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EXECUTIVE OF COUNCIL 

Date: 15 January 2020 

To: Executive of Council 

From: Glenys Sylvestre, Executive Director (University Governance) and University Secretary 

Re: Meeting of 22 January 2020 

A meeting of Executive of Council is scheduled for 22 January 2020, 2:30-4:30 p.m. in AH 527. As per Section 

4.6.2 of the Council Rules and Regulations, meetings shall be closed except to persons invited to attend and 

members of Council who choose to attend as guests. 

AGENDA 

1. Approval of the Agenda

2. Approval of the Minutes of Meeting 27 November 2019 - circulated with the Agenda

3. Business Arising from the Minutes

4. Remarks from the Chair

5. Report from the University Secretary

5.1 Approval of the 6 December 2019 Council Minutes, Appendix I, pp. 3-5 

6. Reports from Committees of Council

6.1 Council Committee on the Faculty of Graduate Studies and Research, Appendix II, pp. 6-15 

6.2 Council Committee on Research, Appendix III, pp. 16-117 

6.3 Council Committee on Undergraduate Admissions and Studies, Appendix IV, pp. 118-166 

7. Graduand Lists

7.1 Graduand Lists for Approval – Omnibus Motion – circulated at the meeting 

7.1.1 Faculty of Arts 

7.1.2 Faculty of Business Administration 

7.1.3 Faculty of Education 

7.1.4 Faculty of Engineering and Applied Science 

7.1.5 Faculty of Graduate Studies and Research 

7.1.6 Faculty of Kinesiology and Health Studies 

7.1.7 Faculty of Media, Art, and Performance 

7.1.8 Faculty of Nursing 

7.1.9 Faculty of Science 
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7.1.10 Faculty of Social Work 

7.1.11 Centre for Continuing Education 

8. Other Business

8.1 2020-2025 Strategic Plan Update, Verbal Update 

9. Adjournment
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MINUTES OF A MEETING OF THE UNIVERSITY OF REGINA COUNCIL 

6 DECEMBER 2019 

EDUCATION AUDITORUM 106 

MEMBERS: 119 present. 

GUESTS: 10 present. 

The attendance record is included with the official file.  

The meeting was called to order at 10:02 a.m.by President Timmons. 

1. Approval of the Agenda

H. King - M. Spooner
Moved that the agenda be approved as circulated.

CARRIED 

2. Approval of the Council Minutes of the Meeting 16 April 2018

C. Londoño Sulkin - L. Watson
Moved that the minutes be approved as circulated.

CARRIED 

3. Business Arising from the Minutes – None.

4. Report from the Chair of Council

In keeping with the Indigenization commitment in the University’s strategic plan, the Chair
acknowledged that the University is located on Treaty 4 and Treaty 6 territory and the traditional
homeland of the Metis.

President Timmons offered the following remarks:

The University Town Hall held prior to the Meeting of Council was recorded and will be available for
those who could not attend. President Timmons provided a report to the campus community at the
Town Hall.

December 6th is the 30th anniversary of the death of 14 female École Polytechnique students, and the
National Day of Remembrance and Action on Violence against Women. A vigil will be held at 12:00
p.m. (noon) in the Research and Innovation Centre (RIC) atrium.

Appendix I, Page 3
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5. Item(s) for Consideration by Council

5.1 Council Agenda Committee, Appendix I, Pages 2-39 

C. Londoño Sulkin, Council Member, presented the report on behalf of the Committee.

C. Londoño Sulkin - P. Charrier
Moved that Council approve the revisions to the Council Rules and Regulations as presented
in Attachments A and B.

Discussion followed regarding the rationale for the proposed revisions. 

The question was called on the motion.  
CARRIED 
8 Opposed 

5.2 Climate Action and Environmental Stewardship, Appendix II, Pages 40-41 

S. Campbell, Council Member, introduced the following motion to Council.

S. Campbell - A. Magnan
Moved that Council recommend to the President that the University of Regina recognizes
that we face a climate emergency and commits to being a leader in our community through
climate action for decarbonisation.

Discussion followed. Topics of discussion included: 
- The meaning of decarbonisation, and intended outcomes of the motion
- Linkage between this motion and consultation related to the current strategic planning

process
- Travel and potential purchase of carbon offsets

The question was called on the motion. 
CARRIED 

B. Hall, Council Member, introduced the following motion to Council.

B. Hall - S. Abbott
Moved that Council recommend to the President that the University of Regina monitor and
publicly report the University’s resource consumption (energy and water use, waste
generation, greenhouse gas emissions, and other environmental metrics) each year, and set
targets within each institutional strategic plan to improve these metrics.

A suggestion was made to amend the motion to clarify “… set targets within each institutional 
strategic plan to improve the outcome of these metrics.” B. Hall and S. Abbott were in 
agreement with the amendment. 

Appendix I, Page 4
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In response to a further question about the wording of the motion, President Timmons noted 
that it would be interpreted to include consideration of the impact of air travel. 

Discussion followed. Topics of discussion included: 
- There is opportunity to highlight and better communicate the progress of the University

toward environmental sustainability
- Cost to implement enhanced reporting initiatives versus cost of not doing more
- The need to make massive change to respond to crisis

President Timmons invited K. Finlay, the lead facilitator of the 2020-2025 Strategic Planning 
process, to speak about input received to date related to environmental sustainability. 

The question was called on the amended motion. 
CARRIED 

In closing, President Timmons thanked everyone for attending and for Council members’ continued 
engagement. Appreciation was expressed to the Council Agenda Committee and those organizing the Council 
meeting.  

6. Adjournment - D. Stilling (10:36 a.m.)

Glenys Sylvestre 
Executive Director (University Governance) and University Secretary 

Appendix I, Page 5
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REPORT TO EXECUTIVE OF COUNCIL – January 22, 2020 
From the January 9, 2020 

FGSR Council Committee Meeting 
APPROVAL ITEMS FOR EXECUTIVE OF COUNCIL 

 
1.  FACULTY OF ARTS 
 

MOTION 1: New Program – Master of Arts in English (Project-Based) 
That the Master of Arts in English (project-based) be created effective 202030. 

 
Master in English (project based) 

ENGL 8xx 3 cr hrs 

ENGL 8xx 3 cr hrs 

ENGL 8xx 3 cr hrs 

ENGL 8xx 3 cr hrs 

ENGL 8xx 3 cr hrs 

ENGL 8xx 3 cr hrs 

ENGL or Elective 8xx* 3 cr hrs 

ENGL 902 or ENGL 901** 9 cr hrs 

TOTAL  30 cr hrs 

*Students may elect to take one course in a closely related discipline (Women’s Studies, Sociology, Cultural 

Studies, Film, Theatre, or History, for example) outside the Department of English, as deemed appropriate to the 
student’s program of study, at the discretion of the Graduate Chair. 
**It is recommended that students register in ENGL 902; however, ENGL 901 will be accepted for those students 
who have transferred to the MA in English (project-based) route from the MA in English (thesis based) program.  

 
Rationale:  
The Department of English wishes to add a 3rd route for completing an MA: the project-based MA. (We 
currently have a thesis MA and a course-based MA.) The rationale for creating this new route is that it may 
prove to be enticing to students who desire to pursue a MA with a writing project shorter than a thesis; 
additionally, it may prove helpful for those students who find themselves getting bogged down in a thesis: by 
shifting to a project-based MA, these students could most likely make use of the thesis work they’ve already 
done, but change its emphasis to have this writing deemed a “project.” Furthermore, offering a project-based 
MA would enhance the department’s overall interest in providing strategies useful for professionalization. 
 
The Honours-Graduate Committee (HGC) has fully discussed this proposal, speculating on what the nature of 
the “project” might involve, and attempting to ascertain the various implications this new route may have on 
the graduate program. After examining slightly similar programs at Concordia, SFU, and U of S (each of which 
defines the scope of the writing project as being approximately 8,000 words), the HGC offered several ideas 
as to how such a route might be adopted by our department: 
 
Project-based MA students would be required to present a discussion of their work (in the departmental 
public lecture series, for instance) most likely in the second semester allocated to the project. For the 
academic project-based MA, the student would write an academic article with an eye to submitting it to a 
journal (this in itself is different from the standard honours paper). Acceptance of the article by a journal 
would not be required.  
 
Developing this new project route would require no new resources.  
 
(end of Motion 1) 
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MOTION 2: New Program – Master of Arts in Creative Writing and English (Project-Based) 
That the Master of Arts in Creative Writing and English (project-based) Program be created effective 202030. 

 
Master in Creative Writing and English (project-based) Program  

ENGL 8xx* (creative writing) 3 

ENGL 8xx* (creative writing) 3 

ENGL 8xx 3 

ENGL 8xx 3 

ENGL 8xx 3 

ENGL 8xx 3 

ENGL or Elective 8xx** 3 

ENGL 902 or ENGL 901** 9 

TOTAL 30 cr hrs 

*820AW/820CW, 815AP/815CP, 820AU/820CU, 813AD/813CA, 820AX/820CX, 808AD  
** Students may elect to take one course in a closely related discipline (Women’s Studies, Sociology, Cultural 
Studies, Film, Theatre, or History, for example) outside the Department of English, as deemed appropriate to the 
student’s program of study, at the discretion of the Graduate Chair. 
Note: Students are required to take two courses in creative writing, one of which needs to be a workshop. 
***It is recommended that students register in ENGL 902; however, ENGL 901 will be accepted for those students 
who have transferred to the MA in Creative Writing and English  (project-based) route from the MA in Creative 
Writing and English (thesis based) program.  
 

Rationale:  
The courses offered give students a wide background in contemporary literature and creative writing. Each of 
these courses involves students engaged in extensive readings concerning the subject matter and the 
opportunity to create their own work (poetry, fiction, creative non-fiction) that responds to the subject 
material. It is likely that faculty will develop new courses similar to these in the future; these courses will 
reflect faculty’s new areas of interest and also may reflect new student interest and demand. 
 
(end of Motion 2) 

 
2. FACULTY OF BUSINESS ADMINISTRATION 
 

MOTION 3: Public Safety Management Admissions Suspension 
That the admissions to the MBA Specialization in Public Safety Management be suspended effective 202020. 

 
Rationale:  
Since the creation of the MBA specialization in Public Safety there have been no enrollments despite many 
attempts and significant efforts to market the program. Given this situation we would like to suspend 
admissions to this program. 
 
(end of Motion 3) 
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MOTION 4: MBA General Management Program Change 
That the Levene MBA with Specializations – General Management (course and co-op option) program be 
modified effective 202030. 

 
Current General Management Program 
Requirements - Course Option  
(33 credit hours) 

Proposed General Management Program Requirements - 
Course Option 
(39 credit hours) 

  Business Foundations  
(9 credit hours) 

MBA 701 - Foundations of 
Organizational Behaviour 
MBA 702 - Foundations of 
Accounting 
MBA 703 - Financial 
Statement Analysis  
MBA 704 - Foundations of 
Marketing 
MBA 705 - Foundations of 
Entrepreneurship 
MBA 706 - Foundations of 
Indigenous Business 

Required Core Courses:  
(12 credit hours) 

MBA 815 Business Policy 
& Strategy 
MBA 830 Social Issues in 
Business 
MBA 860 Managing 
Change 
MBA 880 Managing 
Information, Analytics 
and Decision-making 

Required Core Courses:  
(15 credit hours) 

MBA 815 – Strategic 
Management 
MBA 830 - Business, 
Government and Society 
MBA 834 – Corporate Finance 
MBA 880 – Business Analytics 
One of:  
MBA 835 - International 
Business 
MBA 841 - International 
Marketing,   
MBA 848 AA-ZZ - 
International Study Trip  

General Management 
Specialization Courses 
(12 credit hours) 

Any 4 GBUS/MBA 
electives 

Elective Courses (15 
credit hours) 

Any 5 MBA/GBUS electives 

Required Study Tour (3 
credit hours) 

MBA 848AA-ZZ 
International Study Tour 

  

Required Practicum (6 
credit hours) 

MBA 899 Integrative 
Practicum 

  

 
 

Current General Management Program 
Requirements - Co-op Option  
(33 credit hours) 

Proposed General Management Program Requirements - 
Co-op Option  
(39 credit hours) 

  Business Foundations (9 
credit hours) 

MBA 701 - Foundations of 
Organizational Behaviour 
MBA 702 - Foundations of 
Accounting 
MBA 703 - Financial 
Statement Analysis 
MBA 704 - Foundations of 
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Marketing 
MBA 705 - Foundations of 
Entrepreneurship 
MBA 706 - Foundations of 
Indigenous Business 

Required Core Courses:  
(12 credit hours) 

MBA 815 Business Policy 
& Strategy 
MBA 830 Social Issues in 
Business 
MBA 860 Managing 
Change 
MBA 880 Managing 
Information, Analytics 
and Decision-making 

Required Core Courses:  
(15 credit hours) 

MBA 815 – Strategic 
Management 
MBA 830 - Business, 
Government and Society 
MBA 834 – Corporate Finance 
MBA 880 – Business Analytics 
One of:  
MBA 835 - International 
Business 
MBA 841 - International 
Marketing,   
MBA 848 AA-ZZ - 
International Study Trip  

General Management 
Specialization Courses 
(12 credit hours) 

Any 4 GBUS/MBA 
electives 

Elective Courses  
(15 credit hours) 

Any 5 MBA/GBUS electives 

Co-op Work Term 1 (0 
credit hours) 

MBA 801 Grad Work 
Term 1 

Co-op Work Term 1 (0 
credit hours) 

MBA 801 Grad Work Term 1 

Co-op Work Term 2 (0 
credit hours) 

MBA 802 Grad Work 
Term 2 

Co-op Work Term 2 (0 
credit hours) 

MBA 802 Grad Work Term 2 

Required Study Tour (3 
credit hours) 

MBA 848AA-ZZ 
International Study Tour 

  

Required Practicum (6 
credit hours) 

MBA 899 Integrative 
Practicum 

  

 
Rationale: 
The proposed structure better differentiates between two of our graduate degrees, namely the MBA and the 
MAdmin (Leadership) and better reflects the intended learning outcomes of the degrees. The MBA is focused 
on developing management knowledge and skills, while the MAdmin program retains its existing focus on 
leadership knowledge and skill development. Furthermore, the proposed addition of the Business 
Foundations component to the MBA degree gives students the essential knowledge base for graduate 
business education and prepares them for advanced MBA coursework. It is proposed to fold the Business 
Foundations into the degree as this is common practice with other MBA programs. Currently the foundations 
are offered outside of the MBA degree and through a post graduate diploma. By folding the business 
foundations into the MBA degree it also removes a potential barrier expressed by some students – access to 
funding or VISA approval (e.g., some organizations will approve funding for a degree but not for a diploma 
program).  
 
Transitioning active students: 
For those students who are currently enrolled in the Levene MBA with Specializations it will still be possible 
to complete their degree by taking courses in the new program. Alternatively, current students will be given 
the choice to transfer into the new program. 
 
(end of Motion 4) 
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MOTION 5: MBA Specializations Admissions 
That the Levene MBA with Specializations admissions criteria be changed effective 202030. 

 
Current Proposed 

Levene MBA with Specializations 
Specializations include General Management; Public 
Safety Management; International Business; 
Engineering Management. 

Levene MBA with Specializations 
Specializations include General Management; Public 
Safety Management; International Business; 
Engineering Management. 

Admission Requirements (effective 201830) 
Applicants must meet the entrance requirements of 
the Faculty of Graduate Studies and Research, with 
the following additions (where applicable): 

1. A minimum GMAT score of 500 or GRE 
equivalent is normally required (for both the 
MBA program and the Post-Graduate 
Diploma). 

 
 
 
 
 

2. A minimum of two years work experience is 
normally required (post undergraduate 
degree). 

3. Applicants must have successfully completed 
the Post-Graduate Diploma in Business 
Foundations (or equivalent) or achieve a 
minimum of 70% in each of qualifying courses 
(or their equivalents) as follows: BUS 210, 
BUS 250, BUS 260, BUS 285, BUS 288, BUS 
290, ECON 201, ECON 202, STAT 100, plus 
one additional undergraduate course. 

 
4.  Students who have successfully completed 

the Post-Graduate Diploma in Business 
Foundations will not be required to submit 
the results of an additional GMAT. 

Admission Requirements  
Applicants must meet the entrance requirements of 
the Faculty of Graduate Studies and Research, with 
the following additions (where applicable): 
1. A minimum GMAT score of 500 or GRE equivalent 

is normally required. Applicants who have an 
undergraduate degree in business administration 
from a Canadian or U.S. institution, or from any 
internationally accredited business school (i.e., 
AACSB or EQUIS), and a Canadian equivalent of a 
minimum GPA of 75% may be exempt from 
submitting a GMAT score. 

2. A minimum of two years of work experience is 
normally required.*** 

3. Applicants who do not have an undergraduate 
degree in business administration must 
successfully complete the MBA Business 
Foundations courses OR the Post-Graduate 
Diploma in Business Foundations (or equivalent) 
OR achieve a minimum of 70% in each of the 
qualifying courses - (or their equivalents) as 
follows:- BUS 210, BUS 250, BUS 260, BUS 285, 
BUS 288, BUS 290, ECON 201, ECON 202, STAT 
100, plus one additional undergraduate course. 

4. Students who have successfully completed the 
Post-Graduate Diploma in Business Foundations 
will not be required to submit the results of an 
additional GMAT.  

Mid-Career Option (effective 201830) 
A number of individuals with at least 7 years suitable 
work experience, but who lack an undergraduate 
degree, may be admitted to the Levene MBA with 
Specialization. These individuals must meet the 
degree’s qualifying course requirements before 
beginning graduate courses, if they have not 
completed prior to acceptance, or the Post Graduate 
Diploma. These qualifying course requirements are 
ten (10) undergraduate courses and the GMAT score 
of 500 or GRE equivalent. All qualifying courses must 
be passed with a grade no less than 70%. Qualifying 
students may be discontinued from the program if 
they receive one grade less than 70%. Individuals who 
plan to take qualifying courses should consult with a 

Mid-Career Option 
A number of individuals with at least 7 years suitable 
work experience, but who lack an undergraduate 
degree, may be admitted to the Levene MBA with 
Specialization. These individuals must meet the 
degree’s qualifying course requirements before 
beginning graduate courses, if they have not 
completed prior to acceptance, or the Post Graduate 
Diploma. These qualifying course requirements are 
ten (10) undergraduate courses and the GMAT score 
of 500 or GRE equivalent. All qualifying courses must 
be passed with a grade no less than 70%. Qualifying 
students may be discontinued from the program if 
they receive one grade less than 70%. Individuals who 
plan to take qualifying courses should consult with a 
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Graduate Advisor in the Faculty of Business 
Administration to choose suitable courses. 

Graduate Advisor in the Faculty of Business 
Administration to choose suitable courses. 

 
Note: Admissions to the Levene MBA Public Safety, International Management, and Engineering Management 
specializations are currently suspended. 
*** A small number of students, with a GPA of 80% and GMAT score over 600 (or GRE equivalent), may be 
admitted without the required two years of work experience. 

 
Rationale: 
The Faculty of Business Administration agreed to suspend admissions to the Levene Post-Graduate Diploma 
in Business Foundations and, therefore, it is not necessary for it to be mentioned in the MBA admissions 
criteria anymore. Furthermore, we have found that specifying that the two years of work experience must be 
“post undergraduate degree” has proven to be an unnecessary barrier. Many students are employed 
throughout their undergraduate studies and the value of that work experience should be recognized. The 
GMAT/GRE requirement is one way to show student readiness for the successful completion of an MBA 
degree. Recognizing the completion of an undergraduate business degree from a Canadian or US institution 
with a GPA of 75% or more is another equally valid way to assess applicant readiness for graduate 
coursework and potential of successful completion of MBA studies in Canada, thus removing the need to also 
require a GMAT or GRE. These changes better reflect admissions expectations and criteria of comparable 
programs while ensuring academic readiness as well as attractiveness to potential applicants. 
 
(end of Motion 5) 

 
 

MOTION 6: Post-Graduate Diploma in Business Foundations Admission Suspension 
That the admissions to the Levene Post-Graduate Diploma in Business Foundations be suspended effective 
202030. 

 
Rationale: 
The contents of the Levene Post-Graduate Diploma in Business Foundations will be folded into the Levene 
MBA program; therefore, we move to suspend admissions to this program. The main reason for this action is 
because applicants who wish to pursue an MBA, but do not have an undergraduate degree in business are 
asked to complete this program before applying to the Levene MBA. This creates a barrier, especially for 
international students who are less likely to obtain a study visa or funding for a diploma rather than for a 
master degree, thus putting our MBA program at a serious disadvantage. Furthermore, the courses in the 
PGD program are generally a part of MBA programs, and the proposed changes to the Levene MBA will 
address this.  
 
Transitioning active students: 
Courses associated with this program will be removed from the calendar at a later date. Active students 
admitted to the program prior to Fall 2020, and who are in good standing, will be allowed to complete their 
program. They will also be given the choice to transfer into the new program. 
 
(end of Motion 6) 
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3. FACULTY OF ENGINEERING AND APPLIED SCIENCE 
 

MOTION 7: New Program – PhD in Process Systems Engineering (Thesis) 
That the PhD in PSEng (thesis) program be created for a pathway for PSEng graduate students to transfer 
from MASc directly to the PhD program without completing MASc defense procedures. 

