1991). Situated learning: Legitimate peripheral 
participation. Cambridge University Press. 

Teaching Tolerance. (2018). Speaking up at school: How to respond to everyday prejudice, bias, 
and stereotype. https://www.learningforjustice.org/sites/default/files/2019-04/TT-
Speak-Up-Guide.pdf 
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UNPACKING THE LIVED EXPERIENCES OF RACIALIZED NON-CANADIAN GRADUATE STUDENTS 
AT THE UNIVERSITY OF REGINA: DISPLACED BODIES IN WHITE SPACES 
 
Martha Mathurin-Moe 

 
Born and raised in Saint Lucia, West Indies, Martha Mathurin-Moe holds a BA degree 

from the Universidad Central de Las Villas, Cuba; a Master of Education in Educational 
Psychology from the University of Regina, and is a doctoral candidate in Curriculum and 
Instruction.  Mathurin Moe's experience consists of 10 years in Banking and Finance and 8 years 
in International Education. Martha is currently the Executive Director of Equity Diversity and 
Inclusion at the University of Lethbridge. 

 
Abstract 

The growing Anti-Blackness, Anti-Asian, and Anti-Indigenous sentiments that covertly 

exists within post- secondary institutions in Canada have been thrust into the spotlight and can 

no longer be ignored (Lopez & Jean-Marie, 2021).  Drawing from my own experiences as a 

former international/non-Canadian student who navigates an intersectional identity I have 

unpacked how on-the-ground realities of racialized non-Canadians students differ to the 

proposed policy statements developed in the Government of Canada’s International Education 

Strategy.   

My research has explored the lived experiences of (5) non –Canadian racialized graduate 

students during their academic journey at the University of Regina. The participants in the 

current research self- identified as international students or persons who have now become 

Permanent residents of Canada. Students speak of the trauma or being racialized and 

consistently being positioned as “other”.  The research questions used to guide this study 

focused on: a) what the lived experiences of racialized students are transitioning into graduate 

studies at the University of Regina, b) what are the various discourses of internationalization 

that has emerged from the recruitment and enrollment across Canada and the University of 
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Regina; c) how the discourses of internationalization have reproduced, positioned, and 

impacted their on-the-ground realities and identities.  This research is timely as it focuses on 

exploring the various ways in which institutional “Whiteness” has weaponized racialized bodies, 

positioning them as unintelligible and out of place (Joseph-Salisbury, 2019). More importantly 

issues of racism in education validates the growing need for anti-racism work to remove 

systemic barriers and build equitable opportunities for all students (Lopez & Jean-Marie, 2021). 

 The term internalization as defined by Knight (2004) refers to the services of 

international dimension that consists of student academic mobility, international collaboration, 

and the inclusion of intercultural dimensions into teaching and learning. The shift to the 

recruitment of international students was developed because of the Government of Canada 

International Education Strategy to position Canada as a destination of choice for post-

secondary education (Government of Canada, 2014). Additionally, many Canadian post-

secondary institutions were grappling with diminishing operating grants from Provincial 

Governments and needed to build alternative revenue streams (Usher, 2018).  Education was 

no longer seen as a public good, but as a marketable, private, commodity (Brandenburg & 

DeWit, 2015). To help think through and frame this work I have used Critical Race Theory (CRT), 

more specifically intersectionality, to explore how racialized bodies navigating intersecting 

identities come to understand the University as a site of struggle as well as resistance. Hall’s 

(1997) work on representation and the building of signifiers within social discourse also helped 

me frame the impact of discourse in positioning the identities of non-Canadian students within 

the academy. Using Sen (2006) work in identity politics also provided a theoretical lens of 

inquiry to unpack the ways in which racialized students navigate their shifting identities to 
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survive their new learning space. The methodological framework used is Foucauldian discourse 

analysis more specifically the archaeology of knowledge/power and how the interplay of power 

and discourse leads to the formation and positioning of the subject.    

By understanding the lived experiences of racialized students post-secondary 

institutions have an opportunity to provide inclusive and transformative learning experiences 

for all students (Hooks,1994). Additionally, it is also about doing the hard work to dismantle 

institutional structures of “Whiteness” that have inflicted trauma onto racialized bodies. 

Key words: Internationalization, Discourse, Critical race theory, Racism, Whiteness, Identity  
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IDENTITIES BEYOND SASKATCHEWAN’S ISLAMIC SCHOOL: A CASE STUDY OF HOW MUSLIM 
GRADUATES CRAFT THEIR SOCIAL IDENTITIES IN CANADA 

Narmeen Ramadan  

Narmeen has been teaching secondary English Language Arts at Saskatchewan’s Islamic 
school for more than ten years. She is currently pursuing a Ph.D. degree in the faculty of 
Education at the University of Regina. 

Abstract 

In the light of the growing ethno-political tensions of War on Terror, Black Lives Matter, 

and the rise of Islamophobic acts, Islam is the most misunderstood and misrepresented religion 

in Canada, if not globally. Under these historical and ongoing colonial circumstances, Muslims 

not only live-in constant day-to-day fear, but they also struggle with their core beliefs, values, 

and ethnic positionalities in the West. While Muslim identity formation literature is scarce, I will 

endeavor to explore Muslim social identity formations, specifically the Muslim graduates from 

Saskatchewan’s unique Islamic school, the only Islamic school that is dominated and operated 

on Treaty 4 land by euro-Christian staff and administration since 1999. All the potential 

participants have completed their elementary and secondary education at the Islamic school, 

and range between 24-30-years old. They come from different ethnic origins, different post-

secondary academic fields, and professions. Many of them continue to study and work across 

Canada.  

Through a postcolonial lens, my proposed case study aims to explain the connections 

between the Islamic school education, that is operated based on colonial discourses, and its 

Muslim graduates ‘social identity formations. I will also explore the Muslim graduates’ 

integration process into the Canadian context post 9/11 and Trumpism era. The research is 
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motivated by two focused research questions: 1) How do the Muslim graduates describe their 

experiences attending Saskatchewan’s Islamic school, and how did those experiences influence 

and continue to shape their Muslim social identity formation today in a post 9/11 and 

Trumpism era? 2) In what ways did the participants’ experiences in the Islamic school help or 

hinder the possibility of maintaining their Muslim social identities in a Canadian society? In 

other words, what are the challenges or successes of integrating into the Canadian society after 

attending their Islamic school?  

This research adopts a case study methodology with a grounded theory analysis method 

(Birks & Mills, 2011; Halaweh, 2012; Tuck & McKenzie, 2015), which will move beyond 

description of the case into generating a theoretical model of identity formation. Through the 

semi-structured interviews, the findings will contribute in comparison to other existing identity 

formation theories. With grounded theory analysis, the findings will be invaluable for the 

Canadian education sector in many ways.  For instance, the findings will potentially encourage 

school boards and teachers to nurture a sense of belonging and ways to further support 

integration, as well as to build a strong sense of self for many Muslims living across Canada. 

Also, this proposed study will further be of interest to academic researchers of postcolonial and 

those who examine social identity formation theories.  

References  
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 Theory and Application: 13(1), p. 31-51.  
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HERMENEUTIC PHENOMENOLOGY AS A RESEARCH APPROACH 

Aida Mohamed Abushagur  

I am a PhD candidate in the Faculty of Education, University of Regina. I taught English 
as an additional language for about twenty years. I worked at the University of Tripoli and the 
Academy of Graduate Studies in Tripoli/ Libya. Now, I am a teacher assistant for the second 
time in the Faculty of Kinesiology and Health Studies. 

 
Abstract 

  Phenomenology has been perceived as a philosophy, a research method and a 

perspective through which all qualitative researches are originated (Kafle, 2013). Hermeneutics 

is not a method but a philosophy of existence (Gadamer, 1994). Van Manen (1990) argues that 

there is no fixed method that guides hermeneutic phenomenology, however, purposive 

sampling and multiple sources of data collection such as interviews, observation are utilized in 

the phenomenological research. The goal of phenomenology is to understand the participants’ 

lives and to understand the meanings the participants attach to their experiences. 

Interpretation is an essential part of being in the world, which means that we experience things 

through interpretation of these things (Finlay, 2011). Therefore, hermeneutic phenomenology 

method is required to understand how interpretation is achieved and how negotiation between 

the researcher and the researched takes place (Finlay, 2011). The use of hermeneutic 

phenomenology as a method requires that one examines the text and reflects on it to find 

something meaningful through identifying themes that are considered interpretation of the 

experiences as they are lived (Sloan & Bowe, 2013).  

Language is viewed as a source of all understanding that has the power to transform the 

world because all human languages are a result of the relationship between language and 
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thoughts (Gadamer,1976). Language is loaded with cultural and social values that make 

language itself valuable (McCaffrey et al., 2012). 

In this study, hermeneutics as a methodology provides the opportunity to give voice to 

the immigrant students by telling their stories about their experiences in EAL classroom with 

regard to cultural knowledge, and the challenges that they face to use the language effectively 

in meaningful contexts. In-depth semi-structured interviews are the main source of collecting 

data. Questions are open-ended so that the researcher gains detailed information of the issue. 