 
PhD in PSEng (thesis) 

5 ENPC Courses (minimum) 15 

4 Engineering Courses  
(approved by Process Systems Engineering)  

12 

ENGG 800 3 

ENGG 900 0 

ENPC 901 60 

Total 90 

ENPC Courses: ENPC 821, ENPC 831, ENPC 833, ENPC 845, ENPC 857, EPNC 869, ENPC 880AA, ENPC 880AC 
PSeng Courses Approved for Process Systems Engineering 
ENGG 811, ENGG 813, ENGG 814, ENGG 815, ENGG 816, ENGG 817, ENGG 818, ENGG 819, ENIN 833, ENIN 835, 
ENIN 880BF, ENPE 821, ENPE 861, ENEV 832, ENEV 863, ENEV 864, ENEV 886CF, ENEL 831 

 
Rationale:  
To create a pathway for PSEng graduate students to transfer from MASc directly to the PhD program without 
completing MASc defense procedures. This option is available for students who maintain a minimum cGPA of 
90% after completing 5 courses and have shown research potential above average at MASc level. The 
application requires the support of the student's supervisor(s) and the approval of the program chair. 
 
This option already exists for other engineering programs (e.g. PSE, EVSE, ISE and ESE) and Science programs 
(e.g. physics). For consistency, the PSEng program would like to also make this option available for its 
students. This provides an option for those individuals who wish to pursue their doctoral studies following 
BSc to enroll in a structured doctoral program at the University of Regina, taking advantage of the state-of-
the-art facilities and research laboratories that we offer. Also, this option will provide strong incentive and 
attract highly qualified local/international researchers who wish to fast-track to PhD program in PSEng. 
 
(end of Motion 7) 

 
 
4. FACULTY OF SCIENCE 
 

MOTION 8: Inactivate MHIM Program 
That the Masters in Health Information Management (MHIM) program become inactive effective 202010. 

 
Rationale:  
The MHIM program is being moved to the Johnson Shoyama Graduate School of Public Policy as a 
specialization in their current Masters in Health Administration.  
 
(end of Motion 8) 
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FOR INFORMATION ONLY 
 
1. NEW COURSES 
 
ENGL 902 Project Research (9) 
This course requires students to conduct research for a designated project in the first semester and then to 
write the project in a subsequent semester. Students are required to give a public presentation upon 
completion of the project. 
 
MBA 701 - Foundations of Organizational Behaviour (1.5) 
This course examines the individual and group behaviour and their impact on organizational effectiveness 
and organizations in general. Relevant concepts from the behavioural sciences include personality, 
motivation, attitudes, group processes, power and leadership. Students will develop a basic understanding of 
antecedents and consequences of individual and group action. 
 
MBA 702 - Foundations of Accounting (1.5) 
This course is designed to facilitate the understanding of accounting information with an emphasis on making 
decisions. Students will be provided an opportunity to enhance their communication and decision making 
skills. 
 
MBA 703 - Financial Statement Analysis (1.5) 
This course introduces students to the analysis, interpretation and evaluation of an organization's financial 
statements and related information. It also covers the recognition and measurement of accounting events 
and the preparation of financial statements. 
 
MBA 704 - Foundations of Marketing (1.5) 
This course will assist the students in developing foundational knowledge of marketing concepts and theory. 
Tactical applications of the marketing mix are also addressed – product, price, place and promotion. Ethical 
and legal issues are also discussed.  
 
MBA 705 - Foundations of Entrepreneurship (1.5) 
This course explores the foundations of entrepreneurship including entrepreneurial motivations, start-up 
process, idea generation, venture capital, gender considerations, and various forms of entrepreneurship, 
such as accelerators, corporate venturing and social enterprise. The course also explores entrepreneurs’ 
alignment with other disciplines, including agile testing, lean analysis and business modeling.   
 
MBA 706 - Foundations of Indigenous Business (1.5) 
This course covers theories, motivations, forms and objectives of Indigenous venturing and its role in the 
decolonization process.  Topics such as rights, exclusion, corporate engagement, Indigenous methods, and 
governance will be covered, which will help students identify and understand the various and complex 
aspects of Indigenous business that are relevant to both Indigenous and non-indigenous organizations. 
 
 
MBA 834 - Corporate Finance (3) 
This course provides a comprehensive study of financial decisions in today's business enterprises. Major 
emphasis is placed on investment, asset valuation and financial structure policies of a firm. Topics include 
discounted cash flow, capital budgeting, risk-return tradeoff, capital structure and major financial 
instruments. 
 
CS 842 Data Science Fundamentals (3)  



Appendix II, Page 14 
 

 
 
 

Introduction to Data Science provides a broad overview of the data science process lifecycle which includes 
data discovery, data preparation, model planning, machine learning model implementation and evaluation, 
visualization, and delivery. The course provides hands-on data science experience via a real-world project. 

 
2. COURSE CHANGES 
 
Current Proposed 

GBUS 815 - Business Policy and Strategy 
This course focuses on the general management 
function. Special emphasis is placed on the 
identification, evaluation and formulation of 
organizational strategy. Lectures and discussion of 
concepts will be augmented by student analysis and 
discussion of comprehensive case studies of various 
kinds of organizations and/or management games. 
*** Prerequisite: Completion of 15 credit hours in 
800-level Business Administration courses or 
permission of the Dean of Business Administration *** 

GBUS 815 – Strategic Management 
This course focuses on the general management 
function. Special emphasis is placed on the 
identification, evaluation and formulation of 
organizational strategy. Lectures and discussion of 
concepts will be augmented by student analysis and 
discussion of comprehensive case studies of various 
kinds of organizations and/or management games. *** 
Prerequisite: Completion of 15 credit hours in 800-level 
Business Administration courses or permission of the 
Dean of Business Administration *** 

GBUS 817 - Human Behaviour in Organizations 
This course is concerned with developing knowledge 
and skill in intrapersonal, interpersonal, group, and 
organizational level processes in work settings. The 
course employs lectures, cases, and exercises to 
further the managerial effectiveness of class 
participants. 

GBUS 817 - Managing People in Organizations. 
This course is designed to develop students’ 
management skills through an exploration of the 
theory and practice involved in managing people. The 
emphasis is on understanding individual, team, and 
organizational factors and the processes through which 
they influence behaviour and performance, with a view 
to improving managerial effectiveness. 

GBUS 830 - Business, Government and Society 
This course examines ethical and social issues relevant 
to business management, including the issue of 
corporate social responsibility. 

GBUS 830 - Business, Government and Society 
This course examines ethical and social issues relevant to 
business management. It includes a multidisciplinary 
application of knowledge and concepts to 
contemporary issues challenging business executives, 
including the role of consultation with local 
communities and governments, sustainable business 
practices and evolving global standards of corporate 
social responsibility and ethics. 

GBUS 833 – Financial Management 
This course provides a comprehensive study of 
financial decisions in today's business enterprises. 
Major emphasis is placed on the dividend, investment, 
and financial structure policies of a firm. Topics 
include justification and use of present value, internal 
rate of return, and selection criteria for projects. 
 

GBUS 834 – Corporate Finance 
This course provides a comprehensive study of financial 
decisions in today's business enterprises. Major 
emphasis is placed on investment, asset valuation and 
financial structure policies of a firm. Topics include 
discounted cash flow, capital budgeting, risk-return 
trade-off, capital structure and major financial 
instruments.  
 

GBUS 880 - Managing Information, Analytics, and 
Decision-making. Provides knowledge and skills to 
effectively leverage information as a strategic 
commodity. Students examine knowledge 
management and organizational learning issues 
associated with knowledge creation and transfer, 
managing intellectual capital, knowledge bases and 
communities of practice. Students also address big 

GBUS 880 – Business Analytics.  
This is an introductory course to the field of business 
analytics. Students will learn to identify analytics tools, 
understand valid and reliable ways to collect, analyze 
and visualize data. Students will also learn how to put 
real world problems in a data analytics framework and 
identify patterns in the data to inform better decision 
making. The course is designed for students without a 
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data analytics, focusing on approaches to the strategic 
use of information. 

background in operations management. 

MBA 815 - Business Policy and Strategy 
The course focuses on the identification, evaluation 
and formulation of organizational strategy in an 
international context. Special emphasis is placed on 
inherent tensions faced by global organizations in 
developing and implementing strategy, such as the 
effects of cultural, economic and political differences 
on standardization versus adaptation and the 
identification of global niches, through the use of 
lectures, discussion, student analysis, and case studies 
of various kinds of organizations. *** Prerequisite: 
Must complete any two courses from the Levene MBA 
with Specializations program*** 

MBA 815 - Strategic Management 
The course focuses on the identification, evaluation and 
formulation of organizational strategy in an international 
context. Special emphasis is placed on inherent tensions 
faced by global organizations in developing and 
implementing strategy, such as the effects of cultural, 
economic and political differences on standardization 
versus adaptation and the identification of global niches, 
through the use of lectures, discussion, student analysis, 
and case studies of various kinds of organizations. *** 
Prerequisite: Must complete any two courses from the 
Levene MBA with Specializations program*** 

MBA 817 - Global Organizational Behaviour 
The course examines universal and cross-cultural 
issues in managing people, work groups and 
organizations. Concepts emphasized include: 
employee characteristics, e.g., skills, personality, 
perception and decision making, and motivation; 
interpersonal and group processes, including 
leadership, communication and negotiation; and 
organizational issues and processes, including 
organizational culture, structure, systems, and change. 

MBA 817 - Managing People in Organizations. 
This course is designed to develop students’ 
management skills through an exploration of the 
theory and practice involved in managing people. The 
emphasis is on understanding individual, team, and 
organizational factors and the processes through which 
they influence behaviour and performance, with a view 
to improving managerial effectiveness. 

MBA 830 - Social Issues in Business  
This course provides an examination of problems in 
business management related to society at large. It 
includes a multidisciplinary application of knowledge, 
concepts, and analytical tools to apply to 
contemporary issues challenging business executives, 
including the role of consultation with local 
communities, sustainable business practices in 
developing economies, and evolving global standards 
of corporate social responsibility and ethics. 

MBA 830 - Business, Government and Society 
This course examines ethical and social issues relevant to 
business management. It includes a multidisciplinary 
application of knowledge and concepts to contemporary 
issues challenging business executives, including the role 
of consultation with local communities and 
governments, sustainable business practices and 
evolving global standards of corporate social 
responsibility and ethics. 

MBA 880 - Managing Information, Analytics, and 
Decision-making. Provides knowledge and skills to 
effectively leverage information as a strategic 
commodity. Students examine knowledge 
management and organizational learning issues 
associated with knowledge creation and transfer, 
managing intellectual capital, knowledge bases and 
communities of practice. Students also address big 
data analytics, focusing on approaches to the strategic 
use of information. 

MBA 880 – Business Analytics.  
This is an introductory course to the field of business 
analytics. Students will learn to identify analytics tools, 
understand valid and reliable ways to collect, analyze 
and visualize data. Students will also learn how to put 
real world problems in a data analytics framework and 
identify patterns in the data to inform better decision 
making. The course is designed for students without a 
background in operations management. 

3. HISTORICAL COURSE

SW 930 – MSW Report Course (0) 
This course was designed for MSW students in the MSW Field or Research practicum option to submit a final 
report and make a presentation (if applicable). 
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REPORT TO EXECUTIVE OF COUNCIL  - January 22, 2020 
From the January 8, 2020 

Council Committee on Research Meeting 
APPROVAL ITEMS FOR EXECUTIVE OF COUNCIL  

 
 
1.  University Research Centre – Child Trauma Research Centre 
 
 
 
 
Background: 
Trauma experienced by children is a pressing and critical societal issue. It can originate from 

experience including but not limited to: abuse; neglect; serious illness or injury; loss and separation; 

displacement; and exposure to violence. Trauma can be exacerbated by environmental and 

socioeconomic conditions, marginalization and discrimination1. Although trauma research is growing, 

there is a lack of research services in the province of Saskatchewan that coordinate and disseminate 

knowledge across different programs and stakeholders.  The Child Trauma Research Centre (CTRC) will 

address this research void and act as a nexus for research, dissemination and advocacy with/in and for 

community.  The Centre will do so by promoting partnerships between academia, government, service 

providers and community organizations with a transdisciplinary and multi-sectoral approach.   

 

While a wealth of literature and research in relation with childhood trauma exists, it is often 

contextually specific, making it more difficult to create and deliver cohesive, intersectional, 

community-oriented/ based, holistic, and evidence-driven/strength-based interventions and support.  

A primary goal for the CTRC is to bring together the resources and opportunities for research in 

innovative ways; to be an agent supporting the shaping of the practical applications of the leading-

edge research being conducted by associated faculty. The CTRC will not only support the excellent and 

important work already being done, but will extend it, through collaboration, in ways that would be 

impossible to achieve otherwise, by working with/in and for community. In so doing, it will support the 

children, families, and communities whose lives have been shaped by trauma. 

 

The establishment documents are located in Attachment A. 

 

2.  University Research Centre – Canadian Institute for Public Safety Research and Treatment 
 
 
 
 
 
Background: 
Post-traumatic stress injuries (PTSI) among public safety personnel (PSP) have become a pressing issue 
for Canadians. Recently published research results indicate that the proportion of PSP reporting 

                                                 
1 Brokenleg, M. (2012). Transforming cultural trauma into resilience. Reclaiming Children and Youth, 21(3), 
9-13. 

MOTION 1:  The Council Committee on Research recommends the establishment of the Child Trauma 
Research Centre as a university-based centre. 

MOTION 2:  The Council Committee on Research recommends the establishment of the Canadian 
Institute for Public Safety Research and Treatment as a university-based centre. 
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symptoms of mental disorders are higher than previously published estimates in the general 
population2. 
 
In his 2015 mandate letter, the Minister of Public Safety and Emergency Preparedness was tasked with 
developing a coordinated national action plan on post-traumatic stress disorder (PTSD)3. As a result, 
on January 29, 2016, Public Safety Canada held a Ministerial Roundtable at the University of Regina 
focused on understanding the growing challenges. As part of a response to the January Roundtable, in 
February 2016, the House of Commons Standing Committee on Public Safety and National Security 
agreed to undertake a study on the issue of operational stress injuries (OSIs) and PTSD in PSP. The 
Committee devoted seven meetings to this issue, hearing from medical experts, representatives from 
the federal government, PSP, as well as non-governmental organizations.  
 
The Committee’s report4 expressed a need for more evidence-based research and better sharing of 
best practices among organizations across Canada. To undertake such critical tasks, and to ensure they 
be carried out at a national level, the Committee recommended creation of a new national institute, 
which the report tentatively titled the Canadian Institute for Public Safety Officer Health Research. 
 
The establishment documents are located in Attachment B. 

 
 

3.  Disestablishment of the Centre for International Education and Training 
 
 
 
 
 
Background: 
The Centre for International Education and Training was established in 1995 and has played a role in 
the mission and vision of the Faculty of Education.  At the Faculty Council meeting held on November 
15, 2019, it was proposed that this centre be disestablished and presented at the Council Committee 
on Research per the University of Regina’s “Research Institutes and Centres” policy (RCH-010-005). 
 

The disestablishment documents are located in Attachment C.  

 

 

Date: January 10, 2020 
Prepared By: Pam Splett 

On Behalf of: Council Committee on Research 

                                                 
2 R. Nicholas Carleton, Tracie O. Afifi et al. Mental Disorder Symptoms among Public Safety Personnel in 
Canada. The Canadian Journal of Psychiatry. 2017:1-11. 
3 https://pm.gc.ca/en/mandate-letters/minister-public-safety-and-emergency-preparedness-mandate-
letter 
4 Healthy minds, safe communities: Supporting our public safety officers through a national strategy for 
Operational Stress Injuries. Report of the Standing Committee on Public Safety and National Security. 
Robert Oliphant, Chair. October 2016. 

MOTION 3:  The Council Committee on Research recommends the disestablishment of the Centre 
for International Education and Training faculty-based centre. 

https://pm.gc.ca/en/mandate-letters/minister-public-safety-and-emergency-preparedness-mandate-letter
https://pm.gc.ca/en/mandate-letters/minister-public-safety-and-emergency-preparedness-mandate-letter
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CTRC Foundation Document 

FOUNDATION DOCUMENT 
Child Trauma Research Centre 

University of Regina 
November 19, 2019 

Attachment A
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Rationale 

Trauma experienced by children is a pressing and critical societal issue. It can originate 

from experience including but not limited to: abuse; neglect; serious illness or injury; 

loss and separation; displacement; and exposure to violence. Trauma can be 

exacerbated by environmental and socioeconomic conditions, marginalization and 

discrimination1. Although trauma research is growing, there is a lack of research 

services in the province of Saskatchewan that coordinate and disseminate knowledge 

across different programs and stakeholders.  The Child Trauma Research Centre 

(CTRC) will address this research void and act as a nexus for research, dissemination 

and advocacy with/in and for community.  The Centre will do so by promoting 

partnerships between academia, government, service providers and community 

organizations with a transdisciplinary and multi-sectoral approach.   

While a wealth of literature and research in relation with childhood trauma exists, it is 

often contextually specific, making it more difficult to create and deliver cohesive, 

intersectional, community-oriented/ based, holistic, and evidence-driven/strength-based 

interventions and support.  A primary goal for the CTRC is to bring together the 

resources and opportunities for research in innovative ways; to be an agent supporting 

the shaping of the practical applications of the leading-edge research being conducted 

by associated faculty. The CTRC will not only support the excellent and important work 

already being done, but will extend it, through collaboration, in ways that would be 

impossible to achieve otherwise, by working with/in and for community. In so doing, it 

will support the children, families, and communities whose lives have been shaped by 

trauma. 

Environmental Scan 

The Child Trauma Research Centre (CTRC), through the development of strategic 

partnerships and coordination of resources across sectors, organizations and 

government will provide research capability and capacity in an integrated system to help 

address the significant mental and physical health effects resulting from childhood 

trauma in Saskatchewan and the Prairies. 

The Government of Saskatchewan has highlighted early childhood intervention and 

mental health as priorities, which are directly related to the prevention and treatment of 

childhood trauma. The most recent Saskatchewan Throne Speech (Oct 23, 2019) 

1 Brokenleg, M. (2012). Transforming cultural trauma into resilience. Reclaiming Children and Youth, 
21(3), 9-13. 
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identified improving the safety and wellbeing of First Nations Children, and reducing the 

number of children who need to come under the Province’s care as key provincial 

priorities.   

Child abuse is estimated to cost more than $650 million annually in Saskatchewan, and 

more than $16 billion every year in Canada2. Yet childhood trauma has historically not 

received the attention it deserves relative to the depths of the effects it has in Canada.  

Exposure to adverse childhood experiences and trauma affects individuals, families, 

and communities presently and in in the future.  For example, in Saskatchewan, where 

the rates of police-reported family violence and intimate partner violence – often 

witnessed by children - are the highest in the country3, child trauma is particularly 

relevant. 

Much contemporary research shows that adverse childhood experiences can lead not 

only to long-term personal consequences, but also to significant social and economic 

impacts. For example, according to the Calgary and Area Child Advocacy Centre, one 

in every three Canadians reports experiencing some form of abuse as a child and that 

children who have been abused are: 

 30% less likely to graduate from high school

 4 times more likely to be arrested as a youth

 4 times more likely to report self-harm or suicidal ideas

 4 times as many contacts with mental health services

 26 times more likely to experience homelessness4

While other institutions across Canada5 are doing trauma research (such as the 

Resilience Centre in Halifax, or the Center for Research on Children and Families in 

Montreal) and other centres advocate, train and facilitate treatment with respect to child 

trauma, especially related to child abuse, we have been unable to identify Canadian 

organizations that focus predominantly on research on child trauma issues.  A Child 

Trauma Research Centre located at the University of Regina would address a major 

gap on both the Saskatchewan and the Canadian landscapes. 

For more information as to why the CTRC should be at the University of Regina, please 
see Appendix A. 

2 Bowlus A, McKenna K, Day T, Wright D: The Economic Costs and Consequences of Child Abuse in 
Canada. Ottawa: Law Commission of Canada; 2003. 
3 Please see the 2018 Saskatchewan Domestic Violence Death Review Report 
4 For more information, please see https://calgarycac.ca/the-issue/ 
5 Please see Appendix A for a summary of the work being done in other institutions. 

https://calgarycac.ca/the-issue/
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Alignment with University of Regina’s Strategic Plan 

As one who serves… 
The University of Regina’s Motto – “As One Who Serves” – inspires all aspects of this 

Centre’s work.  We are committed not only to research, but also to the students we can 

support through the Centre, and to the communities in which we find ourselves.   

The CTRC is committed to serving as a nexus for trauma research that brings together 

governments, faculty, researchers, community partners, and service providers in 

innovative, meaningful, and efficient ways that aim to connect research and practice. 

The CTRC is also committed to serving the community by providing leading-edge and 

sustained research in new, multiple, and diverse aspects of child trauma. 

Together we are stronger… 
The University of Regina’s Strategic Plan, 2015-2020 foregrounds how in working, 

being, and living together all is made stronger.  The CTRC’s vision and mission support, 

sustain, and are inspired by this foundational aspect.  We will work together with all 

stakeholders.  Multi- and trans-sectoral stakeholders will shape the research being 

conducted and will then use the research to shape further interactions.  It is a circle that 

draws us all together, so that we, and the communities we serve, are stronger.  The 

University of Regina has a strong commitment to serving our community/ies, and to 

social responsibility.  