Thematic analysis is a common procedure in analyzing a hermeneutic study. Hermeneutics is 

originated in the paradigm that advocates the continuity of traditions. Gadamer believes that 

hermeneutic phenomenology should assist us to keep our traditions active. In this respect, the 

goal of hermeneutics is to provide new interpretations of these traditions (Gadamer, 1994). 

Through hermeneutic phenomenology, the researcher looks for experiential themes based on 

individual cases and then patterns across cases are identified (Smith, 2017). Hermeneutic 

analysis refers to the interpretation of social events and what they mean from the participants’ 

perspectives. It attempts to clarify meaning of the text as it appears to individuals who 

experience the events. The uniqueness of individual experiences is highlighted to promote self-

confidence and pride for cultural pluralism and harmony. Hermeneutic phenomenology also 

entails telling stories to reveal implicit meanings while inducing meaning that lies between the 

lines (Savin-Badin & Major, 2013). Gadamer defines interpretation as a fusion of horizon which 

is dialectic between pre-conceptions of the research process, the interpretive framework, and 

the source of information (Koch, 1995, p.835). Understanding is achieved through hermeneutic 

circle when the researcher moves from the whole to the parts and from the parts to the whole. 
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The goal of hermeneutic circle is not to understand the phenomena better but rather to 

understand it in different ways (Gadamer, 2004). 
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Abstract 

 
The title of the presentation emerged from an individual case study to explore racialized 

students’ ‘individual’ assessments of racial interactions at a mid-sized Canadian university. It 

was an outburst from one of the racialized students who was overwhelmed by the racial 

nuances coming from a racist professor who felt she was a minority in the class (I am wondering 

if the professor would have assigned racial markers or tags supposing they were five or ten 

black girls in the class). Due to the perplexity of the situation, the student decided to take the 

bull by the horn. This peculiar example of resilience is a call for a calculated action by the 

racialized students in their quest to deconstruct systemic racism in their daily lives. The 

experiences of the racialized students are enormous, traumatic, and could have a cumulative 

effect (Pearce, 2019). Some of such experiences manifest when the racialized is being 

demeaned and disregarded as a human person. Thus, the racialized are reduced to the level of 

property that their owners could identify through easily identifiable characteristics (Bishop, 

2002). It is disturbing that some of these racial remarks come from the professors who were 

supposed to be role models. Whereas, racial remarks are not supposed to be used by anyone, 

especially in 21st century Canada, where diversity, inclusion, and multiculturalism statement 

have been incorporated into everyday discourses and instrumentalized as the “fundamental 
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characteristic of Canadian heritage and identity” (Walcott, 2011 p. 24). All these racial 

oppressions are still happening in our classrooms and practicum settings.  

 “There comes a time when silence becomes dishonesty” (Fanon, 1967, pp. 54). But, of 

course, being silent in the face of racism could either mean resigning to fate, compromise, or 

betrayal. The study from where this title emerged explored Racialized Students’ Accounts of 

Diversity and Inclusion in Their Quest of Becoming Helpers in Predominantly White Spaces. It 

involved professors and students from helping professional disciplines (Nursing, Education, and 

Social Work). Situated within this critical awareness, our interdisciplinary study framed by 

Intersectionality and Critical Race Theory (CRT) explored the experiences of five racialized 

students in the helping professional disciplines. We discovered that an anti-oppressive 

approach to teaching, classroom and practicum practices is imperative in client-facing 

disciplines to ameliorate negative experiences of racialized students and the vulnerable client/ 

patients they ostensibly serve.  

References 

Bishop, A. (2002). Becoming an ally: Breaking the cycle of oppression in people [Second Ed.]. Zed 
Books.  

Fanon, F. (1967). Toward the African revolution: Political essays by Frantz Fanon (H.Chevalier, 
Trans.). Grove Press Inc.  

Pearce, S. (2019). ‘It was the small things’: Using the concept of racial microaggressions as a 
tool for talking to new teachers about racism. Teaching and Teacher Education, 79, 83-
92. 

Walcott, R. (2011). Disgraceful: Intellectual dishonesty, white anxieties, and multicultural 
critique thirty-six years later. In M. Chazan, L. Helps, A. Stanley, & S. Thakkar (Eds.), 
Home and native land: Unsettling multiculturalism in Canada (pp. 15–30). Between the 
Lines Publishing. 

 

 



  Vol. 2021, No. 1 
 

24 
 

THE CONCEPT OF NEOLIBERALISM AND ITS INFLUENCE ON SOCIO-ECONOMIC NEEDS OF 
RETAIL SECTOR EMPLOYEEES 
 
Issah Gyimah  
 

Issah Gyimah is a Ph.D. Candidate in the Faculty of Education, University of Regina. He 
received a MSc. Environmental Science and a Bachelor of Education -University of South Africa. 
He has 16 years of teaching experience in South Africa, South Korea, and Saudi Arabia. His 
research interests include sustainability, critical and social justice discourses.  

 

Abstract  

The employees working at the grassroots of the retail sector are faced with several 

socio-economic challenges. The profit-centered practices of the corporate retail employers 

have relegated the needs and the expectations of the employees to the tail end of the 

organizational needs.  The concept of neoliberalism is a political and capitalist ideology that 

advocates for individualism and has turned retail employees into enterprise commodities.  It 

refers to “the process of opening up national economies to global actors such as multinational 

corporations and global institutions such as the IMF and World Bank” (Larner, 2003, p. 509). 

Retail corporations use this political-economic philosophy to signify that employee can improve 

their well-being and maximize individual economic freedom in society (Fine & Saad-Filho, 2017; 

Harvey, 2005) by working harder. It is mainly referred to as “19th-century free-market 

capitalism” (Braithwaite, 2005, p.20). To the neoliberalists, individual economic freedom can be 

achieved if they work hard, improve their skills, and become the enterprise of themselves.  

Neoliberal ideology promotes; individualism, anti- unions, anti-collective bargaining, 

precarious employment, underemployment, profit-centered economic system. Moreover, this 

ideology appears to have distorted organizations into places of competition, inequality, and 

personal privilege (Lazzarato, 2009). Neoliberalism has limited regulation, removed constraints 
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on the flow of goods and money, privatized state functions, and dismantled structures 

associated with collective bargaining (Cooper & Ellem, 2008; McMichael, 1996). With the state 

rendered powerless to enforce oversight on organizational policies and practices, the 

employees are subjected to organizations' injustices and inequities. Retail organizations have 

seen a steep decline in democratic processes and increased polarization as employees are 

exposed to an authoritarian working environment where their views and needs are not 

prioritized. Many corporate retail stores only take decisions from above, and the employees are 

only to follow orders from above even if they disagree with them.   

The literature review explores the contours of contestation about neoliberal practices 

and policies that continue to sustain activities of oppression and marginalization at the 

workplace. The goal was to help uncover the effects of socio-economic retail sector practices 

that affect the employees' job security, social liberty, and emancipation from harsh working 

conditions. Exploring the employees’ encounters with the policies of neoliberalism in Canada's 

retail industry enhances understanding of the challenges the employees face in the sector. This 

could create an avenue for dialogue among the employees. Also, employees can seek self-

empowerment and emancipation from the inequities perpetuated by neoliberalism in the 

organizations. In recent times the rise in gig employment, job insecurity, and precarious 

employment in the retail industry prompted me to explore this topic. The literature reviewed 

sheds more light on the activities in the retail sector that contribute to inequality and socio-

economic hardships. The literature aimed to contribute to knowledge and debate in the field.  

In addition, to enhance workplace practices that are responsive and susceptible to the 

employees’ needs and interests. Employees’ workplace socio-economic emancipation or liberty 
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was proposed as a norm that envisions an equitable balance between workplace practices and 

benefits regarding employees' work-life balance. It is hoped that creating awareness about 

neoliberalism’s effects on employees can promote reciprocity between management and 

employees.  
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Abstract 

Canada has witnessed an increase in immigrants and newcomers in recent years. There 

are very few scholarly works and literature about the experiences and challenges of African 

immigrant parents. As an African immigrant parent, who migrated recently to Canada, I am 

immersed in this study. I will be focusing on the challenges of the involvement of African 

immigrant parents in their children's schooling. These challenges stem from the experiences of 

migrating, settling down, and adjusting to the new environment, including socioeconomic 

status, work demand, understanding cultural diversity, lack of knowledge of the school system, 

assumptions and biases, and parent-teacher relationship (Zhong, 2011). The strategies to adopt 

in tackling these challenges will enlighten stakeholders in the education sector because these 

challenges impact immigrant parents' mental health and wellbeing (Wang et al., 2019; George 

et al., 2015). 
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Further challenges immigrant parents face are ineffective communication methods with 

educator and school personnel (Zarate, 2007; Jiang, 2011). In respect to communication 

between immigrant parents and teachers, two-way communication has become a primary 

concern for immigrant parents as communication between school-home is essential. It is an 

effective way of communication that is perceived to be challenging (Arce, 2019). Schneider & 

Arnot (2018) acknowledged that a two-way form of communication becomes less effective as 

there is evidence of a lack of parent's knowledge and understanding about the school system 

and their children's schooling processes. 