In alignment with the University of Regina’s Strategic Plan 2015-2020 document,6 and 

the University of Regina’s Strategic Research Plan 2016-20217, the CTRC will serve as 

a nexus to provide connections and partnerships among students, faculty, researchers, 

government officials, service providers, program developers, and community members, 

and will support the three pillars (Student Success, Research Impact, and Commitment 

to our Communities) of the 2015-2020 Strategic Plan, by attending to University’s 

following research objectives: 

 Strengthen support required for students and researchers to deliver high
impact outcomes

 Advance the profile and awareness of research successes locally,
provincially, nationally and internationally

 Increase research partnerships and projects with First Nations and Métis
people, communities and organizations, including the First Nations University
of Canada

6 University of Regina’s Strategic Plan: peyak aski kikawinaw: Together We Are Stronger, 2015-2020: 
https://www.uregina.ca/strategic-plan/assets/docs/pdf/sp-2015-20-together-we-are-stronger.pdf 
7 https://www.uregina.ca/research/assets/images/graphics/SRP%202016-
2021%20final%20September%202016_web.pdf 

https://www.uregina.ca/strategic-plan/assets/docs/pdf/sp-2015-20-together-we-are-stronger.pdf
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 Develop and implement processes, procedures and tools to help ensure the 
University’s strategic research plan is actualized 

 Increase research revenues 
 Facilitate and support high quality research with dissemination practices 

including public engagement. 
 
For more detailed exploration of the CTRC’s alignment possibilities, please see 
Appendix B 

Duration 
 
The intention is for the CTRC to become a permanent research centre at the University 

of Regina, and thus, the duration is described as indefinite, as the CTRC will be 

structured to become fiscally self-sustaining through our funding model (as shown in the 

section entitled Funding) and through our ongoing engagements with and commitments 

to stakeholders.   

Partnerships & Relationships 
 
Partnerships and relationships will be foundational to the CTRC’s core commitments.  

Already relationships have been built and grown with government, faculty, community 

groups, service providers, and program developers.   

 
The CTRC has also secured a partnership with the University of McGill to become a 

member of the Canadian Consortium on Child Trauma and Trauma-Informed Practice.  

This is a 7 year partnership aimed at creating a national network of research and 

service institutions working toward best practices in child trauma. 

 
The CTRC will continue to pursue partnerships with organizations such as (but not 

limited to): the Paul Martin Family Foundation, the Child Care Advocacy Association of 

Canada, the Childcare Resource and Research Unit, the Canadian Child Care 

Federation, the Calgary and Area Child Advocacy Centre, etc. 

 

Management/ Organizational Structure 
The CTRC will be a university-based centre, under the authority of the Vice-President 

(Research).  Establishment of the Centre will follow a decision made by the Board of 

Governors of the University of Regina. 

Appointment and Role of the Director 
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The Director will have both research and administrative responsibility.  The Director will 

report to the Office of the Vice-President (Research).  The first Director will be chosen 

with final interview/approval coming from the Associate Vice-President (Research).    

The typical term for the Director will be two to five years, with the possibility of 

reappointment to a maximum of 10 years. 

The Director may also hold a Faculty Appointment.  

The Director is responsible for: 

 Overseeing operations and administration of the Centre (budget, funding,

staffing, research, reporting);

 strategic and implementation planning (annual and multi-year) with objective and

performance targets;

 relationship building, growing, and sustaining with donors, government, and key

stakeholders

 annual reporting to various stakeholder groups (the University, donors, etc.);

 the promotion of the Centre to attract new stakeholders, partners, participants,

researchers, community partners, service providers, and funders;

 reporting to the Associate Vice-President (Research) or delegate;

 working with an Advisory Board (2021 onward); and,

 supporting, training, and mentoring post-doctoral fellows, graduate students, and

undergraduate students affiliated with the Centre.

VP (Research)

CTRC Director

Program/ Operations 
Manager

Storyteller (KT/ KM)

Finance and Development 
Specialist (2021)

Post Docs/ Grad Students

Advisory Board (2021)
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Staffing Requirements 

The Centre will be staffed within its financial means remaining true to the guideline of 
being self-sufficient.  Critical hires will consist of, but not be limited to: 

 Director
 Program/ Operations Manager
 Knowledge Translator/ Storyteller
 Finance and Development Specialist
 Practitioner-in-Residence (2021 onward)
 Post-Doctoral Fellow(s)
 Research Assistants

For more detailed, but still emergent Staffing Requirement descriptions, please see 

Appendix C 

Advisory Board 

Terms of Reference for the Advisory Board 

Core Function 
The Advisory Board will advise on issues that are at the forefront of trauma research, of 

community/program development, of gaps, and of their respective networks’ research 

areas of interest.  The Advisory Board may also assist with deliberations required for the 

fulfillment of the CTRC’s mandate.  The Advisory Board will work together to suggest 

(not direct) possible directions for the Centre.   

The Advisory Board for the CTRC will be formed in 2021.  The Board’s procedures and 

membership will be determined by the Centre’s by-laws, which will be established in 

2020, and which will be approved by the University’s Secretariat and Governance Team 

(https://www.uregina.ca/president/executive-team/ed-governance-univ-secretary/secretariat.html).  

At this time, the Director will put out the call for interested Advisory Board Members. 

The Advisory Board may be comprised of (but not limited to): 

 government representative from relevant departments, (2+)

 university administration (1+)

 university faculty from relevant faculties (2+, rotating annually)

 community partners (3+)

 significant donors (an invitation will be extended)

 service providers (2+)

 the Director (Chair)

 the practitioner-in-residence

 youth (2+)

https://www.uregina.ca/president/executive-team/ed-governance-univ-secretary/secretariat.html
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 member at large (1) 

 

The Advisory Board members will carry no financial responsibility. 

The Advisory Board will meet bi-monthly. 

All members shall be independent with no material relationship to the CTRC.   

CTRC Advisory Board members must be free from conflicts of interest and exercise 

independent judgement in carrying out their Board responsibilities. 

CTRC Advisory Board members will sit for a (2)-year term, and will be approved by the 

Academic Director.  Each member will continue until a successor is appointed, unless a 

Board member resigns, or is removed by resolution and vote. 

A quorum for meetings is a majority of the members, present either in person or by 

telephone or other telecommunications devices that permit all members participating to 

speak to and hear each other. 

The Chair presiding at any meeting of the Advisory Board shall have a vote in all 

matters considered. 

Meeting dates will be set in collaboration.  Reasonable notice of the time and place, 

and/or changes to time and place, shall be given in writing or by electronic 

communication to each member of the Board, preferably a minimum of (10) days before 

the meeting. 

Meeting Agendas and associated materials will be sent to each Board Member in 

advance of each meeting. 

 

Duties and Responsibilities 
(subject to change) 

1. Engage in bi-monthly meetings and engage in conversations in relation to the 
business and direction of the CTRC 

2. Participate/ Host relevant public engagement opportunities 
3. Assemble and analyze information garnered from their respective fields to advice 

on possible directions/ initiatives for the CTRC 
4. Advise on CTRC priorities 
5. Leverage the Board as a mechanism to define how the CTRC collaborates and 

engages with our community, region, and province 
6. Provide an annual report and self-evaluation 
7. Be open to emerging duties 
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CTRC Membership 
(subject to change) 

One of the CTRC’s foundational commitments is to be a knowledge network bringing 

together and connecting diverse stakeholders.  Integrating a variety of organizations, 

interests and motivations will support the richness of knowledge as well as the 

collaborative impact.  Through building and enriching relationships, the Centre will 

slowly build its membership.  While we assume this membership diagnostic is subject to 

change, at its inception, this will be its goal.    

Centre Members include researchers, students, and community professionals whose 

work and interests are consistent with the Centre’s mission and mandate. 

The Centre will have five types of membership: 

 Full: A senior researcher, such as a faculty member, whose principal research
affiliation is with the Centre; thus, they cannot be affiliated with any other centre
on campus.

 Associate: A senior researcher, such as a faculty member, or a senior

community professional, with significant research affiliation with the Centre;

 Visiting: A visiting scholar or practitioner-in-residence, welcomed to the Centre

by the Academic Director for a limited term.

 Post-doctoral Scholar: A post-doctoral scholar or research associate with

significant research affiliation with the Centre.

 Graduate Student: A graduate student with significant research affiliation with

the Centre.

Applications for new Members of the Centre must be presented to the Director, and 

must include:  

 curricula vitae,

 a statement of interest referring to the Centre’s mission and mandate, and

 1 letter of support from appropriate sources

Nominations for Visiting Scholars, Post-doctoral Scholars, Research Associates and 

Graduate Students must be approved by the Academic Director and will be submitted to 

the Advisory Board and Associate Vice-President (Research) for information. 

Terms of membership are renewable, and each term will be up to five years for Full and 

Associate Members, up to two years for Student Members and Post-doctoral Fellows, 

and up to one year for Visiting Members. 

All Members are eligible to vote at the Annual General Meeting. 
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Physical Resources 
Location is to be determined, but ideally on the campus of the University of Regina.  

Accommodations for leased space, however, have been made in the proposed funding 

request should campus space be unavailable.  

Facility/ Space Needs 

 Office space/ cubicles

 Shared Communal Working Space

 Reception Area
 Flexible/ modular seating

 1 Meeting/ Conference Room (16 people)

 2 Small Meeting Rooms for researchers or community partners to meet.

 Kitchenette space

 Storage/ printing/ supplies space
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Proposed Physical Layout 

Office 

RECEPTION 

Waiting Area/ 
Comfortable seating 

Office 

Office Office 

Office 

Storage Kitchenette 

Student Work Space 

Glass Wall Glass Wall

Meeting Area/ Board Room 
Flexible/ Modular Furniture 

Office Office 



Budget & Funding 

Financial Summary 

In response to a pressing societal need and desire, the University of Regina is 

proposing the creation and operation of a Child Trauma Research Centre (CTRC).  

Establishing the CTRC began with a proposal to the Ministry of Advanced Education to 

secure $10 million to support the first (5) years of the CTRC’s research and operations. 

Additionally, a private donor will be sought who will set up an endowment of 

approximately $4-5 million to ensure the CTRC’s long-term sustainability.  Additional 

funding will come from 3 main sources: Tri-Council Funding from the Federal 

government, Donors/Sponsors who will be invited to support particular components of 

the business, and fees for services the CTRC will provide.   

Funding Model and Timeline 

Budget 

These are estimates at this time and will be refined to establish the CTRC once detailed 

requirements are developed. 

For the purposes of this document, five years of costs have been estimated: 

Appendix II, Page 31
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 Year 1 is the project to create the CTRC and get it to an operational state (i.e.

launch)

 Years 2 to 5 cover the period where the centre establishes itself as a viable

enterprise (i.e. sustainable funding from all sources including private donors,

charitable foundations, government, and competitive research grants)

For a more detailed budget plan, as submitted to the Ministry of Advanced Education in 
August 2019, please see Appendix D.  

Funding Risk Mitigation 

The University will use multiple sources to financially support the creation and operation 

of the CRTC on campus. It will include research grants from federal funding agencies, 

private donors and charitable foundations. 

In August 2019, the University submitted a proposal for funding to the Ministry of 

Advanced Education with the aforementioned budget.  The decision should be 

announced in March 2020.    

In its second year of operation, the CRTC will conduct financial planning for transition to 

non-government sources of support after the Centre’s initial five-year period. 

CTRC will sustain itself with funding arising from the following: 

 Program and/or service evaluation work for various external organizations on a

fee-for-service basis, such as the Calgary and Area Child Advocacy Centre;

 Federal funding from competitive research grants (e.g. from SSHRC, CIHR and

SHRF);

 Donor funding either at the individual donor level, or from charitable foundations;

 Federal funding opportunities that periodically present themselves (i.e. outside of

regular Tri-Agency programs);

 Program development services;

 Ongoing and new academic, community, and corporate partnership

opportunities;

 Sponsorship programs within the Centre ;

 Naming rights allocations (both for the centre as a whole, and for components

within the centre);

 Scholarship donations; and,

 Ongoing relationship building and recruitment of funding partners
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Risk Assessment and Mitigation Strategies 

Introduction 

In planning for the operationalizing of any new Centre, it is important to remain wide-awake to the potential risks, and to 

plan contingencies should they arise.  The intention of this document is to draw upon the risks identified by the following 

stakeholder groups: The Director, the Program Manager, University Administration, The CTRC’s Core Team, Faculty, 

Government, service providers, lawyers, police, program developers. 

On Oct 3 and 29th, 2019, we conducted a SWOT (Strengths, Weaknesses, Opportunities, Threats/Risks) analysis of the 

Centre from both the vantage of partnerships, and for the Centre itself.  We drew on the results from these sessions to 

inform this risk analysis. 

OPERATIONAL RISKS 

Possible Risk 

High/Low 

Probability 

& Impact 
Explanation Mitigation 

FUNDING & 

SUSTAINABILITY: 

The CTRC will 

require an ongoing, 

constant effort to 

ensure continued 

flow of the funding 

LP/HI This risk is two-fold.  The first risk is to 

secure funding, and the second is to 

ensure the long-term sustainability of 

the Centre 

Should the provincial funding not be 

awarded, the Centre will still be 

1. Proposal for funding to the Ministry

of Advanced Education – will fund

the first 5 years

2. Securing an endowment that would

annually cover operational costs

3. Seeking sponsors and donors to

support Research Investment funds

4. Fee-for-Service Programs
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necessary to sustain 

operations. 

operationalized but with the risk that the 

viability of the centre’s operations will 

be directly impacted. CTRC might 

transform into a different smaller 

initiative; functions and planned 

outcomes for CTRC might shift and 

change  

5. Tri-Council Funding through faculty

research

Should provincial funding not be

obtained, the Centre will proceed

with bridging funding from sources

being currently identified and

secured

6. Cost-Recovery – it is our intent to

function under a cost-recovery

model (as per the University’s cost

recovery policy RCH-030-005) in

order to manage financial risk

JUSTIFICATION: If 

the CTRC isn’t able 

to demonstrate an 

impact, it may 

struggle to justify its 

existence 

LP/HI 

(long term 

high 

impact) 

Over time, the CTRC will be required to 

show its contribution to the landscape.  

Additionally, one of its mandates that 

has been frequently requested is to 

develop a program evaluation tool to 

support service providers’ desire to 

measure the impact of their programs. 

1. Annual reporting of activities

2. Ensuring the hiring of staff that has

specific expertise in research

impact measurement and

management.

3. Participating in the Partnership

Grant project that will create a

Canadian blueprint of best

practices in trauma informed

program evaluation

4. Ultimately develop its own program/

measure

HP/HI 
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DISSEMINATION: If 

research outputs and 

outcomes are not 

reaching the 

stakeholders who 

would apply them, 

the centre will not 

deliver on promised 

impacts and benefits 

(identified 

as key 

concern by 

most 

stakeholder

s.  

Requires 

immediate 

attention) 

One function of the Centre is to is to 

bridge the theory-to-practice, theory-to-

policy divides and translating 

knowledge in innovative and 

consumable ways will reach a broader 

base of stakeholders. 

If dissemination strategies do not fit the 

format or needs in service provision, 

policy making and program 

development, then that function will not 

be achieved. 

1. Membership in the Canadian

Consortium on Child Trauma and

Trauma Informed Care.

2. Hiring a Knowledge Management /

Knowledge Transfer Specialist/

Communications Specialist

3. Continued training and support for

innovative and leading-edge

dissemination possibilities

4. Translating knowledge in innovative

and consumable ways will reach a

broader base of stakeholders.

NOT SECURING A 

RESEARCH CHAIR/ 

POST DOCTORAL 

FELLOW 

LP/MI 

Identified as 2 of our 3 initial funding 

priorities that will support us in 

developing our identity on the 

landscape 

1. Actively pursue the funding

immediately

2. Actively pursue the personnel

3. Simply, it will be unacceptable to

not have these positions in place

RESEARCH RISKS 

Possible Risk 

High/Low 

Probability & 

Impact 
Explanation Mitigation 

HP/LI 
1. Participation in the Canadian

Consortium should ultimately

reduce the duplication of research



Appendix III, Page 36 

CTRC Foundation Document FINAL 20191217 

DUPLICATION: 

repeat research 

being conducted 

(At least at the 

outset) 

Please see Appendix A in this 

document for a detailed summary of 

the other programs 

and should support the establishing 

of centres of excellence across 

Canada with specific research foci. 

LIMITED 

FOCUS: that 

research projects 

from a similar 

discipline 

become the focus 

LP/HI 

(danger of 

shaping an 

identity) 

Often one project can lead to another 

and another.  At the CTRC, our identity 

will be based on the notion of providing 

varied and transdisciplinary research, 

as well as leading-edge research in 

under-researched or emergent areas. 

1. Monitoring attentively who is doing

what and what projects/ faculty/

researchers are working with/in the

Centre

2. Remaining attentive to our

identified research foci:
1- Climate Change and Child Trauma;

2- Refugees and Child Trauma;

3- The Justice System and Child Trauma;

4- Health and Child Trauma (physical,

mental, spiritual, community, arts/

animal/alternative Interventions);

5- Cyber-Interactions and Child Trauma;

6- Caregivers and Child Trauma (parents,

foster families, service providers,

health professionals, teachers, etc.)

7- Systemic and Structural Inequities/

Intersectionality and Child Trauma

3. Remaining attentive to our

commitment to strength-based

perspectives

QUALITY OF 

EVIDENCE/ 

STANDARD OF 

RESEARCH 

LP/HI The Ministry of Social Services said 

that they often encounter worries about 

the quality of evidence in relation with 

services 

1. Research going through the

University of Regina will have to

conform not only to University

Standards, but also to a rigorous

ethics review.



Appendix III, Page 37 

CTRC Foundation Document FINAL 20191217 

(need to ensure 

attention to 

quality) 

GUINEA-

PIGGING 

LP/HI 

(we do not want 

to build a 

reputation as a 

taking-agency, 

or as self-

serving.  We 

want to ground 

ourselves in 

considerations 

of ethics and of 

reciprocity) 

Not turning particular groups, who are 

already vulnerable and/or marginalized 

into guinea-pigs for research 

Not starting with an assumption of 

brokenness or vulnerability 

Not generalizing for an entire group – 

i.e. all refugees are traumatized/ all

offending teenagers will reoffend

1. Partnering with appropriate and

relevant service providers

2. Ensuring that at its fundamental

level the CTRC and its members

are continuously checking its

assumptions and ensuring that they

are not negatively impacting

3. Commitment to walking in a good

way

4. Understanding that lives are

complex and multiplicitous – cannot

make generalizations in relation

with experience

INDIGENOUS 

RESEARCH 

LP/ HI 

(Same comment 

as above) 

Understanding protocols and mitigating 

the constant demand for indigenous 

research 

Bridging indigenous-non-indigenous 

gaps 

Not ‘taking’ for gain – reciprocity 

Always functioning from the 

understanding that IR is very different 

1. Protocol Training

2. Reciprocity

3. Consultations with indigenous

scholars and leaders
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than doing research alongside 

indigenous people. 

TOO 

RESEARCH 

FOCUSSED 

MP/HI 

 (medium 

probability 

because it is on 

our radar, but 

high impact 

because 

ultimately we 

want the 

research to 

useful and 

shape change) 

Tied to dissemination and to practice. 

The desire is to have the research 

inform and shape practice in order to 

shape change 

1. Monitoring by the Director and KMS

2. Theory-to-practice plan

ACADEMIC VS 

COMMUNITY 

APPROACH 

Same as above Concerns such as who is ‘in’ and who 

is ‘out’ of the research 

1. Monitoring

SASK FOCUS MP/MI 

(this risk is in 

relation with 

Seen as a positive, but also seen as a 

risk in relation with access to funding 

etc. 

1. Begin in Sask, but maintain an eye

for national and international

opportunities always with the goal

of better serving children
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funding sources, 

and the 

perceived 

benefits of a 

Sask focus) 

2. 

Other Risks 

Possible Risk 

High/Low 

Probability & 

Impact 
Explanation Mitigation 

OVERCOMING 

BUREACRATIC 

BARRIERS  

LP/MI We have heard often from community 

and service providers that they have 

tried to lobby government for change 

but that the system itself is too slow or 

sometimes unresponsive 

1. Continued relationship-building

opportunities across stakeholder

groups

2. Research-based advocacy and

network building

3. Dissemination to the right people at

the right time

ACADEMIC 

INTEGRITY AND 

AUTONOMY 

LP/HI 

(will directly 

affect 

maintaining 

faculty) 

Being hired by a particular 

organization with an agenda to do 

research to prove a pre-ordained 

conclusion. 

1. Development of strict policies and

application procedures to minimize

this risk.
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INEFFECTIVENESS LP/HI 

(We need to 

make sure this 

does not 

happen) 

That the Centre is another great idea 

that is rendered ineffective due to a 

multitude of variables (bureaucratic, 

social, governmental etc) 

2. Ongoing KPI monitoring and

reporting to the University, to

government and to stakeholders

3. Innovative self-evaluation based on

qualitative and quantitative analysis

– not just measuring impact, but

what kind of impact



Performance Metrics 

The following metrics have been developed in relation with the first year of operations, and are subject to revision, 
addition, and change.  For now they will guide the development of our strategic plan, and our anticipated performance for 
Year 1.  