The literature review on these challenges will involve using a constructivist lens to 

explore immigrant parents' perspectives to provide more understanding (Van-Bergen & Parsell, 

2019; Krahenbuhl, 2016). The study will adopt a qualitative method using a case study 

approach to interview seven Africa immigrant parents who migrated to Canada in the last five 

years. I will use the semi-structured interview to ask open-ended questions to the research 

participants to elicit a response and collect the data. Other forms of data collection will include 

field notes and archived documents. 

I hope that the outcome of this study might influence policy changes relating to the 

involvement of immigrant parents in their children's schooling, as these challenges cause a 

significant effect on the health and mental wellbeing of the parents. It observed that such 

experiences during the early years of migration lead to depression and anxiety when the 

parents undergo emotional, psychological, and social stress that affects their overall wellbeing 

(Wang et al., 2019). 
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MINORITY STUDENTS 
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I am pleased to introduce myself officially as Sile Hu. The meaning of my name in my 
native language is Golden Hope. It carries the wishes from my grandparents and the name of 
the sacred mountains. I am an international student and was born and raised in Inner Mongolia 
of China. My identity and my lived experiences as an ethnic minority fuel my passion for 
knowledge and the hope to find a better path for the generations to come.  
 
Abstract 

This article examines Indigenous Pedagogies in Canada while, at the same, making 

reference to my own experiences growing up as an ethnic minority on my traditional lands. It 

analyzes the reasons why a great connection is found between myself and the Indigenous 

peoples of Canada as opposed to the disconnect with the majority culture at home. Terms such 

as multiculturalism, Indigenization, decolonization, and Indigenization will be critiqued and 

explored and Canadian indigenizing pedagogies will be highlighted as a method of revitalizing 

the Indigenous ways of knowing.  

The reasons that multiculturalism is ineffective, with regards to Indigenous peoples in 

Canada, will be linked to China’s ethnic minority autonomous regions demonstrating that the 

current multicultural policy fails to release the rising ethnic tensions between majority and 

minority populations. When discussing Indigenization, it will be clear that despite the fact that 

the minority culture never truly disappeared, a resurgence and re-centering is needed by 

establishing a solid base with the collaboration of the community following the cultural 

protocols with the result being a benefit for all. The decolonized mind framework will be 

discussed while recognizing the necessity of decolonization as it requires a process of 
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emancipation from your own biased colonized teachings to move toward freedom and self-

determination (Gafton & Melançon, 2020).  

My personal experience of marginalization and lack of identity will demonstrate the 

necessity to make real changes in China’s status quo, where education is geared toward those 

in the ethnic majority. Through reflecting on my own schooling and witnessing the 

misrepresentation of my culture, I know the devastating impacts it can have on one’s identity. 

The ongoing loss of the herding lifestyle and the land of my people demonstrates the need for 

education so that the traditions of the original peoples can be preserved. I want to challenge 

the power relationship within the classroom along with deconstructing superficial cultural 

programming and comfortable diversity in order to help ethnic minority students understand 

that they do not have to sacrifice their education in order to preserve their own culture while at 

the same time authentically integrating Indigenous/ethnic minority knowledge within the 

curriculum. This article aims to explore Indigenous pedagogy, in the Canadian context, which 

calls for more specific and localized strategies that can not only assist educators in decolonizing 

their own educational practices but create a roadmap that betters the ethnic minority 

education provided in China.  

The article will discuss culturally relevant pedagogy which has the ability to investigate 

issues of social inequality and co-create critical consciousness (Pirbhai-Illich et al., 2017). The 

principles of decolonization, culturally relevant education, and Indigenous pedagogies will be 

utilized to free educators’ minds and encourage them to develop their own localized and 

community-based curriculum in order to emancipate them from Sinocentric epistemology and 

ideology of ethnocentrism to create foundational change in ethnic minority regions in China. 
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RECONCEPTUALIZING THE EDUCATIONAL ASSESSMENT OF KNOWLEDGE: AN A/R/TOGRAPHIC 
INQUIRY  
 

Hosna Tayebianvar 

I am a Ph.D. student in the faculty of education at the University of Regina. I did my 
master on English language teaching in Iran, focusing on “The impact of background knowledge 
and graphic organizers on Iranian EFL learners’ listening comprehension”. I have been an English 
tutor since 2006. Currently, I work with JCACS as an International Curriculum, Change, and 
Practice member. I am also a teacher and research assistant, and peer advisor at the University 
of Regina. My research interest is mainly on curriculum, more specifically, knowledge 
assessment. In terms of different paradigms, I am passionate about New Materialism, 
Poststructuralism, and Metaphysics. 