Outcome - Research Indicator Measure Source Method 

Outcome 1: 

Secure research programs for the CTRC 

Establish research partnerships 

1.1 Number of Research Projects 1.1.1 The number of files affiliated with the 

Centre 

Centre 
Documentation
/Program 
manager 

Research Project Tracking 
Document 

1.2 Number of Research Contracts 1.2.1 The number of contracts signed with 
the Centre 

Centre 
Documentation
/ Program 
Manager 

Research Contract Tracking 
Document 

1.3 Number of proposals for upcoming research 

programs 

1.3.1 The number of proposals Centre 
Documentation
/ Program 
Manager 

Research Proposal/ Tri-
Council Funding 
Applications Tracking 
Document  

Outcome - Research Indicator Measure Source Method 

Outcome 2: 

Establish leading-edge research in non-typical areas 

2.1 Research fills gaps in non-typical areas (goal: 

at least 1 project in 4/7 areas by year end) 

2.1.1/2.2.1 Research fits into one of the 

Centre’s 7 identified research gaps: 

- Climate Change and Child Trauma

- Refugees/ Climate Displacement and CT 

- The Justice System and CT

- Health and Wholeness and CT

- Cyber-interactions and CT

- Caregivers and CT

- Systemic and Structural Inequities/ 

Intersectionality and CT

Centre 
Documentation 

Research Project Tracking 
Document 

2.2 Transdisciplinary/ pan-sectoral research 

(goal at least 1 project by year end) 

2.3 Multiple faculties represented (goal: at 

minimum 3 by year end) 

2.3.1 Diversity in the number and nature of 
the faculties represented 

Centre 
Documentation 

Research Project Tracking 
Document 

2.4 Multiple community partners/ 
organizations represented (goal: at minimum 
3 by year end) 

2.4.1 Community Partners supporting 

research contracts in non-typical areas 

Centre 
Documentation 

Research Contract Tracking 
Document 
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Outcome – Research & Student Training Indicator Measure Source Method 

Outcome 3: 

Supporting and training undergraduate and graduate 

students 

3.1 Number by year end (goal: at 4 affiliated 

students) 

3.1.1 The number  
Centre 
Documentation 

Student Tracking 
Document 

3.1.2 Students’ reported satisfaction with 

their involvement 

Survey Survey at end of year 

Recruiting, Securing, and Supporting Post-Doctoral 
Fellowships 

3.2 Number by year end (goal: at minimum 2 by 

year end) 

3.2.1 The number Centre 
Documentation 

Post-Doc Tracking 

3.2.2 Post-Doctoral Fellow’s self-evaluation 

and reported satisfaction 

Centre 
Documentation 

Post-Doc Annual Report 

Outcome – Research & Integrated Practice Indicator Measure Source Method 

Outcome 4: 

Research and evaluation of best practices in therapy, 

prevention, intervention, victim and family support, 

volunteer, advocacy, and public education programs 

4.1 Research documents  

4.2 Connection documents 

4.3 Literature Reviews 

4.4 Participation in Canadian Consortium 

Projects 3 and 4 

4.1.1 – 4.4.1 The number of documents 

produced Centre 
Documentation 

Student work 

Outcome - DISSEMINATION Indicator Measure Source Method 

Outcome 1: 

Create leading-edge innovative research dissemination 

structures that are broadly consumable 

1.1 Using multiple different and innovative 

platforms 

1.1.1 The Knowledge Transfer/ Mobilization 

Specialist’s use of varied supports 

KT/M Report Monthly and Annual 
reports 

1.2 Uptake by a variety of stakeholders 1.2.1 The number of visits to the website Recipients Counter on Website 

1.2.2 Stakeholders’ feedback and 

perceptions of the dissemination strategies 

Stakeholders Annual survey as part of 
partnership 

1.2.3 Director’s feedback  Director Dashboard 

1.3 Dissemination strategies work to bridge the 

theory-practice, theory-program divide 

1.3.1 Stakeholders' perception of the impact 

on practice 

Stakeholders Qualitative section of 
Annual Survey  

Outcome – DISSEMINATION & RECIPROCITY Indicator Measure Source Method 

Outcome 2: 

The goal achieved by dissemination is reciprocity 

2.1 Stakeholder satisfaction 2.1.1 To assess the sense of reciprocity felt 

by relevant stakeholders 

Stakeholder 
annual survey 

Use contact list to send out 
annual survey 

2.2 New or continued relationships with  

stakeholders 

1.2.1 An increase in the number of 
relationships with stakeholders 

Centre 
documentation 

Report created from both 
the tracking document and 
the surveys 
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2.3 Increased access to and uptake of a variety 

of dissemination outlets. 

2.3.1 Cross referenced numbers of uptake of 

different kinds of dissemination 

Number 
trackers 

KT/M will track and report 
on uptake 

Outcome - ADVOCACY Indicator Measure Source Method 

Outcome 1: 

Support strength-based approaches to child trauma 

research and intervention 

1.1 The number of projects or contracts with 

strength-based orientations  

1.1.1 goal: 50% of projects and contracts 

identified or self-identified as strength-

based 

Centre 
Documentation 
and Survey 

Part of application – 
understanding the 
fundamental orientation 

Outcome – ADVOCACY & Change Indicator Measure Source Method 

Outcome 2: 

Use of Centre research to support funding applications 

or appeals to the government 

2.1 Uptake of Centre work to support others 

advocating for change (year 1 goal: at least 1) 

2.1.1 at least 1 time in Year 1, Centre work is 

used to drive change 

Year-end 
survey and 
Director 

Both anecdotal evidence 
and year-end survey 

Outcome – COMMUNITY & NETWORK Indicator Measure Source Method 

Outcome 1: 

Creating a network/ hub connecting faculty, other 

research bodies, community partners, government, 

service providers etc.  

Connecting faculty doing resonant work with each 

other 

Connecting community agencies with government or 

with each other 

1.1 A document tracking system 1.1.1 Increased networking as a result of the 

Centre’s existence Centre 
Documentation 
& Year-End 
Stakeholder 
Survey 

Keeping track of increased 
inter-university and pan-
sectoral networking 
document 

End of year survey.  

1.2 Increased partnerships in among various 

stakeholders (goal: at least 3 networking 

opportunities secured in year 1) 

1.3 A document tracking system 

Outcome - FUNDING Indicator Measure Source Method 

Outcome 1: 

Secure provincial funding for first 5 years. 

Secure endowment to ensure long-term sustainability  

Secure additional funding from 3 main sources: 

- Federal/ Tri-Council Funding

- Private Donors

- Fee For Service 

1.1 Centre is funded and functioning an a fiscally 

viable way 

1.1.1 No deficit Financial 
Specialist and 
Monthly 
reports 

Monthly and Annual 
Financial Reports  



Appendix A—Why the CTRC should be at the University of 
Regina 

In addition to the significant ways in which the CTRC aligns with the University of 

Regina’s Strategic Plan8, the University of Regina is home to world-leading experts in 

disciplines that are essential to meeting the call for an integrated research centre for 

childhood trauma.  In pre-discussions at stakeholder engagement sessions, 36 faculty 

have already come forward as interested in a child trauma research centre from a wide 

variety of academic disciplines, including, but not limited to: Nursing, Psychology, Social 

Work, Education, Johnson Shoyama Graduate School of Public Policy, Kinesiology and 

Health Studies; Gender, Religion and Critical Studies, Nursing, English, Media Arts and 

Performance, Computer Science, and Justice Studies.   

The University of Regina also already has developed foundational relationships with 

community partners and service providers that will be essential to its mandate.  

Stakeholder engagement sessions have been well-attended and the level of interest in 

a nexus to which to turn for research, for evaluation, and for support has been 

exceptional.   

How the CTRC at the U of R will fill identified gaps in other research centres9 

Other Centres CTRC 

To varying degrees, benchmarked 
institutes prioritize not only the 
investigation and treatment of children 
who face “early adversity,” but the study 
of the environments that facilitate or 
threaten youth resilience as well. 

The CTRC will continue to support 
research done in the socio-ecological 
perspective, but will invite other 
perspectives (e.g. feminist, critical, 
indigenous, strength-based, anti-
oppressive) to ensure and sustain its 
place at the leading-edge of trauma 
research in Canada 

A plurality of benchmarked centre 
directors (four of 11) are jointly appointed 
to departments of psychiatry. 

While the CTRC will have an academic 
director, the Centre will be university-
based and thus not tied to a particular 
faculty. 

The Resilience Research Centre seeks to 
better understand what environmental 

The CTRC will additionally draw heavily 
on its community partners and service 

8 Please see the Alignment section later in this document 
9 Please see Appendix B – Benchmarking Analysis: Child Trauma Research Centres – the source 
document supporting these assertions 
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factors allow traumatized youth to 
“change, grow, survive, and indeed, 
flourish (Dalhousie University). 

providers to inform and shape research 
needs and directions.  The practical 
application of the research will be a 
central priority, creating a circular 
relationship wherein community might 
seek research support – the Centre will 
provide the support – the Centre will 
disseminate and advocate where 
appropriate – the community stakeholder 
will draw on the research to inform their 
practice, seeking the Centre’s 
collaboration in development and 
evaluation 

The Centre for Research on Children and 
Families at McGill University conducts 
research on effective programs and 
policies for vulnerable children and youth 
and their families. CRCF brings together 
faculty members, associate members, 
and students from eight academic 
disciplines to collaborate on 
“prevention and intervention 
programs” for youth who have been 
exposed to trauma  

While one of CTRC’s mandate is to work 
with prevention and intervention 
programs, the Centre will also extend into 
other areas of child trauma research such 
as the connections between trauma and 
climate change, connections between 
trauma and justice, connections with 
digital technology, etc. 

Smaller disciplinary orientations The CTRC has already secured the 
interest of 36 faculty members from a 
large variety of faculties. 

No other university-based child trauma 
research entity of its kind in Western 
Canada 

While beginning with a Saskatchewan 
focus, there is potential for the CTRC to 
grow its geographical scope to include 
Western Canada and the Territories, and 
ultimately to shape a network of Centres 
across Canada. 
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Appendix B—Alignment within the University’s Strategic Research 
Priorities 

Research Impact 

Not only is it key that the University continues focusing on high-impact research, 
but it is essential that research successes are communicated and celebrated within 
the community.  Strengthen support required for students and researchers to 
deliver high impact outcomes. 

The CTRC will: 
 develop innovative research programs and evaluation solutions while

fostering community engagement and involvement
 engage in meaningful scholarly experiences and interdisciplinary research in

collaboration with a wide variety of communities and organizations
 foster strong research capacity at a local, provincial, national and

international levels through collaboration and partnerships with other centres
conducting trauma research

 thoughtfully, respectfully, and ethically engage in increasing indigenization of
trauma research, and increased research collaborations, partnerships and
projects with First Nations University of Canada and other potential partners,
communities and stakeholders.

 facilitate and develop high quality research dissemination practices.
Dissemination will be one of the main functions of CTRC (along with
research and advocacy).

 Connect with and support research in the following Strategic Research
Clusters:

 Anxiety, Stress & Pain: research about childhood trauma is linked to
stress, such as the study of adverse childhood experiences, toxic
stress, stress responses and anxiety.

 Integrated Human Health: understanding not only the medical, but
also the social, economic and cultural elements of childhood trauma.

 Social Justice: child trauma research and advocacy require focusing
on equity and fairness at the individual, familial, and systemic levels.

 Environment: Experiences of trauma are also determined by the
environment, they can be influenced by changes in the land, access
to water, forced migration, access to appropriate food and shelter,
and community supports.

Contributions to the University’s Goals Other Than Research 
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Student Success 

Strengthening institutional support for students and researchers to deliver high 
impact outcomes by providing a research facility, access to resources (e.g. 
financial, administrative, grant writing, training), and connections to partnerships 
while being responsive to community needs. 

The CTRC will: 
 actively seek to sustain a Post-Doctoral Fellowship
 provide training and mentoring that support students` academic and

personal growth and career-readiness
 give students the opportunity to encounter a variety of perspectives in

relation with trauma research in order to encourage critical reflection on
their assumptions

 provide students with publication support
 provide students with a network connected with their field of study that will

support and sustain their scholarly development, research, and
dissemination

 provide students with increased exposure to inter- and transdisciplinary
approaches to inquiry

 connect students with/in community to show the connections and impact of
the research and work being done

 will be grounded in and will foster a spirit of social justice and community
service through active and sustained relationship building between the
Centre and community
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Commitment to Our Communities 

The University of Regina of Regina has a strong commitment to serving our 
community, and social responsibility.  The 2015 – 2020 Strategic Plan for the 
University commits to: “a community of dedicated and passionate students, alumni, 
staff, and faculty who embrace our responsibilities to serve and engage our diverse 
peoples and communities in the pursuit of well-being and pride of place” (p. 8). 

The CTRC will: 
 serve as a nexus to provide connections and partnerships between

researchers, students, partners, service providers, program developers,
children, families, and communities that will support:

 Innovative research solutions drawing from and fostering
community engagement

 Meaningful scholarly experiences and interdisciplinary
research

 Strong research capacity at a local, provincial, national and
international levels

 Training for undergraduate, graduate, and post-doctoral
fellows

 Strong and innovative dissemination of research that shapes
future direction for the Centre and that supports and sustains
the community organizations it serves.

 A commitment to relationship building and transparency in
order to build the trust and approachability that will sustain the
CTRC.
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Appendix C— Emergent Staffing Descriptions 
(subject to change, or to smaller 0.5 terms to start) 

Program/ Operations Manager 

 Responsible for reception and administrative duties associated with the

Centre

 Routine communication / emails

 Supports the Director with promotion

 Supports and assists the all members of CTRC and community affiliates

 Liaises with community partners and service providers

 Works with the Academic Director and team to track projects, budgets,

personnel etc. to ensure projects are delivered on time and on budget

Knowledge Translator / Storyteller 

 Creates and sustains innovative platforms for communication and

knowledge mobilization (social media, paper, press conferences)

 Responsible for dissemination of research both specifically to the

particular stakeholders for whom it was intended and broadly for a wider

audience.

 Shares knowledge content, and relevant research impact, and

performance measurement on the Centre's website

 Develops strategic communication and messaging for the Centre

 Develops communication plan and trains other Centre personnel

Finance and Development Specialist (2021) 

 Administration, reporting and management of all financial aspects,

including operating budget, salaries, grant allocation, forecasting, etc.

 Identifies new and innovative sources of funding; builds relationships that
lead to new funding

 Responsible for searching for and drafting grants applications, and

supporting faculty with the budget elements of their grant applications

Practitioner-in-Residence (end 2020) 

 Possesses senior expertise as practitioner in the field of childhood trauma

 Collaborates with stakeholders

 Works closely with the Academic Director in development of research

opportunities and dissemination

 Provides community networks and field-related expertise

 Disseminates specialized knowledge within CTRC network
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Program Analytics Specialist (2021) 

 Creates and uses evaluation models for the Centre’s own activities

 Performs the evaluation and reporting in time for the Annual Report

 Researches and liaises with other trauma intervention and prevention

program evaluation models

 Networks and builds relationships with relevant stakeholders to create a

long-term monitoring tool to track decreases in social and economic costs

of trauma and decreases in repeat visits

 Creates and performs evaluation for service providers.  Works with

researchers, service providers, and Academic Director to create a plan

and/or and implementation strategy

Research Assistants – Undergraduate/ Graduate Students 

 Conduct research connected with the Centre’s priorities

 Conducts for-hire literature reviews

 Uses Centre’s affiliations and networks to build relationships with

government, community partners, service providers, etc. that will support

and sustain their own research

 Support fee-for-service activities

 Host workshops and lectures on trauma-relevant topics

 Develop and host a graduate student research showcase for research

connected with or relevant to child trauma

Post-Doctoral Fellow 

 Conducts leading-edge research through their affiliation with the Centre
 Connects with and integrate into the Centre’s network
 Works with opportunities for knowledge mobilization
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Appendix D - Budget 
The five-year total estimated below can serve as the target for the funding campaign. 

 PROJECTED COSTS Year 1 Year 2 Year 3 Year 4 Year 5 

One-time start-up costs $295,000 $0 $0 $0 $0 

Computers $35,000 $0 $0 $0 $0 

Office equipment $15,000 $0 $0 $0 $0 

Furniture $80,000 $0 $0 $0 $0 

White boards $5,000 $0 $0 $0 $0 

A/V, teleconference $10,000 $0 $0 $0 $0 

Data and information systems and security $100,000 $0 $0 $0 $0 

Web-site creation $50,000 $0 $0 $0 $0 

Staff salary and benefits $627,500 $765,000 $780,200 $795,900 $811,800 

Academic Director $75,000 $153,000 $156,100 $159,200 $162,400 

Development Officer $85,000 $86,700 $88,400 $90,200 $92,000 

KM/KT Specialist $85,000 $86,700 $88,400 $90,200 $92,000 

Administrative Assistant $50,000 $51,000 $52,000 $53,100 $54,100 

Practitioner in Residence $200,000 $204,000 $208,100 $212,200 $216,500 

Program manager $47,500 $96,900 $98,800 $100,800 $102,800 

Finance specialist $85,000 $86,700 $88,400 $90,200 $92,000 

Communication specialist $85,000 $86,700 $88,400 $90,200 $92,000 

Operating expenses $355,000 $880,000 $880,000 $880,000 $880,000 

Data and information systems and security $0 $50,000 $50,000 $50,000 $50,000 

Research seed fund $250,000 $700,000 $700,000 $700,000 $700,000 

Professional services $50,000 $50,000 $50,000 $50,000 $50,000 

Other miscellaneous $5,000 $5,000 $5,000 $5,000 $5,000 

Travel $25,000 $25,000 $25,000 $25,000 $25,000 

Dissemination $25,000 $50,000 $50,000 $50,000 $50,000 

Lease (with improvements) $290,000 $91,800 $93,600 $95,500 $97,400 

Base ($30/sq ft x 3000 sq. feet) $90,000 $91,800 $93,600 $95,500 $97,400 

Improvements $200,000 $0 $0 $0 $0 

Annual Total before contingency $1,567,500 $1,736,800 $1,753,800 $1,771,400 $1,789,200 
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CTRC Foundation Document FINAL 20191217 

Contingency (15%) $235,100 $260,500 $263,100 $265,700 $268,400 

Annual total including contingency $1,802,600 $1,997,300 $2,016,900 $2,037,100 $2,057,600 

 TOTAL FOR FIVE YEARS $9,911,500 
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Canadian Institute for Public Safety Research and Treatment 

Foundation Document 

University of Regina 

November 20, 2019 
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Rationale 

Research Need 

Post-traumatic stress injuries (PTSI) among public safety personnel (PSP) have become a 

pressing issue for Canadians. Recently published research results indicate that the proportion of 

PSP reporting symptoms of mental disorders are higher than previously published estimates in 

the general population1. 

In his 2015 mandate letter, the Minister of Public Safety and Emergency Preparedness was 

tasked with developing a coordinated national action plan on post-traumatic stress disorder 

(PTSD)2. As a result, on January 29, 2016, Public Safety Canada held a Ministerial Roundtable at 

the University of Regina focused on understanding the growing challenges. As part of a 

response to the January Roundtable, in February 2016, the House of Commons Standing 

Committee on Public Safety and National Security agreed to undertake a study on the issue of 

operational stress injuries (OSIs) and PTSD in PSP. The Committee devoted seven meetings to 

this issue, hearing from medical experts, representatives from the federal government, PSP, as 

well as non-governmental organizations.  

The Committee’s report3 expressed a need for more evidence-based research and better 

sharing of best practices among organizations across Canada. To undertake such critical tasks, 

and to ensure they be carried out at a national level, the Committee recommended creation of 

a new national institute, which the report tentatively titled the Canadian Institute for Public 

Safety Officer Health Research. 

Canadian Institute for Public Safety Research and Treatment 

Formalization of The Canadian Institute for Public Safety Research and Treatment (CIPSRT) was 

proposed at the Ministerial Roundtable in January 2016. CIPSRT originated as a team of 

1 R. Nicholas Carleton, Tracie O. Afifi et al. Mental Disorder Symptoms among Public Safety Personnel in Canada. 
The Canadian Journal of Psychiatry. 2017:1-11. 
2 https://pm.gc.ca/en/mandate-letters/minister-public-safety-and-emergency-preparedness-mandate-letter 
3 Healthy minds, safe communities: Supporting our public safety officers through a national strategy for 
Operational Stress Injuries. Report of the Standing Committee on Public Safety and National Security. Robert 
Oliphant, Chair. October 2016. 

https://pm.gc.ca/en/mandate-letters/minister-public-safety-and-emergency-preparedness-mandate-letter
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Canadian researchers working with first responder executives and key stakeholders on a long-

term initiative to identify the tools required to support the recognition, prevention, 

intervention, and treatment of mental health concerns facing Canadian PSP. At its inception, 

CIPSRT operated within the governance structure of the Collaborative Centre for Justice and 

Safety (CCJS) reporting to the University of Regina through the Vice-President (Research). 

Federal Funding 

In its 2018-19 Federal Budget, the Government of Canada proposed to invest $20 million over 

five years for a new national research consortium to address Post-Traumatic Stress Disorder 

(PTSD) among PSP. The consortium is between the Canadian Institutes for Health Research 

(CIHR) and CIPSRT and will conduct research to address the incidence of post-traumatic stress 

injuries among PSP. A further $10 million over five years was proposed for Public Safety Canada 

to work with CIPSRT to develop an Internet-based cognitive behaviour therapy pilot for public 

safety officers. In January 2019 the University of Regina and Public Safety Canada signed a 

contribution agreement to operationalize the Government’s 2018 Budget commitment.  

The contribution agreement identifies CIPSRT as the Knowledge Exchange Hub (Hub) for the 

National Research Consortium for Post-Traumatic Stress Injuries in Public Safety Personnel and 

provisions $10 million for the development of a national internet-based Cognitive Behaviour 

Therapy (iCBT) model for Canadian PSP. The iCBT, as well as the Hub, are to be housed at and 

administered by the University of Regina.  

CIHR launched two research competitions: 

 Catalyst grants for PTSI research in PSP

 the Mental Wellness in Public Safety Team Grants.

These funding opportunities support the development of new research evidence and tools 

needed to address existing and emerging gaps in PTSI as it relates to PSP in Canada.  As part of 

the Consortium, researchers funded by CIHR will be supported through coordination and 

knowledge translation, by the CIPSRT Knowledge Exchange Hub. 
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CIPSRT’s Transition to a University-based Research Centre 

With the funding provided by the contribution agreement; the organizational growth it has 

enabled; and most importantly, the expected outcomes tied to the funding; this foundation 

document recommends that CIPSRT be designated as a University-based research centre under 

the authority of the Vice-President (Research) as defined in policy RCH-010-005 Research 

Centres and Institutes. 

In order to meet the expectations of stakeholders and the conditions of the contribution 

agreement, it will be necessary for CIPSRT to have a national focus and profile which is not 

possible with CIPSRT falling under the CCJS umbrella. In fact, the current arrangement causes 

confusion since CIPSRT has national recognition whereas CCJS does not. PSP and their 

organizations reside across Canada. Similarly, a successful National Research Consortium on 

PTSI among PSP as described in the contribution agreement requires the ability to attract the 

participation of diverse researchers from across Canada. Finally, to be effective as a hub for 

knowledge synthesis, knowledge translation and knowledge exchange, CIPSRT must be 

recognized and trusted nationally as the place where knowledge generated from research gets 

from the hands of those who generated it to the hands of those who will use and benefit from 

it – a knowledge to action model. A failure to achieve recognition as a national asset based at 

the University of Regina will not only impede opportunities for federal funding renewal, it will 

ultimately risk CIPSRT successfully fulfilling its mission. University-based research centre status 

will enhance CIPSRT’s ability to be easily recognized and to act on the national stage. 

CIPSRT in its current form is still in the early stages. The institute will no doubt evolve in 

response to changing circumstances and opportunities. Accordingly, this foundation document 

should be regarded as a living document that will also change periodically. University of Regina 

policy RCH-010-005 addresses potential changes and its guidance will be adhered to. 
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Alignment to the University of Regina Strategic Plan 

CIPSRT’s Mission 

To support the mental health and well-being of Canada’s public safety personnel, their leaders, 

and their families through research, treatment, training, and a knowledge mobilization hub.  

CIPSRT is supported by collaborations of public safety stakeholders and leaders, providers, 

subject matter experts, and researchers. 

CIPSRT’s Vision 

CIPSRT is a global leader in evidence-based research, treatment, training, and knowledge 

exchange that supports public safety personnel, their leaders, and their families in minimizing 

post-traumatic stress injuries, and improving their mental health and well-being.  

CIPSRT’s Mandate 

CIPSRT conducts and integrates research, treatment, training, and knowledge exchange.  

CIPSRT Research will focus on the occupational exposures, experiences, and environments 

impacting public safety personnel.  CIPSRT Treatment will focus on developing, evaluating, 

optimizing, and implementing accessible, secure, innovative evidenced-based interventions 

with public safety personnel.  CIPSRT Training will build knowledge and capacity among an 

expanded interdisciplinary network of public safety personnel, their organizations, their 

leaders, and their families, as well as the associated researchers, treatment providers, and 

trainers.  The results will support the life-time health and well-being of public safety personnel, 

and therein all Canadians. 

CIPSRT’s Three Strategic Pillars 

CIPSRT is composed of three strategic pillars: research, treatment, and training (see Figure 1 

below). 

Research: To be a leader in coordinating the production and mobilization of research evidence 

that supports the mental health of public safety personnel (PSP), their leaders, and their 

families.  CIPSRT research focuses on supporting proactive protections for, early identifications 
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of, and evidence-based treatments to resolve mental health injuries.  Research on interventions 

for protection, identification, and treatment include efforts focused on different levels, 

including the individual, the family, the organization, and the broader sociopolitical system. 

Research activities include supporting communications between network researchers, 

identifying opportunities for research collaborations, funding researchers through the 

consortium with CIHR, fulfilling targeted research requests sponsored by external government 

and non-governmental agencies, and disseminating information to PSP, their leaders, and their 

families about pending and current research activities, as well as the results and implications of 

completed research activities. The research results are intended to inform decision-making and 

service provisions – at agency, municipal, provincial, and national levels – designed to support 

the mental health of PSP, their leaders, and their families. 

Figure 1: CIPSRT’s Three Strategic Pillars 
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Treatment: To be a leader in the development, evaluation, optimization, and implementation of 

barrier-free, secure, innovative evidenced-based interventions that current and former public 

safety personnel (PSP) in all positions, their leaders, and their families can rely on to maintain 

and improve their mental health and wellbeing even when PSP are faced with unique 

occupational exposures, experiences and environments they encounter directly or indirectly on 

a regular basis.  

Training: To be a leader in the development, evaluation, optimization, and delivery of barrier-

free, innovative evidenced-based training that current and former public safety personnel 

(PSP), their leaders, and their families can rely on to maintain and improve their mental health 

and wellbeing. 

How CIPSRT Aligns with U of R Strategy 

CIPSRT will be translating research in the field of PSP mental health into actionable items to 

inform policy and public perception. This objective aligns with the U of R Strategy in the 

following ways: 

 Research with impact: The role of CIPSRT as a leader in PSP research and our knowledge

translation objectives mean that we will be advancing the profile of the University of

Regina as a leader in research at all levels (locally, provincially, nationally, and

internationally).

 Commitment to community: Having the knowledge exchange hub as part of the

university family allows for opportunities to continue to build a broader community that

is respectful, diverse, safe, welcoming, and aligned with the university’s commitment to

equity, diversity, and inclusion. The work of knowledge translation will bring the PSP

community into the university community, building a partnership that will benefit both.

 Focus on connecting: The knowledge exchange hub and the community outreach

activities of the knowledge translation team will increase the University of Regina's

engagement with diverse communities at all levels.

 Sustainability: Goals of improving the economy, society, and wellbeing expressed in the

sustainability plan, in addition to the idea of the University of Regina as a Living Lab, are
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all supported by the knowledge translation efforts at CIPSRT. Knowledge translation will 

allow us to build partnerships with many organizations around not only PSP but mental 

health issues in general, which generates meaningful work, diverse ways of knowing and 

improves health and fulfillment for many individuals in the community. 

CIPSRT directly aligns with the Anxiety, Stress and Pain thematic area of research priority 

identified and the Integrated Human Heath: Equity, Disease and Prevention thematic area of 

research priority identified in the strategic plan. 

Equity, Diversity, and Inclusion 

CIPSRT is committed to fostering equity, diversity, and inclusion within the Institute and our 

community. CIPSRT aspires to be an institute where all groups are represented and respected 

by removing systemic barriers that obstruct the hiring, retention, and career advancement of 

academic researchers and others with a particular emphasis on those who identify with one or 

more equity groups. 

Partnerships 

CIPSRT and Stakeholder / Partners Relationship Structure 

CIPSRT, its partners, and its stakeholders are structured according to the terms and conditions 

of the contribution agreement with Public Safety Canada (see Figure 2 below). 
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Figure 2. CIPSRT’s Partners and Stakeholders 



Appendix III, Page 63 

Public Safety Canada: 

 In January 2019, the University of Regina and Public Safety Canada signed a contribution

agreement to operationalize the Government of Canada’s 2018 Budget commitment.

Public Safety Steering Committee (PSSC): 

 The many different Public Safety Sectors are contributors to the national action plan and are

organized as the Public Safety Steering Committee (PSSC).  The PSSC is a critical

connection between the research, knowledge transfer and training, and PSP.

Canadian Institutes of Health Research (CIHR): 

 Supports the national research consortium with CIPSRT.  This consortium works to

address the incidence of post-traumatic stress injuries among PSP.  CIHR will

administer Catalyst Grants and Team Grants under their $15 million fund.

Scientific Directorate (SD): 

 Acts as subject matter experts providing advice and guidance at the scientific and

operational levels of CIPSRT. Helps identify, guide, and participate in supporting CIPSRT

priorities (i.e., research, knowledge translation, partnerships, and capacity building).

Management Structure 

The CIPSRT leadership team is composed of the following personnel: 

 Executive Director for CIPSRT responsible for executive-level leadership for CIPSRT and

related research initiatives. The Executive Director reports to the Vice-President

(Research).

 Scientific Director for CIPSRT (research lead) responsible for high-level direction for

CIPSRT’s scientific initiatives.

 Treatment lead responsible for oversight and delivery of CIPSRT’s treatment programs

such as iCBT / PSP-NET.

 Training lead responsible for development and implementation of training programs

related to CIPSRT and related projects such as R2MR.
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Advisory Committee 

Established in 2017, the Public Safety Steering Committee (PSSC) is a standing committee 

whose members represent federal, provincial, territorial, and municipal public safety 

organizations including the following sectors: 

 Border Services

 Corrections

 Fire

 Operational & Intelligence Personnel

 Paramedic

 Police

 Public Safety Communicators.

The primary function of the PSSC is to engage in collaborative, iterative, and synergistic 

dialogue between CIPSRT, Public Safety Canada (PSC), and the Canadian Institutes of Health 

Research (CIHR) on matters related to the mental health and well-being of current and former 

Canadian PSP, their leaders, and their families. 

The PSSC identifies priority areas with respect to trends, needs, and issues faced by PSP that 

require research, treatment, education and training related to the mental health and well-being 

of current and former PSP, leadership, and their families. These recommendations are given to 

PSC, CIPSRT, and CIHR for review and consideration. 

The PSSC provides direct counsel and strategic guidance to the CIPSRT Executive Leadership 

Team with respect to knowledge translation, research initiatives and services that CIPSRT can 

deliver to the PSP community and public at large in support of PSP mental health and well-

being. 

The PSSC consists of senior-level representatives or their delegates (i.e., Directors Generals, 

Presidents, Executive Directors, etc.) from each of the national Canadian public safety 

associations, agencies, and organizations representing PSP. Each PSP association, organization, 

and agency appoints their PSSC representative. 
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Membership 

Membership consists of a diverse network of academics, researchers, and clinicians throughout 

Canada who have expertise in PSP and PTSI, as well as actively support the vision, values, and 

goals of improving PSP mental health. 

 Researchers holding a CIHR-administered Catalyst or Team Grant as part of the National

Research Consortium on post-traumatic stress injury (PTSI) among PSP. The consortium

will build the evidence base related to PTSI among PSP and disseminate this research

evidence to public safety stakeholders, knowledge users and policy makers. CIPSRT

hosts an annual general meeting (AGM) where consortium members present findings.

 Researchers at the University of Regina conducting CIPSRT-related research.

 Other recognized subject matter experts in CIPSRT-related fields.

Duration 

The current contribution agreement extends to the end of fiscal 2022-23. CIPSRT will work with 

provincial, territorial and national partners to develop programming and revenue streams to 

sustain a national Public Safety Knowledge Exchange Hub at the University of Regina beyond 

the current five year contribution agreement. Researchers associated with CIPSRT will continue 

to pursue research funding from the Tri-Agencies and other funders as appropriate. If these 

efforts are not successful and CIPSRT cannot continue to sustain itself financially, the institute 

will be disestablished according to University policy.  

Budget 

The contribution agreement with Public Safety Canada signed in January 2019 provided funding 

to: 

 Establish and operate a Knowledge Exchange Hub (nominally $5M over five years) and

 Conduct the iCBT pilot project (nominally $10M over five years).

The following (Table 1) shows the allocation of funding over the five year period as spelled out 

in the contribution agreement. 
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Table 1: Contribution Agreement Funding 

Contribution Agreement Funding 
Fiscal Year 

2018-19 2019-20 2020-21 2021-22 2022-23 

 Establish & Operate the
Knowledge Exchange Hub

 Conduct the iCBT Pilot Project

$2.00M $3.25M $3.25M $3.25M $3.25M 

CIPSRT and affiliated researchers are pursuing additional funding in the following areas: 

 Research (e.g. CIHR grants administered Mental Wellness in Public Safety Team Grants)

 Research informed training (e.g. Road to Mental Readiness program)

 Research informed treatment (e.g. extending iCBT to other provincial jurisdictions)

 Service contracts (e.g. resiliency program evaluations).

Physical Resource Needs 

CIPSRT leases office and meeting room space along with CCJS and the iCBT project team on the 

second floor at 2 Research Drive, Innovation Place. In collaboration with Facilities Management 

and Innovation Place, a renovation project is underway to enhance security, privacy, and 

accessibility4 of the leased space. Funds for rent and the renovations are provided within the 

contribution agreement. 

Staffing Requirements 

CIPSRT is staffed with the following personnel5: 

 Operations Director and Manager responsible for day-to-day operations of the institute

including coordination and development of programs, policies, procedures and business

infrastructure. CIPSRT administrative and professional staff (finance, web and social

media, community engagement and event planning, and knowledge management)

report to the Operations Manager.

 Knowledge Manager responsible for coordinating activities between internal and

external stakeholders to facilitate knowledge synthesis, translation and exchange

4 Note: can be physical space for mobility-related disability to white noise from fans. 
5 CIPSRT is cognizant of Equity, Diversity, and Inclusion in its staffing. 
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 Community Engagement and Events Coordinator responsible for working closely with

stakeholders to develop and plan events specific to CIPSRT such as conferences and

annual general meetings

 Research Financial Analyst responsible for accounting for all CIPSRT-related projects and

research and contract account administration

 Research Project Administrator responsible for providing research support to the

Scientific Director

 Administrative Assistants for the CIPSRT team, the iCBT pilot project and the Scientific

Director.

CIPSRT shares a Research Contract Officer housed within the Research Office and a Strategic 

Communications Officer housed within University Advancement and Communications. 

Risk Assessment and Risk Management 

The top three risks and attendant management responses are listed in Table 3 below. All three 

have a direct role in sustaining CIPSRT in the long term. 

Table 3. Top Three Risks to the Success of CIPSRT. 

Risk Response 

1. Failure to build new partnerships and sustain
funding beyond the current contribution
agreement

 The immediate focus of the Executive
Director with support of the VPR on building
new partnerships will mitigate this risk

 If the worst-case scenario comes to fruition,
the institute will be dis-established

2. The complex and diverse group of stakeholders
may lead to a failure to keep them engaged
and/or meet and manage their expectations.
Such a failure would have a negative impact on
reputation of CIPSRT and the University of
Regina.

 Executive Director with the support of the
Scientific Director and CIPSRT staff is
focused on stakeholder engagement
particularly with PSSC and Public Safety
Canada

 An action item list with priorities from the
PSSC perspective has been created and is
maintained.

 Regular meetings according to the PSSC
terms of reference will keep the lines of
communication open

 Regular communication with Public Safety
Canada and semi-annual reporting
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Risk Response 

3. Failure to deliver on commitments in a variety
of areas where CIPSRT is breaking new ground
including uptake of CIPSRT research, treatment
and training by the PSP community would also
have a negative impact on CIPSRT and University
of Regina reputation.

 A key function of the PSSC, CIPSRT’s
advisory committee, is to identify priorities
of PSP and their families. This function is an
important mitigation strategy to the risk of
low uptake.

 The national research consortium is
intended to maximize available capacity
across Canada. An effective national
network will be critical for enabling access
to all available qualified resources and
delivery on commitments related to
research, treatment, and training.

Contributions to University Goals Other than Research 

Role of Knowledge Translation at CIPSRT 

Knowledge translation at CIPSRT exists as part of the Knowledge Exchange Hub. The objective 

of the knowledge translation unit is to increase awareness of mental health concerns that exist 

among PSP. Increased awareness must happen in the PSP community and the lay public so that 

both groups can understand the research work and how it will be applied to mental health 

outcomes.  Knowledge tools, products, training and information about treatment options will 

be created through the knowledge translation efforts of the exchange hub.  Multi-modal 

approaches (i.e., digital media, print, presentations, and training opportunities) will assist PSP 

stakeholders in collaborating with researchers, understanding research findings, and 

implementing actionable research evidence regarding mental health in PSP.  CIPSRT's 

knowledge translation will also focus on changing individual, sector and societal attitudes that 

contribute to the stigma that exists around mental health issues. 

Role of Treatment at CIPSRT 

Refer to the Three Strategic Pillars section on page 7. 

Role of Training at CIPSRT 

Refer to the Three Strategic Pillars section on page 7. 
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Performance Metrics 

CIPSRT, its funders, PSP partners, and other stakeholders are interested in understanding 

performance of each of the three strategic pillars (research, treatment, and training) as well as 

that of the Knowledge Exchange Hub. The CIPSRT leadership team along with the VPR and other 

stakeholders have defined objectives, measures success, and supporting actions for each of the 

strategic pillars (see Appendix 1). It is anticipated that these will continue to be refined in the 

upcoming months and years. 

With respect to the Knowledge Exchange Hub function of CIPSRT, the contribution agreement 

specifies expected outcomes: 

 CIPSRT, as the National Research Consortium Knowledge Exchange Hub, is recognized by

the various sectors of the public personnel community as the knowledge brokers for

CIHR funded research results generated by the consortium

 The National Research Consortium is recognized for its ability to engage knowledge

users from the Public Safety Community throughout the research process by

disseminating the research findings into practice

 The National Research Consortium research results are widely disseminated to

stakeholders and knowledge users across Canada

 The public safety and research communities are better linked/networked resulting in

the establishment of multi-disciplinary partnerships

 Public safety health research publications inform decision making and policy setting in

the future

 Number of peer-reviewed research reports that discuss Gender-based Analysis Plus

(GBA+) factors (target at least 10).
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Appendix 1 

Research Objectives, Measures of Success, and Supporting Actions 

RESEARCH OBJECTIVE: 
To be a leader in initiating research that supports the mental health of public 
safety personnel (PSP), their leaders, and their families.   
MEASURES OF SUCCESS: 

 Total value of federally funded research flowing through CIPSRT

 Total value of provincially funded research flowing through CIPSRT

 Total value of municipally funded research flowing through CIPSRT

 Total value of agency and/or private sector funded research flowing through CIPSRT

 Total # of grant funding programs targeted at mental health for PSP

 Total # of advocacy activities to support PSP mental health research funding

Supporting Actions: 

 Funding researchers through the consortium with CIHR

 Securing and growing federal research funding through PSC and other federal entities

 Establishing provincial and municipal partnerships to support research funding for PSP mental health

 Establishing agency and private sector partnerships to support research funding for PSP mental health

RESEARCH OBJECTIVE: 
To be a leader in coordinating the production of research evidence that 
supports the mental health of public safety personnel (PSP), their leaders, and 
their families.   
MEASURES OF SUCCESS: 

 # of research papers produced

 # of researchers with research papers flowed through CIPSRT

 # of research interventions developed through each segment (i.e. individual, family, organization,
sociopolitical system)

Supporting Actions: 

 Supporting communications between network researchers

 Identifying opportunities for research collaborations

 Developing lay summaries of research initiatives

 Fulfilling targeted research requests sponsored by external government and non-governmental agencies

RESEARCH OBJECTIVE: 
To be a leader in coordinating the mobilization of research evidence that 
supports the mental health of public safety personnel (PSP), their leaders, and 
their families.   
MEASURES OF SUCCESS: 

 # of conference presentations

 # of program evaluation pilots commissioned

 # of research-driven policy changes by agency, municipal, provincial, and national organizations

 # of service delivery program changes by agency, municipal, provincial, and national organizations



Appendix III, Page 71 

Supporting Actions: 

 Developing and managing a coordinated conference delivery plan to support researchers identifying
opportunities and monitor reach of research activities.

 Supporting the CIPSRT research network developing program evaluation pilots

 Monitoring and supporting policy change activities led or supported by CIPSRT researchers and disseminating
policy-related information across the CIPSRT research network

 Monitoring and supporting service delivery change activities led or supported by CIPSRT researchers and
disseminating policy-related information across the CIPSRT research network

Treatment Objectives, Measures of Success, and Supporting Actions 

TREATMENT OBJECTIVE: 
To be a leader in the development and optimization of treatment programs that 
supports the mental health of public safety personnel (PSP), their leaders, and 
their families.     
MEASURES OF SUCCESS: 

 # of projects

 Total value of funded treatment (by level of government)

 # of projects going through ethics

 # of trainees

 # of revisions (or adaptations) to existing treatment materials

 # of stakeholders involved in development

Supporting Actions: 

 Engage funders on treatment needs and alignment with funding priorities

 Engage PSP stakeholders on PSP needs and unique considerations of the sector

 Engage clinicians, researchers and students on treatment solution concepts

 Develop policy and procedures for delivery

TREATMENT OBJECTIVE: 
To be a leader in the delivery of treatment programs that supports the mental 
health of public safety personnel (PSP), their leaders, and their families.     
MEASURES OF SUCCESS: 

 # of people assessed

 # of people treated

 Completion % on programming

 Demographics - % urban/rural, % female/male, % English/French

 # of referring organizations

 # of therapists delivering/HQPs

 # of provinces

Supporting Actions: 

 Engage project leads to track targeted demographic, geographic, etc., information across projects

 Support communications and reach through PSP stakeholders

 Inform, train & develop skills across all treatment project delivery groups

 Proactive communications delivery throughout the network to inform of progress, opportunities and barriers on
treatment delivery initiatives

TREATMENT OBJECTIVE: 
To be a leader in the evaluation of treatment programs that supports the mental 
health of public safety personnel (PSP), their leaders, and their families.     
MEASURES OF SUCCESS: 

 % improvement (against baseline measures, project-specific)
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o Is there potential for a roll-up indicator (i.e. average % improvement across CIPSRT
portfolio)?