Abstract: 

Assessment seems to be an inseparable part of learning knowledge in schooling. Despite 

being well-researched in education, much focus involves the movement between learning of 

knowledge and assessment; yet, less has considered classroom assessment on how it does 

not/contribute(s) to a learner's capacity for moving in further learning. Drawing from Karen 

Barad's (2007) new materialist ethico-onto-epistemological theory with her understandings of 

agential realism, entanglement, diffraction, and agential cuts, and Deleuze and Guattari’s 

theory (1987) of the rhizome and becoming, this qualitative study aims to contribute new 

thinking regarding knowledge assessment in educational practice. 

Ethics, ontology, and epistemology are inseparable in knowledge production (Barad, 

2007). Being, knowing, and doing are entangled in the real world when human and non-human 

agencies enact through intra-actions (agential realism) (Barad, 2007). Relating agential realism 

to the concept of "becoming" (Deleuze & Guattari, 1987), in which students and teachers work 

in interactive response to reposition a learner's capacities when learners and their environment 
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are always in the middle of movement; I wonder if any current assessments acknowledge 

agential realism when entanglement among agencies consistently becoming a new 

phenomenon? 

Individuals' essence is a rhizome that can grow from anywhere (Deleuze & Guattari, 

1972). Any part in a rhizome can be stimulated in learning knowledge, leading to uncertain 

results and new potentials. Being uncertain about results might stimulate more rhizomatic 

movement. Is every rhizome's stimulated part related to the course objectives? Rather than 

focusing on the movement between learning knowledge and the assessment, in this research, I 

use Barad's and Deleuze's work to inquire into the movement between the assessed learner 

assessment on the one hand, and on the other, the assessed learner's capacity for further 

movement, thinking, and learning.  

Any measurement and its result is an agential cut (Barad, 2007) that makes some things 

possible while others are more impossible. I wonder if any current assessments have ever 

followed up agential cuts' consequences in the individuals' lives? It might not be possible to 

understand all. Still, it is ethically significant to consider how agential cuts become part of 

learners in education because they may result in generating more impossibility than possibility. 

I propose to reconceptualize the difference that assessment makes as well as the implications 

of that assessment.  

Diffraction "can serve as a useful counterpoint to reflection: both are optical 

phenomena, but whereas the metaphor of reflection reflects the themes of mirroring and 

sameness, diffraction is marked by patterns of difference" (Barad, 2007, p. 71). Diffraction looks 
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for the differing of differences, unlike reflection, which acts as a mirror to show similarities. 

Being somewhat indeterminate about present moments could let us see the individuals' 

learning as in the midst of movement filled with potential for further differing. I wonder how 

diffractions impact learning assessment. 

Regarding methodology, a/r/tography as "an invitation to think through art making" 

(Irwin, n.d.) considers how the practices of artmaking and aesthetic experimentation impact 

my practices of research and teaching is integrated. Also, the method of currere as an 

autobiographical examination (Pinar, 1975) is used in this study. They are good fit for my 

research because they emphasize how one's decisions and practices extend a learner's capacity 

to think and move of artist, researcher, and teacher roles and how they relate to the 

indeterminacy and intra-relatedness that rhizomatic movement employs.  

Finally, a new curriculum theory that considers human beings' performance in relation 

to all agencies while it uses Barad's and Deleuze's ethics to acknowledge assessment could 

emerge. 
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RE-IMAGINING ENGINEERING EDUCATION FOR A SUSTAINABLE EARTH 

Venkatesh Thiruvalluvan 

I have earned master's degrees in both engineering and education. Before entering the 
education arena, I taught Aeronautics for six years.  The discussion about the contemporary 
atmospheric changes (planetary boundary layer) provided me with a glimpse to tackle climate 
change and the ecological crisis. I was motivated to investigate and comprehend the earth 
holistically. This perception encouraged me to consider the series of events and actions that 
interact in such a manner that our Mother Earth is endangered. Therefore, engineers who 
mould the earth must be cautious to understand Earth as a single entity in order to reconcile 
with Mother Earth. 