 # of clinical pathways (developed or updated)

 # of programs developed

 # of publications

 # of invited presentations

 # of conference presentations

 # of positive media mentions

Supporting Actions: 

 Develop and manage a coordinated conference delivery plan

 Monitor & support data analysis of projects

 Collect and disseminate program evaluations
o Measure and support both academic and lay side

Training Objectives, Measures of Success, and Supporting Actions 

TRAINING OBJECTIVE: 
To be a leader in the development of training programs that supports the 
mental health of public safety personnel (PSP), their leaders, and their families.  
MEASURES OF SUCCESS: 

 # of training programs developed

 Total value of funded training flowing through CIPSRT (by level of government)

 Total value of agency and/or private sector funded training flowing through CIPSRT

 # of steering committee engagements

Supporting Actions: 

 Develop E-R2MR training solution

 Conduct Gap Analysis and/or Needs Assessment of training needs with engagement of PSSC members and
researchers

 Create subcommittee of PSSC to support CIPSRT Training strategy and implementation activities

 Translate research to training opportunities

 Conduct advocacy activities on behalf of the sector to support CIPSRT Training opportunity development

TRAINING OBJECTIVE: 
To be a leader in the delivery of training programs that supports the mental 
health of public safety personnel (PSP), their leaders, and their families.    

MEASURES OF SUCCESS: 

 # of programs delivered

 # of courses & sessions delivered

 # of PSP trained (by sector)

 # of clinicians trained

 # of trainers trained

 # of partnerships engaged in training

 Completion rate of program participants

 For further development…training quality score

Supporting Actions: 

 Deliver programs and courses

 Develop a recruitment strategy and scheduling plan

 Develop metrics for prioritizing training opportunities

 Develop training evaluations

TRAINING OBJECTIVE: 
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To be a leader in the evaluation and optimization of training programs that 
supports the mental health of public safety personnel (PSP), their leaders, and 
their families.     
MEASURES OF SUCCESS: 

 # of programs evaluated

 # of contracts

 # of changes to existing training approaches

 # of program changes (i.e. R2MR, BOS, etc.)
Supporting Actions: 

 ID program opportunities based on PSSC collaboration

 Secure funding/resources (HQP)

 Establish standard processes for training evaluation

 Establish training standards (duplication?)

 Evaluate programs and provide guidance for future delivery

 Write reports to meet training obligations and as part of knowledge translation

 Disseminate knowledge based on training delivery results

 Translate evaluation results (duplication?)

TRAINING OBJECTIVE: 
To support CIPSRT Training quality, impact and reach by enabling appropriate 
professional development opportunities for network stakeholders. 
MEASURES OF SUCCESS: 

 # of clinicians trained

 # of PSP trained

 # of repeat “students/trainees”
Supporting Actions: 

 Develop professional development strategy for CIPSRT Training implementation

 Follow up with CIPSRT alumni to identify potential trainers and to promote training development
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DEAN'S OFFICE 

FACULTY OF EDUCATION 
Room 309, Education Building 

585-4500 585-5330 (FAX)

MEMORA NDUM 

Date: 29 November 2019 

To: Dr. Christopher Yost 

Chair, Council Committee on_ 

From: Dr. Jerome Cranston 

Dean, Faculty of Education 

Re: Disestablishment of the Centre for 

Attached please find a collation of Appendices that support the isestablishment of the Centre for 

International Education and Training (CIET) as specified in the University of Regina Policy for 

Research Institutes and Centres. 

The supporting documents consist of the following: 

Appendix I Notice of Motion to Disestablish CIET, issued at Faculty Council on 

September 13, 2019 

Motion  to  Disestablish  CIET, motion  was  passed at Faculty  Council  on 

Novem ber 15, 2019 

Appendix II Constitution of CIET 

Appendix III  - Activity Reports of CIET (2007 -2017) 

Appendix IV   - External   Review   Report:   Faculty  of  Education   Response  to  Council 

Committee on Academic Mission (November 5, 2018) 

External Review Report (May 29, 2019) 

External Review Report (March 20, 2019) 

Appendix V - Emails concerning the continuity/hiatus  of CIET 

Discussion notes of Faculty Meetings with regard to CIET 

Jerome Cranston, PhD 

Dean, Faculty of Education 

Attachment C
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FACULTY OF EDUCATION 

CENTRE FOR INTERNATIONAL EDUCATION AND TRAINING (CIET) 

• Notice of Motion to Disestablish CIET

(Issued at Faculty Council on September 13, 2019)

• Motion to Disestablish CIET

(Faculty Council on November 15, 2019)

Appendix I 
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Faculty of Education Council Meeting 

Nov. 15, 2019 

Appendix II 

Motion #1 - Cranston/Lewis 

That the Faculty of Education's Centre for International Education and Training be disestablished . 

Rationale: 

As per the University of Regina Policy RCH-010-005 , "Research Institutes and Centres," the Dean's Office 

proposed that: 

Notwithstanding the very important historical and valuable role that the Faculty of Education 's Centre for 

International Education and Training (CIET) has played since 1995 in forwarding the mission and vision 

of the Faculty of Education, and as a result of the establishment of the Faculty of Education's Centre for 

Educational Research, Collaborations and Development (CERCD, formerly the Saskatchewan Instructional 

Development and Research Unit, SIDRU), the establishment and operational mandate of University of 

Regina, International (URI), and recognizing issues that have historically been raised related to increased 

faculty and staff workload and work intensification (as per the 2002 & 2017 External Reviewers ' Reports 

and the 20 I 8 Workload & Innovation Committee Report) that the Faculty of Education's Centre for 

International Education and Training be disestablished. 

Moved that Motion # 1 be approved as submitted by the Dean. 

20 in favour 

I opposed 

10 abstentions 

CARRIED 
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Faculty of Education Council Meeting 

September 13, 2019 

Appendix X 

Notice of Motion: 

At the Faculty Council meeting of Friday, November 15, 2019 in my capacity as the Dean, Faculty 

of Education and as per University of Regina Policy RCH-010-005, "Research Institutes and 

Centres," the Dean's Office will propose that: 

Notwithstanding the very important historical and valuable role that the Faculty of 

Education 's Centre for International Education and Training (CIET) has played since 1995 

in forwarding the mission and vision of the Faculty of Education , as a result of the 

establishment of the Faculty of Education 's Centre  for Educational Research, 

Collaborations and Development (CERCD, formerly the Saskatchewan Instructional 

Development and Research Unit, SIDRU), the establishment and operational mandate of 

University of Regina, International (URI), and recognizing issues that have historically 

been raised related to increased faculty and staff workload and work intensification (as per 

the 2002 & 2017 External Reviewers ' Reports and the 2018 Workload & Innovation 

Committee Report) that Faculty of Education 's Centre for International Education and 

Training be disestablished . 

Accordingly , at the meeting to be held on Friday, November 15, 2019 a Motion will be 

presented to Faculty Council to formally consider the disestablishment of Centre for 

International Education and Training, and that if "Passed" by Faculty Council that a 

recommendation be made to the Council Committee on Research and the Board of 

Governors to disestablish the Centre for International Education and Training. 
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FACULTY OF EDUCATION 

CENTRE FOR INTERNATIONAL EDUCATION AND TRAINING {CIET) 

CONSTITUTION 

Appendix II 
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Centre for International Education and Training (CIET) 

Principles, Beliefs, and Understandings 

Principles and Practice: In Shared Commitment with the Faculty of Education 

The following is drafted in recognition of the larger call for internationalization as 

articulating and shared through a common educational protocol. It remains the intention of 

this organization (CIET) to encourage and support and initiate international practices and 

beliefs in commitment with the larger educational goals and practices of the Faculty of 

Education, and the University of Regina. This directive is in full recognition of critical issues 

and institutional responsibilities entrusted to the Faculty of Education and in recognition of 

the Association of Canadian Deans of Education (ACDE) Accord on Internationalization , 

Callfor Principled Action and the University of Regina Strategic Plan . 

It remains the responsibility of the Faculty of Education to provide educational support and 

preparation for teachers for professional  practice within a wide variety of community and 

educational  settings. In the interest of meeting these obligations the Faculty, through the 

assistance of CIET, will incorporate intercultural/international  protocols and perspectives in 

key areas of engagement. These areas acknowledge teacher preparation for diverse 

understandings and viewpoints as affecting learners at home and abroad.  Included here are 

sustainable inclusive mobility  experiences, faculty responsibilities  and commitments, ethical 

teaching and reciprocal research partnerships , as well as the internationalization of the 

curriculum. CIET promotes these principles  in recognition  ofthis responsibility . 

Principles for Action 

As indicated above the following principles appear as extracted from, and aligned with 

the Mission Statement of the University of Regina, Faculty of Education Strategic Plan 

(2016-2021), and the Association  of Canadian Deans of Education  (ACDE) Callfor 

Principled Action,  a monograph on internationalization . 

"The Faculty of Education is committed to enacting social and ecological justice , 

indigenization, sustainability, cultural and linguistic diversity, life-long learning, service, 

outreach and the collaborativeproces ses that flouri sh in a community of caring and 

mutual respect. " 

1. Faculty Responsibilities and Commitments

It is acknowledged that ongoing support for Faculty internationalization requires the

sustained interest and support of Faculty and University Administration; this may be

accomplished through infrastructural coordination and support. For example international

research and service work must be targeted and remain a significant contributor to Faculty
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tenure, promotion and merit criteria. Research support and funding opportunities should be 

encouraged and where possible underwritten through Faculty funding processes. Faculty and 

University support are instrumental in the promotion of the exchange and development of 

knowledge, research partnerships, and international programs and projects .  Where possible 

graduate and undergraduate students should be encouraged to participate in both research and 

learning opportunities as occurring in international and or intercultural settings. This could 

include practicum  opportunities abroad, student exchanges, and study tours. The Faculty is 

instrumental in providing these opportunities for students and should press for both 

University and Provincial recognition of these accomplishments. International partnerships 

and capacity building should be both recognized and rewarded with the task of developing 

highly knowledgeable  internationally  engaged professionals. 

Desired Outcomes: 

• Socially accountable internationalization  activities and practices

• International projects which complement existing Faculty programs and activities

• Identifiable progress in sustainable international research and project development and

coordination

• Greater opportunities for student international experience and engagement

2. Sustainable Inclusive Mobility Experiences

The conceptualization and management of international projects or activities should be

focused on financial, relational , environmental and conceptual sustainability rather than on

profit. Working in conjunction with the Faculty of Education and UR International , incoming

international faculty, staff, and students should be supported (where possible) to navigate

local organizational , linguistic, academic, and cultural systems, norms and practices.  When

traveling abroad, faculty, staff, and students should be supplied with supporting information

including potential risks, allowing them to make informed decisions. In addition those

traveling internationally  should be provided with adequate language and cultural preparation

prior to their departure. This includes support while away, as on return . These supports will

mitigate the potential for culturally inappropriate attitudes and practices while increasing the

likelihood of a successful international experience.

Transnational knowledge and ways of knowing should be celebrated and seen as a social, 

cultural , and institutional asset that enriches the educational experience of all. Engagements 

related to Indigenous ways of knowing as well as issues regarding social justice in different 

contexts should be encouraged as a way of connecting with global issues, particularly as 

related to Canadian contexts. In addition, engagements with diasporic immigrant 

communities both at home and abroad are encouraged to further the principles and 

understandings of internationalization. Finally, associated environmental /ecological 
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sustainability and costs should be considered in a comprehensive appraisal of all international 

activities. 

Desired Outcomes: 

• Sustainable international mobility activities generating positive outcomes for all

stakeholders

• Participants build , in local contexts, on experiences achieved away

3. Ethical Teaching and Reciprocal Research Partnerships

The Faculty of Education promotes the negotiation of teaching and research partnerships 

with international institutions, non-governmental  organizations, and community groups. Such 

partnerships are to be grounded in an awareness of the social, cultural, linguistic, economic, 

political , and geographical context of the region as well as a strong commitment to learning 

more about this context from the teaching or research partner and, by extension, the 

community . Consistent with the University of Regina Strategic Plan (peyak aski kikawinaw), 

and the Faculty of Education Strategic Plan (2016-2021), relationship s between partners are  

to be principled, open, transparent, and respectful. Therefore, partnerships are based on 

principle s of ethical intercultural  dialogue, advancing a reciprocal and equitable exchange of 

knowledge between partners rather than a one-way transfer of knowledge. The local context 

informs the decision-making, planning, and implementation of such agreements. When 

entering partnerships , it is important to ensure that both parties are fully engaged in a 

mutually-beneficial  and ethical negotiation of terms accompanied by thoughtful deliberation 

on how the work will impact and benefit the community in both the short and long term. By 

assessing the risks and benefits to communities on an on-going basis, the partners ensure that 

the conduct of the teaching or research collaboration  is ethical. Educational technologies may 

provide an effective means of enhancing communication with communities. Finally, through 

their collaborative work, partners enhance their skills in teaching and/or research, expand  

their networks, and learn new theories , methodologies, and practices.   When the findings or 

outcomes of projects are widely disseminated  locally and internationally, partners have the 

opportunity to co-construct knowledge and mobilize this knowledge for the benefit of their 

own communities. 

Desired Outcomes: 

• Teaching and research partnerships should affirm the Faculty of Education's commitment

to anti-oppressive,  social justice  practices. Such partnerships involve engaging

communities in dialogues about local prioritie s, learning with and from partners , and

empowering communities to sustain projects beyond the duration of the partnership.
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• Furthermore , teaching and research partnerships should allow partners to broaden and

deepen their understanding of various local and international issues which impact

Indigenous  communities

4. Internationalization of the Curriculum

In light of our commitment to social, economic, environmental , and global justice , we strive 

for an integrated and coherent curriculum that equips students and future educators with the 

necessary knowledge, skills, and commitment to address complex local and global 

challenges. This desired outcome would be accomplished by including and embodying: 

diverse ways of knowing; by diversifying the teaching profession ; by valuing and 

encouraging multiculturalism ; by supporting students in developing their intercultural and 

international dispositions; by disrupting historical unequal relations of power between 

different social economic groups ; by broadening students ' worldviews and employing critical 

tools of analysis; by addressing systemic barriers and challenging stereotypes and dominant 

discourses/ languages with particular attention to the issues of relevance and importance to 

indigenous peoples of Canada and worldwide. 

Desired Outcomes: 

• Course design and outcomes will represent diverse interests

• Curricula will honour pluralistic ways of knowing, valuing, and being

• International /intercultural  componentry/experiences are contributory  to effective program

development, and paramount to a valued and rounded education
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CIET Organizational Criteria 

CIET as an organization (CIET) must adhere to the following: 

Constitution 

Article I - Name: 

The name shall be the Centre for International Education and Training (CIET) and its 

academic location shall be the Faculty of Education at the University of Regina. 

CIET is a Type II research centre and, therefore, as per the University of Regina Policy 

(140.20). It is faculty-based and reports to the Dean of Education. 

Mission: 

CIET's mission is to improve the human condition and to enhance global citizenry through 

international educational development projects that emphasize collaborative, sustainable, 

reciprocal and ethical relationships between the Faculty of Education at University of Regina 

and diverse partner s within and beyond the Province of Saskatchewan. 

Vision: 

Consistent with both the stated goals of the University of Regina relating to 

internationalization, and with the University and Faculty mandates to provide service to the 

wider community, CIET provides an infrastructure through which Education Faculty can 

participate in meaningful, sustainable, international development activities. CIET recognizes 

the benefits to participants-both at home and abroad-which result from the rich and 

meaningful relationships that develop through international projects . The dual purposes of 

service to the international community and mutual growth through cultural exchange 

constitute the fundamental reasons for engagement in international projects. CIET exists to 

provide a vehicle through which members can pursue service and scholarly activities, by 

fostering, supporting and developing the Faculty of Education 's involvement in the global 

community. 

CIET became the formal home of the Faculty 's international activities in 1995. As the 

Faculty's international persona , its roles include the following: 

I. Coordinate international projects in which education is the vehicle for sustainable social

change.

2. Assist members in the planning, implementation of scholarly proposal s consistent with the

principles of CIET.

3. Provide Faculty of Education members and other members of the university and educational

communities the opportunity to work with partners in other countries.
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4. Provide opportunities for collaboration with scholars from other universities and countries

5. Provide opportunities for visiting scholars at the University of Regina.

6. Provide the Faculty's link with partners interested in the development of collaborative.

international initiatives consistent with CIET's guiding principles.

7. Represent the Faculty of Education in its relationship with UR International.

CIET has been involved in international projects in Cambodia, Cameroon, Chile, Germany,

Ghana, Great Britain , Guyana, Malawi, Mexico, The Peoples' Republic of China, Spain,

Thailand, and the United States.

Article II- Purpose:

The purpose of the Centre for International Education and Training is to improve the human

condition through mutual sharing of expertise and experience in education.

This purpose suggests the following roles for CIET:

1. To coordinate international projects in which education is the vehicle for sustainable social

change.

2. To assist members , wherever possible, in the planning, implementation , and funding of

scholarly proposals consistent with the principles of CIET.

3. To provide Faculty of Education members and other members of the university and

educational communities the opportunity to work with partners in other countries.

4. To provide opportunities for collaboration with scholars from other universities and

countries.

5. To provide opportunities for visiting scholars at the University of Regina .

6. To liaise with partners towards the development of collaborative international initiatives

consistent with CIET's guiding principles.

7. To represent the Faculty of Education in its relationship with UR International .

Beliefs & Understandings

Foundational Beliefs:

I .  Education, training and development are primary and sustainable vehicles for improving the 

human condition. 

2. CIET should engage in development work that is guided by respectful and ethical

relationality and that promotes a critical perspective on the way development is conceived,

studied , and carried out.

3. CIET endeavours to foster collaborative processes and possibilities amongst diverse

educational partners in Saskatchewan and beyond .

4. International involvement enriches the educational perspective of our undergraduate and

graduate students, as well as our faculty members and staff.
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5. All revenues that accrue to CIET should be used exclusively to support the infrastructure of

CIET, or to support other international projects sponsored by CIET.  CIET activities should

never be viewed as, or used as, a revenue generating mechanism by the Faculty of Education

or the University  of Regina.

6. All faculty and staff members who are interested in international work and share these

principles, which have been collectively developed , should be invited to participate in the

activities of CIET.

7. International activity is a form of collaborative scholarship and should be recognized as such

for all purposes, and at all levels of the university community.

8. CIET projects (including research, teaching and service) must be conducted in the service of

the international partner , acknowledging that all participants (researchers and international

partners) will have the opportunity for mutual benefit and to learn from each other.

Understandings:

1. It is understood that CIET must secure sufficient contract overhead income to insure that it

can continue to fulfill its mandate. However, consistent with the principles articulated above,

it is our fundamental belief that CIET is not a tool for revenue generation, therefore, we

believe that whatever revenues accrue to CIET should be used exclusively to support the

infrastructure of CIET, or to support other international projects which originate in the

Faculty of Education, consistent with university policy.

2. It is understood that all CIET activities must be congruent and consistent with the vision,

mission and strategic policies (Strategic Plan) of the Faculty of Education and the Uni versity

of Regina.
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FACULTY OF EDUCATION 

CENTRE FOR INTERNATIONAL EDUCATION AND TRAINING (CIET) 

• External Review Report: Faculty of Education Response to CCAM

• EXTERNAL REVIEW REPORT (May 29, 2017)

(Recommendation # 6)

• EXTERNAL REVIEW REPORT ( March 20-22, 2002)

Appendix IV 
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Universit;y 
0rRegina 

Faculty of 

Education 

OFFICE OF THE DEAN 

3737 Wa 5cana P.1rkway 

Regina. SK C,111,uf.i 54 S OA? 

Phone 306-585.11500 

Fax 306 585-5330 
https //www tlfQRm c,11t.:<1uca',1cn 

MEMORANDUM 

Date:   5 ovember 2018 

To: Council Committee on Academic Mission 

From: Jerome Cranston, Ph D 

Dean , Faculty of Education 

Re:  Follow U p Report to CCA M on the  Implementation of Recommendations of the External 

Review of the Faculty of Education ,  niversity of Regina Report Date: 29 May 2017 

About the Faculty of Education, U niversity of Regina 

As per the !'acuity of Education's Strategic Plan, 2016 - 202 1 

(h t tp :/ / www .uregin a.ca / educa ti on / for - facul ty  staff /i nd ex .h tml) 

Vision Statement 

The Faculty of Education aspires to be a leader in innovative and anti-oppressive undergraduate and 

graduate research, scholarship,  teaching, learning and service. 

Mission Statement 

The Faculty of Education serves society by educating classroom teachers, other educa tor ·, the wider 

community, and the public, preparing educational leaders and lifelong learners, providing leadership 

and support for ongoing education , training and development , conducting innovarivc educational 

research, practices and methods in pedagogy, and by initiating and engaging in local, national and 

international programs and proj ects in English , French, and Indigenous languages. The I ·aculty of 

Education is committed to enacting social and ecological ju stice, indigenization, sustainabil ity, cultu ral 

and linguistic diversity, li fe-long learning, service, outreach and the collaborative processes th:ll 

flourish in a community of caring and murual respect.  The Faculty's mission embodies commitments 

to srudcnt success, research impact, and community engagement as articu lated in the nivcrsiry of 

Regina Strategic Plan "peyak aski kikawinaw" (One with Mother Earth /Together we arc stronger) 

www.urcgina.ca/ strategic-plan /. 

Values 

• 
• 
• 
• 
• 
• 

• 

Innovative and transformative teaching, learning, research, and service. 

Research that informs teaching, lea rning, practice and theory . 

Accessible, equitable, and inclusive curricular, classroom and community practices. 

Our individual and collective achievements and expertise. 

Positive well -being, collegiality, and murual respect. 

Development of successful, adaptive, responsive and flexible citizens, teachers and leaders in 

education. 

Development  of critical consciousness concerning the  lives of ma rginalized  colleagues, 

students, and their families and commu nities. 

http://www.urcgina.ca/
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• Standing in solidarity with  those marginalized by  race, gender, sexual orientation, religion,

ability, language and other forms of systemic discrimination .

• Respect for and commianent to academic freedom and public engagement.

Priorities 

• Creating opportunities to reach full potential of faculty, sta ff and studen ts.

• Opening access to multiple modes of learning.

• lndigenizin g processes, practices, and curricula.

• Preparing pre-service teachers to teach well in increasingly complex classrooms.

• Working  collaboratively  with  faculty,  staff, students  and  community  as  well  as  with  our

partners locally, nationally and internationally.

• Responding to, and engaging with, community.

• Ensuring sustainability:  longevity  of progra mming; financial, environmental/ecological and

personal.

• Exploring and  investigating  new  pathwa ys  for  teaching  and  learning placing  primacy  on

experiential, relational and holistic approaches.

• Developing a cohesive and comprehensi ve djgital/ social media presence for the f ."aculry.

• Resisting hegemonic education practices that work to marginalize students, communities and

ourselves.

Summary of the External Report's Recommendations 

1. Effective with the start of an Interim Dean and continuing into the work of a new Dean,

efforts have been taken to create a culture of transparency within the Faculty of Education

that will foster t>, Teater collegial input into a range of decisions including workload, program

configuration and possible change, budget allocations, and committee formation and

processes.

2. The  Faculty  is advised  to review  its graduate  programs  and  their  relationship  to  the core

mission of the Faculty.

3. A  review of the Secondary  Program should  be undertaken with a particular focus for

developing learning and teaching opportunities across che now silued subject areas.

4. J n addition to reviews of programs in the Faculty of Educa tion, it is important that the interim

Dean and then the new Dean undertake a set of collegial processes to systematically review a

range of "structures" currently employed in the Faculty of t ·:ducation .

5. 'll1e Faculty needs to adju st its financial plan for future years.

6. The Faculty needs to revaluate its Centre for International Education and Training.

7. The new Dean for the f aculty of Education will need to find a variery of mechanisms to

support the research productivity of each of the faculty members, despite the challenges th:n

decreasing budgets may present.

8. J\ new strategic mentoring plan for the Faculty should be developed.

9. As in all universities that arc faced with  imminent  reductions of government funding, rhe

Interim Dean and the new Dean need to focus a considerable amount of their time cowards
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diversifying the ways in which  funds come into the 1:aculty budget, in particular, ways that 

revenue can be generated. 

10. The Interim Dean and the new Dean should engage in a process of strategic alignmen t of all

present and new initiatives within the Faculty. This includes aligning budget, facilities, time,

staff, space, and new revenue streams.

11. An immediate hiring freeze for both staff and faculty would significantly help foster  the

strategic alib>nment that is required.

12. Attention needs co be given co increa ·ing djgital literacy throughout the faculty.

Faculty's Consultative Process Outline 

Date Action 
29 May 2017 External  report received. 
5 J uly 2017 Report distributed to Faculty members. 
22 August 2017 Education leadership team meets ro plan a multi-pronged approach co 

ensure opportunities for faculty inpu t. 
28 August 2017 A t the Faculty Fall Retreat, the Dean provided facuJry members with 

an  update on  thjs process. 
12 September 2017 A t the Faculty 's Planning and Priorities Committee meeong, the 

In terim Dean, Dr. Andrea Stcrzuk , asked program chairs ro discuss 

the 12 recommendation s and provide notes from those discussions. 
15 September 2017 The Interim Dean wrote to Faculty to begin the process of requesting 

individual wrjtten submissions from faculty pertaining to the external 

unit review by October 6. 
18 October 2017 The faculty met to discuss the recommendati ons as a collective. 
8 December 2017 The faculty met again to discuss the recommendati on s. 
27 A ugust 2018 A t the Faculty 2018 Fall Seminar at the request of the Associate Dean, 

Faculty Development & Human Resources, a 1-acil.ita cor was 

contracted to provide faculty members with an opportuniry ro 

consider how we might best work to align our structures and practices 

in response to the External Reviewers' Report, the Report of the 

Faculty 's Workload & Innovation Commi ttee and the Facult-y's 20 16- 

2021 Strategic Plan . 
Ongoing Regularly scheduled consultation and discussion at: h1culty Council , 

Faculty Planning & Priorities Committee, Program A rca mee::tings, 

WorkJoad & I nnovation Committee & Dean 's 1\dmini strative Group 

(Dean, 3 Associate Deans and !;acuity Administrator). 
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Response to the Report's Recommendations 

Recommend ation Response and/or Action To-Date 
1. Create a culture of

transparency

In response, more collaborative processes have been injtia ted with 

respect to how the Faculty's resources might be leveraged toward the 

stated priorities described in the Faculty's Strategic Plan 2016-2021 . 

The number of scheduled meetings for the Faculty's Plann ing and 

Priorities Comminee have increased to monthly meetings insread of 

alternate months. The PPC has been focused on discussions chat will 

allow members to provide strategic recommendations in a consulta tive 

manner to the Dean with respect to resource allocation. 

Approaches were implemented to foster more collegial input with 

respect to the decision-making process for  hiring  tenure-track 

positions. For example, sessional hiring patterns over the last three.: 

academic years were examined and that in formation was shared with 

all faculty members, and then proposals were solicited from faculty 

members. Ten proposals were submined. The Dean 's Group met, 

reviewed, and determined a direction forward for the two positions 

Workload was identified as an important area m the External 

Reviewers' Report. This was also iden tified by facuJry members as a 

key area  of concern . A Workload & Innovation Committee that 

reports to the Dean's Admirustrative Group was created to examjne 

work load issues within the faculty and wichjn in the context of the 

Faculty's Criteria Document and budget. The Comrriltree completed a 

report and submitted it on 13 April 2018. Subseguently, Dr. 1\ ndrea 

Sterzuk , the Interim Dean, implemented pare of one of the 

Committee's recommendation, which was co reduce the nwnber of 

student interns supervised by Faculty members by two (2) i nterns 

each, from the previous four (4). 

The Workload committee also suggested a review of progra ms in 

relation to workload. The Education Cure Studies (ECS) subjecc area 

has embarked upon a review of all ECS courses whjch are across a ll 

undergraduate programs looking to: "create foundational classes thar, 

in consultation and collaboration with the program and other subjec t 

areas, help contribute to more flexible programming options for 

students." 

In adrution, the.: Committee presented its report to the I nterim Dean 

in October 2018, and mon thly meetings have.: been scheduled with the 

Committee to iliscuss the resource implications of implemen cing the 

remaining  recommend ations. 

2. Review  graduate

pro!>,ram s

The Reviewers NOTE D concern s that there may be too many 

graduate programs and have identified that the Faculry should review 

its current breadth of graduate programs and programming. 
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Under the direction of the Associate Dean, Research & G radua te 

Programs, a review process Is underwa y to further consider the 

implications of the recommendation. However, no formal decisions 

have been made as any discussions that might consider the 

consolidation and/or deletion existing programs will require a fulsome 

discussion at the facuity Council level. 

The f aculty is committed to increase access to programs and courses 

through online options. There has been discussion of the possibiliry 

of forming cohorts and there is also a sense that the faculty require s a 

better rotation of core courses alongside regular courses. 
3. Review of the

Secondary Program

The  Chair  of  the  Secondary  Program  has  initiated  efforts  to  find 

regular times so that all program  areas (Elementary, Secondary, A rt · 

Education)   meet   together   to   discuss,  review,  and   work   toward 

common  and  shared  program(s)  ideas  that  might  lead  to  review, 

revision, and streamlining of programs. 
4. Review a range of

"structures"

The Faculty has begun a prelimin ary review of trs "Structure 

Document" focused on examining the most appropriate structural 

model to foster collegial governance in ways that reflect the l ·acu lt:y's 

commitments and priorities as outlined in its Strategic Plan, and the 

current and projected  level of resource s; both human and financial. 
5. Adjust financial plan The new Dean has been working with the Faculty 1\dmini strator to 

better understand the current operating budget , variances in it, and is 

reviewin g the pa st five-year historical budget s in order to make more 

accurate projecti ons of resource allocation that align with the i'aculty's 

Strategic Plan. 
6. Evaluate the Centre

for International

Educa tion and

Training.

A process was initiated in the 2017-2018 co consider whether or nor 

the Faculty's Centre for I ncemational Education and Training (Cl E'l), 

one of the two Faculty-based research units, is a duplication of some 

of the services now offered by UR International and other supports 

that may exist tn a re-imagined  SI DR  (the  Saskatchewan 

Instructional Development and Research Unit). While no  firm 

decisions have been reached about the future of CI ET, Faculty 

discussions led an Activity Report by the then Director, Dr. Douglas 

Brown whose term as Director ended 30 J une 2018. Or. Sterzuk 

informed Faculty that she would not appoint a new Director for CI ET 

for 01 July 2018. At this time, nominations have not been sought for 

Faculty members to serve on CI ET's board and Cl ET will remain 

inactive until a broader raculty discussion can occur with respect  to 

the future of Cl ET. 
7. Examine  mechanisms

to support the

research producti vity

of each of the faculty

members

A collaborative process was implemen ted in 2017-2018 to provide a 

pathway forward for SlDR U , the other Faculty-based research unit - 

that included : an initial report being circulated , faculty feedback being 

solicited, faculty meeting held tn ovember, and a final report 

presented to the Faculty. J\ new Director of SI DRU, Dr. Alce Couros, 

was appointed for 01 J uly 2018 with the mandate  to review and 

modernize SI DRU 's Constitution and examine alternative governance 

models for SI DR U. 

In addition, Faculty resources, approximately $800,000, have been 

established  tn   the form  of a series of special  projccr  accounts to 
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support the development  of a  five-year research and devclopmcnr  plan 

for  !;acuity  member s  through  SI OR   This   proposal   which   1s 

intended to stimulate anc.J  support  research  and  development  projects 

will be presented to Faculty for  review,  rev1s1on  as  necessary  and 

finally  for approval. 
8. Develop a mentoring

plan

The Dean's Administrative Group will be examining  i n  20 18-2019 

how best to implement a mentoring process that can  be  init iated  in 

the 2019 -2020 academic year. 
9. Examine approaches

to revenue generaaon.

This recommenda tion is still u nder con sideration . 

Initial meetings have been held between the Dean and staff in the 

Development Office to explore opportunities. 

\Xlhilc there arc some program areas that ·upport reven ue-generating 

options, the reima1:,rining of SI DR u may also open up opportunities 

for reven ue generation . There arc !·acuity members who quesrion how 

much ame and energy the Dean should focus rowards revenue 

generation . 
10. Examine approaches The Dean has been working with the !·acuity Administrator to berrer 

to better align understand  the  current  operaang  budget,  vanances  111   ir,  and  1s 
resource allocation to reviewing  the  past  five-year  historical  budgets in  order  make  more 
strategic priorities. accurate projcction s of rcsource allocation , namely budgc.:t, facilities, 

time, staff, space that better align with the bcultv's Strategic Plan . 
1 1. I nstitute a hiring 

freeze for both staff 

and faculty. 

While the Faculty of Education is carefully working to align new 

initiatives to areas identified 111 the Faculty 's Strategic Plan ,  h iring 

freezes have not implemented . 
12. Develop a plan to

increase digital literacy

This recommenda tion is still under con ·ic.Jerncion . 

The External Reviewers ' finally recommend tha t atten tion be given to 

increasing digital literacy throughout the ( ·acui ty. I n reality, some 

faculty members and staff have high levels of digital literacy while 

others do not. The  htculry  i s  committed  to  work ing to  impro,·e  its 
competern.:ics anc.J capaci ties in digital literacy th rough  training for 

faculty and staff. 

Rc.:spcctfully submitted 

( 

Jcrome Cra  st  n,   h.D. 

Dean  I Pro c sor

Faculty of Educa tion 

Cniver ·iry of Regina 



Appendix III, Page 94 

External Review of the Faculty of Education, University of Regina 

External Reviewers: 

Dr. Blye Frank, Professor and Dean, Faculty of Education, University of British Columbia 

Dr. Cecilia Reynolds, Deputy Provost (Students) and Associate Vice-President (Academic), 

Undergrad, Memorial University 

Internal Reviewer: 

Dr. Troni Grande, Associate Professor and Head of Department of English 

Site Visit Date: I 0-11 April 20 I 7, Itinerary 

Report  Date:    29 May, 2017 

Executive  Summary 

The Faculty of Education at the University of Regina is mid-size in comparison with other 

Canadian universities.  The Faculty has succeeded in becoming a leader in the fields of anti 

oppressive and Indigenous education.  Through well-focused teaching and curriculum 

development, strong research, and dedicated efforts in service, the Faculty of Education is 

meeting its goals of indigenization, undergraduate and graduate student success, research impact, 

and community engagement.  The Faculty has developed valuable relationships with important 

educational stakeholders, through its sustained collaborative efforts, particularly with respect to 

the highly effective internship component of the undergraduate program. On a number of 

significant fronts, the Faculty promotes diversity, collaboration, and outreach.  The Faculty does 

an admirable job of putting into practice its values of social and ecological justice , as well as 

cooperation and mutual respect. 

This Report contains an overview of the strengths that were observed during a site visit, and the 

reviewer s make a number of recommendations designed to guide several changes that would 

further enhance the work of those inthis Faculty. Moving towards a culture of transparency , with 

greater attention paid to equitable workloads, program structures and service commitment s, and 

support of faculty research, would aid the Faculty in more fully realizing its goals, and in 

positioning itself even more advantageously in future.  In order to succeed at this transitional 

moment in its history, the Faculty will need to give careful attention to strategic development of 

its unique programming, such as the Arts Education program with training in five disciplines, 

and le BAC program (le Baccalaureat en education.franaise) , and to recruitment of a more 

expansive pool  of students. Greater flexibility, adaptabil ity, and nimbleness as an organizational unit 

could also be achieved through review and adjustment of the Faculty 's program structures and 

1 



Appendix III, Page 95 

external service responsibilities.   Given the skills, talent, and passion of researchers in the 

Faculty, fuller mentorship and planning ofresearch programs could improve research 

productivity and success in grant applications.  Overall, the Faculty of Education is a highl y 

focused and dedicated unit, with a clear vision and mission that have led to significant success in 

teaching, research, administration , and outreach at the University of Regina and in the 

communities it serves.  With a strategic and practical approach to supporting faculty and 

improving transparency, the Faculty of Education stands poised to achieve even more 

widespread recognition and impact for its influential contributions. 

Preamble 

The Review Team for the External Review of the University of Regina's Faculty of Education 

consisted of two external reviewers, both administrative leaders in Education:  Dr. Blye Frank 

(UBC), Dean of UBC Faculty of Education; and Dr. Cecilia Reynold s (Memorial University), 

Deputy Provost and Associate Vice-President (Academic) Undergrad . The internal reviewer was 

Dr. Troni Grande, Associate Professor and Head of the English Department.  Prior to the site 

visit on April 10th and 11th,2017, the Review Team was provid ed with the Faculty of 

Education's Self-Study Report, which includes sections on staffing and resources, scholarly 

output, community service initiatives, program s offered, enrolments, and the Faculty budget, 

along with background information and a SWOT analysis (Strengths, Weaknesses , 

Opportunities , Threats). 

In addition to the Self-Study, the Unit Review Policy was examined by the Review Team, in 

preparation for writing this report. Supplementary information and key documents were made 

available to the Review Team, including enrolment statistics, strategic plans, budget plans , and 

policy  documents. 

The site visit was initiated with a meeting between the Review Team; the University Provost and 

Vice-President  (Academic), Dr. Tom Chase; and the Vice-President (Research), Dr. David 

Malloy.  Dean Jennifer Tupper then effectively oriented the Reviewers and facilitated all aspects 

of the site visit, until the Review Team's penultimate wrap-up meeting with her.  To conclude 

the site visit, the Reviewers met again with the Provost and the Vice-President (Research).  The 

Review Team extends its sincere appreciation for the warm hospitality and generous assistance 

of Dean Tupper, the faculty members in Education , and the support staff who guided the site 

visit. 

During the course of the site visit, the Reviewer s also met with the following groups and 

individuals: 

• Associate Deans of Education: Dr. Paul Clarke (Faculty Development and Human Resources),

Dr.  Ken Montgomery (Research and Graduate Programs), Dr. Valerie Mulholland (Student

Services and Undergraduate  Programs)

• Support Staff in Education

• Members of the Education Planning and Priorities Committee

• Members of the Indigenous Advisory Circle

• Dr. Thomas Bredohl, Dean of Faculty of Graduate Studies and Research

2 
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• Members of the Elementary Program Group

• Members of le BAC Program (le Baccalaureat  en educationfran 9aise)

• Education Undergraduate  Students

• Education Graduate Students

• Members of the Arts Education Program Group

• Members of the Secondary Education Program Group

• University Librarian and Liaison Librarians

• External Representative( s)

• CIET Director and Members of CIET Board

Areas of Reputation and Recognition 

The Faculty of Education has established itself locally, provinciall y, and nationally as a front 

runner in innovative and anti-oppressive education. It has taken influential strides in ensuring 

undergraduate and graduate student success, research impact, and community engagement, 

particularly with Indigenous communities. There is ample evidence that the Faculty of 

Education is meeting its ongoing commitments, as laid out in the Faculty's Strategic Plan, 2016- 

21 : "social and ecological justice, indigenization, sustainability, cultural and linguistic diversity , 

life-long learning, service, outreach and the collaborative processes that flourish in a community 

of caring and mutual respect." 

lndigenization 

The Faculty of Education has done particularly commendable and groundbreaking work in 

Indigenization, which aligns well with the University of Regina Strategic Plan, peyak aski 

kikawinaw.  Not only is the Faculty home to four self-identified Indigenous scholars (the highest 

number of such scholars in any faculty at the University of Regina), but many faculty members 

engage in Indigenous research and methodologies. The Faculty has made abundantly clear its 

strong leadership in Reconciliation education, and on many fronts its "strong commitment to 

Indigenization of process, practices, and curriculum."  Among its many initiatives, the Faculty of 

Education has successfully implemented the following:  the Indigenous Advisory Circle, a key 

part of the formal structure of the Faculty; Treaty Education for all undergraduate programs; the 

University 's only Elder in Residence Program ; the Faculty 's official response to the Truth and 

Reconciliation Commission Calls to Action ; and, for the first time in Saskatchewan, a day of 

education for students and teachers of grades 5 through 12, in partnership with the National 

Centre for Truth and Reconciliation: "Walking Together: A Day of Education for Truth and 

Reconciliation."   In addition, the Faculty maintains long-term relationships with communities 

within and beyond  Saskatchewan, through its Teacher Education Programs for Indigenous 

students :NORTEP, YNTEP, SUNTEP, FNUniv (Indigenous Education), NTEP.   The strengths 

of the Faculty of Education in the area oflndigenous leadership will continue to grow, given its 

recent success in advocating for a Canada Research Chair (Tier 2) in Truth and Reconciliation . 

3 
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Relations with Field 

The Faculty of Education has cultivated numerous valuable relationships with educational 

stakeholders, including the Saskatchewan School Boards Association (SSBA); the Ministry of 

Education; the Saskatchewan Teachers' Federation (STF); the Gabriel Dumont Institute; and the 

League of Educational Administrators, Directors, and Superintendents (LEADS).  The Faculty 's 

dedication to partnerships that support distance teacher education, including not just Indigenous 

Teacher Education Programs but also regional colleges, provides a significant contribution to the 

diverse communities within the province and beyond.  Despite budget constraints, the Faculty 

sustains an effective field-based  orientation.  The undergraduate programs incorporate field 

experiences in every year, and a pre-internship in the third year, along with an internship seminar 

and the culminating four-month internship in the final year.  The Faculty's Self-Study 

persuasively argues that this field experience is "a cornerstone" of the program, allowing for "a 

rich learning opportunity to combine theory with practice" as well to foster important 

professional relationships. The Faculty of Education justly lays claim to the centrality of field 

experience and internship in its educational mission. 

Social Justice 

The Faculty of Education vigorously pursues social ju stice on many fronts: teaching and 

curriculum development , research and scholarship, and community-ba sed programming.   The 

Faculty's motto, "Inspiring and Transforming Education," encapsulates its determination that 

education become the means of making the world a better place for everyone. The Faculty 

celebrates diversity and inclusivity.  In its core work within the University of Regina, and in its 

partnerships, education, and dealings with external stakeholders, the Faculty insists on social 

justice for all. A concern for social ju stice is evident not j ust in the Faculty 's programming , but 

in its process of program renewal and teaching practice .  The Faculty of Education also affirms 

the importance of working towards ecological ju stice. 

Arts Education Program 

The Arts Education program at the University of Regina is unique in Canada, in preparing 

teachers of kindergarten through grade 12 in the five disciplines of Dance, Drama, Visual Arts, 

Music, and Literature. As a result of a discerning investment in program renewal, the Faculty of 

Education recently streamlined the Arts Education program into four years. The uniqueness of 

this program, and its innovative collaboration with MAP resources, as well as the program 's 

potential appeal to prospective students and employers, make it ripe for expansion and 

recruitment possibilities. 