Abstract 

People tend to live in a delusional state with the perception that humans govern the 

Earth. In the midst of pressing global challenges such as climate change, ecological crises and a 

global pandemic, humans are forced to (re)act for our very survival as a species. Our ability to 

solve problems is unfortunately a predictable infinite recursion beginning with a complaint, 

then analysis and the effort to solve the problem. The field of engineering has played a huge 

part in the dire state we are in right now. As engineering professionals, however, we can 

contribute to creating a more habitable Earth and safeguarding the welfare and wellbeing of all 

life. Engineering curriculum varies among the countries with respect to infrastructure and 

society needs. For this project, I reviewed the curriculum framework for American engineering 

education since the 19th century. Also, I have discussed the engineering standards maintained 

by accreditation boards. Accreditation boards for engineering programs are present worldwide 

to maintain professional standards. Of various accreditation bodies around the world, the 

Accreditation Board for Engineering and Technology (ABET) located in the U.S is the largest 

body that accredits most engineering programs in America and globally (ABET, n.d.). In 
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addition, ABET was established in 1932 to accredit engineering curricula in the name Engineers’ 

(Joint) Council for Professional Development (Grayson, 1980; ABET, n.d.). With seven general 

criteria for meeting the standards, I opted to analyse student outcomes which exemplifies the 

preparation of graduates. Further, to understand the current focus of undergraduate 

engineering programs, I preferred to review the Western Canada universities by selecting a top 

university from each province. I analysed the engineering program and description from their 

university webpage. These reviews have helped me to identify the limitations of current 

undergraduate engineering education, and how the curricula and professional standards have 

largely contributed to the problems and challenges, we are experiencing locally and globally. 

Finally, in this section, I have discussed the green engineering principles and the deficit noticed 

in engineering education. I then propose a few ideas and ways to re-imagine engineering 

education including - holism, Indigenous worldviews, cultural diversity, de-growth, 

humanitarian engineering and self-activism.  

Humans are involved in a professional life primarily to support their civic life but when a 

profession with abstract thinking brings harm to all species, serious consideration is required to 

re-imagine foundational principles of that profession. Specifically, I emphasized that engineers 

who try to change the world while being oblivious of ecological knowledge and intelligence 

amidst ecological crisis. I perceive through the holistic awareness of the Earth ‘exercising 

ecological intelligence’ to promote degrowth and to rewild our natural ecosystems with care 

ethics (humanitarian engineering) empowered through self-reflection along with inclusion of 

cultural diversity, Indigenous epistemology, and self-reflection and humanitarian activism in 

engineering education can bring about empowerment and transformation. This project would 
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be of value to engineering education curriculum designers and planners, and also potentially be 

helpful to high school graduates to make informed decisions if they want to study engineering 

of various kinds at post-secondary institutions. It is high time engineering education play an 

important role in restoring our broken relationship with Mother Earth and in contributing to a 

better and more sustainable future for all. 

Keywords: Engineering Education Curriculum, holism, cultural diversity, Earth sustainability, 

ecological intelligence 
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Abstract 

Language Instruction for Newcomers to Canada (LINC), a federally funded language 

training program, aims to support EAL-speaking immigrants and refugees for their successful 

settlement and integration into Canadian society (Citizenship and Immigration Canada, 2010). 

Studies reveal that LINC program tends to serve a market-oriented neoliberal agenda by 

addressing language skills for employment (Derwing & Thompson, 2005; Guo, 2013, 2015) and 

therefore ignore students’ sociocultural experience in the host society.  

However, it has been widely acknowledged that social interaction opportunities may 

affect EAL students’ language development (Jackson, 2020; Larsen-Freeman & Long, 1991; 

Norton, 2013). Research studies in Western higher education indicate that meaningful 

intercultural contact between adult English as an Additional Language (EAL) students and local 

students is limited and difficult, which may impede EAL learners’ language development and 

social integration (Gareis, 2012; Glass, Gómez & Urzua, 2014; White & Rosado, 2014). 

Nevertheless, studies about how to facilitate adult immigrant EAL students’ social interaction 

with local students from the host universities are rare. 

This paper presents an on-going doctoral dissertation research designed to explore the 

potential ways of engaging adult EAL students in LINC program in interaction with local 

students in a Canadian university. The qualitative case-study research in progress answers two 
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questions: (1) How do adult EAL students and pre-service teachers perceive and navigate their 

communication with each other in this project? (2) What are the challenges and benefits of the 

communication between the two groups of students? In this research, I make efforts to create 

a conversational space for EAL students in LINC program and pre-service teachers in 

undergraduate education programs. The two groups of students will meet weekly online over 

two months. The LINC students will be practicing English and discussing some cultural topics 

with the pre-service teachers. The goal of the research is to gain an in-depth understanding of 

what these students would learn from and with each other in this intercultural learning space. 

Qualitative data will be collected from individual interviews, class observation, and research 

journals. 

This presentation focuses on the literature review, theoretical framework, and 

methodology of this research. The literature review indicates that most of the existing studies 

about intercultural communication between EAL students and local students explore the 

phenomenon from either EAL students’ perspective or local students’ perspective. This may 

result in incomplete or biased understanding of students’ experiences. Therefore, studies that 

respect voices from both sides of the intercultural encounters are needed. A theoretical 

framework including social constructivism (Vygotsky, 1978), language learning investment 

(Norton, 2013), and critical interculturalism (Guilherme, 2019; Martin & Pirbhai-Illich, 2016) is 

presented. A rationale of using qualitative case-study approach in this research is also 

discussed. 

The presentation concludes with potential implications for adult EAL education and 

internationalization in Canadian higher education. Both EAL students and pre-service teachers 
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will gain some knowledge and experience of communicating with cultural others so that they 

may become more open and flexible when engaging in intercultural communication. This 

research will contribute to the literature of sociocultural dimension in adult immigrant EAL 

education and will also provide some concrete suggestions to inform the future work of 

academics, instructors, curriculum designers in adult EAL education and international 

education. 
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Abstract 

Since I have started my academic journey in TESOL (Teaching English to Speakers of 

Other Languages), I have followed the developmental trend of English literacy pedagogy. In the 

last twenty years, multiple modalities, such as texts, images, sounds, videos, and colours, have 

been more frequently used in classroom teaching. The research shows that multimodal 

communication in the multimodal social situation influences education (diversification of 

literacy, knowledge construction, and so on). In my recent studies, I found that an increased 

number of non-native English language learners (ELLs) have been engaging in digital and other 

multimodal literacy practices in universities and colleges. After reviewing related articles, I 

explored how, and to what degree, teachers and students would put themselves into 

multimodal literacy pedagogy. I am especially interested in finding out the challenges and 

highlights of implementing the multiliteracies into practices for TESOL classes in higher 

education. 

This literature review explores the perceptions of multiliteracies and multimodal 

pedagogy by teachers/instructors and students/learners in TESOL teaching and learning 

practices. Studies demonstrate that multiliteracies practices have been rising in popularity and 

have been implemented into TESOL in different educational institutions in many countries. The 
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literature review will first discuss the development and challenges of multiliteracies in teacher 

education. Multimodal practices in TESOL have been implemented in terms of teacher 

education. It has demonstrated potentials in curriculum design, including in higher education. 

However, teachers often face challenges in accommodating students when integrating 

multimodal literacies into classrooms. Moreover, TESOL remains language dominant, as high-

stakes language-dominant testing (Ajayi, 2011, p. 397). Some teachers feel uncertain about the 

multiliteracies. 

Second, it reveals that multiliteracies impact on TESOL learners. Although not all 

students have reported unfamiliarity with multimodal projects, it is indicated that they could 

bring their negotiation and cultural identity into the TESOL classroom (Li, 2020). Multimodal 

teaching has significantly helped English language learners (ELLs) gain a nuanced understanding 

of subject-matter, content, and knowledge, which has allowed them to express what they 

learned and provide them with a psychological refuge (Choi & Yi, 2016). 

Finally, the literature review concludes with suggestions from the practice of 

multiliteracies pedagogy from both teaching and learning perspectives. For TESOL education, 

views of multimodal practices, assessment, and classrooms need to be reconceptualized. After 

the literature review, I wanted to know how educators make print-based unimodal and 

multimodal practices coexist, and how they can collaboratively contribute to understanding (Yi, 

2014). How will other aspects of multimodal literacy be expanded in education, including, but 

not limited to, digital literacy? 

This study is intended to present more potential implications for integrating 

multiliteracies and multimodal pedagogy in future TESOL education, including related 
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curriculum planning and development. Future implications may go for the design of multimodal 

pedagogy and multiliteracies, specifically with a more mixed, multimodal system of pedagogy 

with new media, technology, and various communication channels. More importantly, 

examining the emerging multimodal practices indicates that the pedagogical modes have 

evolved. Still, role changes in a multilinguistic environment and multicultural contexts require 

teachers and learners to reidentify themselves. For TESOL teachers and learners, how could 

multiliteracies influence the teacher-student relationship and combine with the conventional 

pedagogy for better in-class and out-of-class practices? 
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