4 
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Le BAC (le Baccalaureat en educationfran faise) 

The Baccalaureat en educationfran r;aise (le BAC) program meets vital needs in communities 

across Saskatchewan and more broadly in Canada.  The BAC program prepares students to teach 

"in minority language/cultural contexts in core French, French immersion, and French first 

language settings throughout the country."  It is the only such program in Saskatchewan.  The 

program involves a national partnership with l'Universite Laval, where BAC students spend the 

second year of their program , in Quebec City. 

Challenges 

In the preamble of this Report, we have outlined the various ways in which the Faculty of 

Education is playing a strong role in meeting the University's vision, mission, goals and 

priorities. The Faculty of Education Strategic Plan 2016-2021 spells out the priorities and 

aspirations of the Faculty. In the self-study, the SWOT analysis delineates this again. 

During our visit we saw evidence of strengths; however, we also saw evidence of many 

challenges. In this section we make several recommendations as to how the Faculty could move 

forward in the next several months and years to review and adjust its program structures and 

meet its external service responsibilities,  improve its research productivity , and become more 

flexible, adaptable, and nimble as an organizational unit. 

Program structures and external service responsibilities 

During our site visit, the various faculty, staff and students we interviewed told us that they knew 

very little about the workload distribution across faculty members or within staff. It is 

understandable that as the recent "workflow" project with staff moves forward, some of the 

uncertainty we heard about from staff will diminish, but a similar undertaking for faculty could 

have positive results. A publicly available chart of workload assigned to faculty members, 

showing class sizes and other assigned duties (such as graduate and/or internship supervision) 

would help everyone under stand challenges facing the faculty in light of budget downturns 

expected in the next several years. Such charts are frequently used at other universities and they 

often reveal ways in which program configurations or other structures need to change when 

resources are diminishing. 

It is unusual in Canadian Faculties of Education for the curriculum vitae of tenure-track faculty 

to be held as confidential documents. In publicly funded organizations such as universities, such 

documents are often part of websites, research reports, or other dissemination outlets. The faculty 

cvs for the purposes of this review were shared with us outside of the website where other 

materials were displayed. This was a strong indication that within this Faculty there is currently 

some sensitivity to transparency. In an environment where colleagues can only speculate about 

5 
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what others are doing in terms of teaching, research, and service, it is not surprising that we 

repeatedly heard concerns during our site visit about imbalance in terms of gender, race, and 

other forms of equity, and in terms of engagement in undergraduate programs. There is a 

perceived need to take steps to improve equity with regard to workload and opportunities to take 

part in decision-making. Greater transparency can often help those within a unit grapple with 

structures around allocation of workload. 

Despite hearing about the need to indigenize and internationalize the curriculum in the various 

programs within this Faculty, we also heard that there was no publicly available repository of 

course outlines. Such a repository could be helpful and would be a major part of a culture of 

transparency that would benefit faculty and staff as they implement their strategic plan . It would 

be helpful to graduate students if such outlines were accompanied by a multi-year plan for course 

delivery so that students could plan out their graduate program completion timetable. 

While we learned that collegial processes often informed action within the Faculty of Education, 

several people indicated that they were not sure how people were selected to sit on various 

committees that undertook such work, nor were they clear about how a range of decisions were 

made. A clear and publicly available list of committees, their membership , mandate, and 

projected timelines is standard practice in many Faculties of Education across the country and 

such a list could prove useful for this Faculty in light of comments we heard from faculty, staff 

and students about a lack of clarity with regard to decision-making processes. A mechanism that 

might work well in this regard for the interim Dean and/or for the new Dean is the use of an 

internal blog, newsletter, or website that provides regular update to keep all in the community 

aware of the many collegial processes underway, and to invite as many voices as possible into 

conversations  underway. 

6 

Recommendation  1 

Effective with the start of an Interim Dean and continuing into the work of a new Dean, 

efforts should be undertaken to create a culture of transparency within the Faculty of 

Education that will foster  greater collegial input into a range of decisions including 

workload, program  configuration and possible  change, budget allocations, and 

committee formation  and processes. 

The recommendation to strive to create a culture of transparency in the Faculty of 

Education is in no way a criticism of the current leadership within the Faculty. Without 

efforts from the various members of the Faculty to create such a culture, the interim Dean 

or the new Dean will find it very difficult to follow the suggestions we have made in this 

section. 
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Graduate Teaching and Secondary Education Program 

Particular attention should be given to the number of graduate programs and the use of metrics to 

provide a justification and rationale for their continued offering. With the financial state-of 

affairs, a reduction in the number of graduate programs is recommended. The secondary program 

is also in need of review. 

Recommendation 2 

The Faculty is advised to review its graduate programs and their relationship to the core 

mission of the Faculty. 

Recommendation 3 

I :eview of the secondary program should be undertaken with a particular focus for 
0 eloping learning and teaching opportunities across the now siloed subject areas. 

Structures in the Faculty of Education 

While reviews may lead to a decision to continue things as they are, confirmation of that desire 

following a review is important, as are decisions to alter or remove structures or to establish new 

structures. Such reviews should include, but perhaps not be limited to reviews of: 

- the extent to which  the mutual goals of the Gabriel Dumont Institute and the Faculty of

Education at the U of Regina are currently being met with regard to the SUNTEP program

- the extent to which the titles and portfolios of the current Leadership Team within the Faculty

(Associate Deans, Subject Chairs, etc.) are the ones needed for the future

-the processes currently employed to allocate workloads across tenure-track faculty members

and the amount of teaching workload currently allocated

-the possible benefits of establishing an "External Advisory Council" to assist the Dean in

involving various stakeholders in conversations about the strategic plans of the Faculty.

7 

Recommendation 4 

In addition to reviews ofprograms in the Faculty of Education, it is important that the 

interim Dean and then the new Dean undertake a set of collegial processes to 

systematically review a range of "structures" currently employed in the Faculty of 

Education. 
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Financial Planning 

The Faculty should put in place mechanisms in which the budget, including different sources of 

revenues and distribution of finances, is better understood by faculty members so it can continue 

to develop a collective motivation and effort for the diversification of revenue streams. An 

increased understanding across the faculty may heighten the faculty disposition to collaborate 

efficiently to solve the financial challenges. 

With the present exercise on work-flow underway , a strategic approach to recruitment, 

marketing, fundraising, alumni engagement, and communications should take top priority . 

Attention should be given to partnerships with the central University of Regina units to offer 

assistance. 

Strategic Internationalization 

In the rapidly changing environment of internationali zation, our site visit provided evidence of 

the need to develop a strategic plan beyond what currently exists within this Faculty for 

international engagement and high-level research in the area. Such a plan should be as inclusive 

as possible of the range of interests and abilities of all faculty members. 

Improved Research Productivity 

While the task of supporting research productivity is too large for an interim Dean, it is a critical 

one for the new Dean and involves complex approaches. Materials provided to us and comments 

we heard during our site visit paint the picture of a group of faculty who are striving to make 

sustained contributions in terms of scholarly work and research productivity. We heard that 

teaching and supervision responsibilities make it difficult to do scholarly work and to undertake 

funded research projects. We learned that, unlike the patterns at many other institutions of 

comparable size, there are questions about the adequacy of research staff support. Hiring such 

staff within the Faculty could prove val uable but, in and of itself, will likely not be sufficient. 

We suggest that in the review of programs and structures within the Faculty, consideration be 

given to the possibility that a "research term" could be available to faculty members on a 

cyclical basis. 
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Recommendation 6 

The Faculty needs to revaluate its Centrefor International Education and Training. 

Recommendation  5 

The Faculty needs to adjust itsfinancial plan for future years. 
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The discussions we had during the site visit reveal that newer faculty members need the help of 

more senior faculty in terms of formulating their research plan and delineating the steps needed 

to help them use seed money, such as that available through local sources (SlDRU, McDowell 

Foundation etc.), to build small projects as pilots for larger project s more likely to gamer further 

and more extensive external grants. We noted some recent success with regard to CIHR and 

SSHRC grants and encourage the new Dean to leverage such success to inspire others and to 

learn from their colleagues what elements fostered such success. 

While we heard about the informal assignment of mentors to incoming new faculty members, 

we also heard that this system was not working optimally. We suggest that the faculty reconsider 

this strategy and work towards mechani sms that have proven successful in other places (such as 

writing retreats, joint sessions with graduate students on writing grants, peer editing of proposals 

prior to submission, public talks by those within the faculty undertakin g research projects of 

varying types, etc.), as some of these approaches can bolster morale as well as productivity in 

terms of different types of scholarly pursuits. It is important for new faculty who have recently 

completed their dissertation research to transition away from work as a sole researcher towards 

the type of research undertaken when scholars hold several research grants and work with teams 

of other researchers and graduate students. 

Recommendation 7 

The new Dean for the Faculty of Educa tion will need tofind a variety of mechanisms to 

support the research productivi ty of each of thefaculty members, despite the challenges 

that decreasing budgets may prese nt. 

Recommendation 8 

A new strategic mentoring plan for  the Faculty should be developed. 

Increased flexibility, adaptability, and nimbleness as an organizational unit 

During our site visit and in the materials we examined, we noted that there were areas where, 

with concerted effort, the numbers of students in specific programs could be increased over the 

next several years. One such area is the distinctive Arts program, and another is the French 

Language program. Each of these programs could be marketed so that an expanded range of 

students, both inside Saskatchewan and across Canada or even internationally, might consider 

coming to the University of Regina. These two programs should consider how they might offer 

students a link from undergraduate to graduate study or to a certificate of some sort. 

There are a number of certificate program s that this Faculty would do well to consider mounting, 

such as ones in English as an Additional Language, Early Childhood Education, Special 

Education, and/or a program leading to a certificate for Educational Assistants. The suggested 

External Advisory Council could prove helpful in terms of considerations around the details and 

potential market for such certificates. Offering these programs on-line, in community and/or 

9 
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linked with School Board priorities has proven successful in other parts of Canada and can 

generate important revenue streams to support other needed activities within the Faculty. 

The University of Regina, like all post-secondary  institutions in Saskatchewan, will see their 

provincial operating budget cut by 5% this year. Funding for universities, and their affiliated 

colleges, has decreased each of the last three years. The university will be forced to consider 

reducing its costs; however, the reviewers suggest that a focus be placed on the ways that 

revenue can be generated. These might include additional certificate and diploma programs to 

meet the needs of a wide-range of educators, including in the international terrain. 

Strategic Alignment of Initiatives 

A strategic alignment helps organizations like the Faculty of Education to define what matters 

most to the organization and then create a roadmap (strategic plan) to achieving the 

organization's purpose. This strategic alignment requires planning, a willingness to re-assess 

what is offered, and to make serious adjustments in order to achieve sustainability and to meet its 

objectives. 

Recommendation  I 0 

The interim dean and the new Dean should engage in a pro cess of strategic alignment of 

all present and new initiatives within Faculty. This includes aligning budget,faci lities, 

time, staff, space, and new revenue streams. 

Because the greatest amount of funding is spent on salaries, the Faculty needs to have a 

close look at both its faculty and staff complement. In assessing its strategies of 

objectives and goals, the Faculty may realize better ways of operating with its current 

complement. Weaving this with the strategic plan, budget , and new revenue streams 

should allow for sustainability even with the budget cuts that the university has received. 

Recommendation   11 

An immediate hiringfreeze for  both staff and faculty  would significantly helpfo ster the 

strategic alignment that is required. 

10 

Recommendation 9 

As in all universities that arefaced  with imminent reductions of governmentfunding , the 

interim dean and the new Dean need tofocus  a considerable amount of their time 

towards diversifying the ways in whichfunds  come into the Faculty budget, inparticular , 

ways that revenue can be generated . 

L 



Appendix III, Page 104 

-

Digital Literacy 

Faculty/Schools of Education must educate teachers to have the knowledge and ability to use a 

wide range of technology tools for varied purposes. Digital literacy skills are critical for 2 l51 

century learning. The Faculty of Education should take a proactive stance on providing digital 

literacy to its students, faculty, and staff. 

11 

Recommendation   12 

Attention needs to be given increasing digital literacy throughout thefaculty. 
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Summary of Recommendations 

1. Effective with the start of an Interim Dean and continuing into the work of a new

Dean, efforts should be undertaken  to create a culture of transparency  within the

Faculty of Education that will foster greater collegial input into a range of decisions

including workload, program  configuration  and possible change, budget allocations,

and committee formation and processes.

2. The Faculty is advised to review its graduate programs and their relationship to

the core mission of the Faculty.

3. A review of the secondary program should be undertaken with a particular focus

for developing learning and teaching opportunities across the now siloed subject

areas.

4. In addition to reviews of programs in the Faculty of Education, it is important that

the interim Dean and then the new Dean undertake a set of collegial processes to

systematically  review  a range of "structures" currently employed  in the Faculty  of

Education.

5. The Faculty needs to adjust its financial plan for future years.

6. The Faculty needs to revaluate its Centre for International Education and

Training.

7. The new Dean for the Faculty of Education will need to find a variety of

mechanisms to support the research productivity of each of the faculty

members, despite the challenges that decreasing budgets may present.

8. A new strategic mentoring plan for the Faculty should be developed .

9. As in all universities that are faced with imminent reductions of government

funding, the interim dean and the new Dean need to focus a considerable amount of

their time towards diversifying the ways in which funds come into the Faculty

budget, in particular , ways that revenue can be generated .

10. The interim dean and the new Dean should engage in a process of strategic

alignment of all present and new initiatives within the Faculty. This includes

aligning budget, facilities, time, staff, space, and new revenue streams.

11. An immediate hiring freeze for both staff and faculty would significantly help

foster the strategic alignment that is required.

12. Attention needs to be given to increasing digital literacy throughout the faculty.

12 
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Report of the Review of the Faculty of Education, 

University of Regina 

March 20 - 22, 2002 

Review Team Members: 

Dr. D. Jean Clandinin, University of Alberta, Chair 

Dr. Dcrwyn Crozier-Smith, Saskatchewan Teachers Federation 

Dr. Gloria Miller, Faculty of Administration, University of Regina 

Dr. Mark Brigham, Department of Biology, University of Regina 

Dr. Romulo Magsino, University of Manitoba · 
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Introduction 

Prior to the site visit at the Unive ity of Regina, review team members read a range of material s prepared 

by the Faculty including a Self-Study Report, Career Summaries and a University of Regina document 

entitled Shaping our Future: Principles and Emphases to Guide Decision -Making. Other University 

docwnents such as the university calendar and graduate stUdies material were made available. The brochure 

on the Academic Unit Review Process outlined the overall process and set the parameters of the review 

team's task. The document states "...the review team will provide an opinion about the strengths and 

weaknesses of the unit's teaching, research and service programs. This wiU include an assessment of the 

numbers and diversity of academic and non-academic staff and their responsibilities, the resources provided, 

the effectiveness of the unit's organization , the quality of the working environment, the relations of the unit  

to others, the quality of educational opportunities provided to students both graduate and undergraduate , and 

the effectiveness of the means or measures to evaluate student and program success. In particular, the review 

team is expected to offer recommendations for improvement and innovation ." 

The review team read the materials and had a pre-site visit conference call on March 5, 2002 to discuss the 

process the team would follow, to request additional materials and to ensure that we were meeting with 

support staff, students, administrators of programs , and faculty (both individually and in small groups). At 

that time, we requested two further documents:the executive sununary of the Task Force and Public 

Dialogue on the Role of the School (School Plus. A Vision for Children and Youth) and the provincial 

response to the Role of the School Report, Securing Saskatchewan' s Future. The Dean of the Faculty and 

the Vice President (Academic) worked with us to facilitate our requests. 

The Site Visit 

The review team undertook its site visit on March 20, 21, 22, 2002. Further we spent March 23, 2002 in 

discussion over the preparation of the recommendations that are outlined in this report. During our visit, we 

met with a wide range of faculty (individual faculty, subject matter area faculty groups, new faculty), 

program administrators for each program area, students (both graduate and undergraduate), senior 

administration, the Dean of the Faculty of Education and the Dean of the Faculty of Graduate Studies, the 

Assistant and Associate Deans of the Faculty, the Director of the Teaching Development Centre, 

representatives of the faculty support staff, the Coordinator oflnstructional Technology in the Faculty, the 

Head of the Department of Indian Education in the Saskatchewan Indian Federated College, representati ves 

of the Centre for Continuing Edution, staff from the Professional Development Office, the head of the 

Department of Biology, representatives of YNTEP, SUNTEP, NORTEP, rcpresentativs of the 

Saskatchewan Teachers Federation and the Saskatchewan School Trustees Association, faculty from the 

Centre for International Teacher Educat ion, a school supenntendent from Regina Catholic Schools and staff 

from the Saskatchewan Instructional Development and Research Unit. A detailed schedule is attached in 

Appendix One. 

In addition to the visits, the team also received many written submissions. 

The review team met to review the materials and notes from our meetings on Saturday, March 23, 2002 and 

agreed on t11e following topics to organize our report . Our report is organized around these five topics: 

1. Positive Impact

2. Faculty Renewal

3. Becoming Researchers, Staying Teachers

4. Governance

5. Ma.Icing Choices
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Within each topic we describe the context, summarize the findings from our discussions and outline 

challenges for faculty discussion and deliberation. 

Topic One 

Positive Impact 

The team's overall impression from studying the materials and from meeting with aU participants was 

overwhelmingly positive. Graduate and undergraduate students, partners from the field, faculty and people 

from associated programs such as NORTEP and YNTEP made many positive comments . The team wishes 

the faculty to know that this is a faculty held in very high regard by everyone. 

Undergraduate students spoke very highly of tbe program and made comments such as "this is a program 

that is difficult to get into because it is such an excellent program" and "we like to have good teaching 

modeled for us". They liked the relationships that are formed over time in the developmental model of 

learning to teach. They described the Student Programs Office as "wonderful" and spoke of a "high level of 

competence" among faculty. The internship experience was described as the "highlight " of the program. One 

concern repeated by many, however, was the burden of paying tuition and fees during their internship term. 

Students who graduate from the program have spent more than 100 days working directly in K - 12 schools. 

There is a high demand for graduates from school systems in Saskatchewan and from other school 

jurisdictions in Canada and beyond . Graduate students also spoke highly of the program and spoke of 

faculty who spent time ensuring that their programs met their needs. 

The faculty spoke often of the desire to improve even more through working to better integrate technology 

into their courses, through responding to the Role of the School Repon, and through improving speciality 

teachin g areas. The faculty is very impressive with a fine record of awards for teaching, service and 

research, a strong record ofreceiving grants from both internal and external sources, and a good level of 

research productivity . There is a fairly low rate of sessional use when compared with other Canadian 

faculties of education with which we arc familiar. Faculty spoke highly of the value of having a term free 

from teaching during which they could concentrate on research at some time during their first several years 

as faculty. 

The faculty is a very collegial one. Decisions are made using a collaborative and collegia l model and, for the 

most part, faculty spoke highly of those processes. One individual said the Faculty was "large enough to 

share the committee workload and small enough to build working relationships". The Faculty makes 

decisions with a strong desire for, and commitment to, quality in graduate and undergraduate teaching, 

service and research . There is a sense that social support, mentoring, caring and enthusiasm cut across 

faculty, support staff and 'students. For example, one faculty member spoke of the "tremendous support" for 

teaching and research and the "tremendous sense of social justice" for children. There is a desire to provide 

as much as possible for students through OCRE, through certificate programs to enable specialization and, 

through program areas such as the Arts Education program and the BAC program. Another positive is the 

sense that groups of faculty members such as those in HOPE can make choices that work for them. For 

example, HOPE faculty decided not to mount a graduate program at this time because they feel they arc 

unable to further stretch already thin resources. 

The review team was very impressed with the hard work and commitment of the support staff in all areas. 

The Faculty bas extremely positive relation s with external partners and is strongly connected to the 

educational context. These relationships are marked by collaborative relationships where people in the 

educational context feel they have'input into the programs and directions of the Faculty . Collaboration is 

facilitated through individual faculty members and through offices such as the Professional Development 

Office. Strong relationships are evident with the STF, the SSTA, school boards and other professional 
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groups. Strong relationships are fostered with various communities such as the aboriginaJ community, the 

Metis corrununity, the arts community, the Francophone community, and the special education community. 

The extremely positive relation ships with external partners make for a very positive impact for the 

University of Regina as a whole. Students are very visible in schools, faculty arc visible in schools and in 

the community and this enhances the reputation of the whole of the University of Regina . Inaddition, 

faculty have strong relationships within the University through the Centre for Continuing Education, the 

Teaching Development Centre, the Research Ethics Board and the International Office. Fwthennore, there 

are excellent working relationships with NORTEP, YNTEP, SUNTEP, SIFC, and the Gabriel Dwnont 

Institute. 

Topic Two 

Faculty Renewal:Stretched Too Thin 

Context: 

This review was undertaken at a time when the faculty is undergoing a period of significant renewal. Several 

faculty members have recently retired, others are soon to retire, and new faculty are being hired. We 

anticipate this will continue over the next period of years. At the same time that changes are happening in 
the faculty, there is significant change occurring in the public education arena. Changes such as those 

described in the Role of the School Report , rapid growth in the aboriginal population, and in the availability 

of new technologies, and increased pressure for accountability are all present in the educational context of 

Saskatchewan schools. At the same time, within the University itself, there is an increasing push toward 

becoming more research intensive, toward attracting external research funding and toward producing high 

quality research. These factors are shifting simultaneously and they present the Faculty of Education with 

multiple challenges but, at the same time, with opportunities . 

Learning from the Dialogue: 

The administration of the faculty recognize both the tensions and opportunities that these shifting contexts 

provide. We heard about "an openness to new structures and processes" that would enable responsiveness . 

The challenge is "to convince new faculty of the worth of the programs" while at the same time "convince 

experienced faculty to be open to new ideas". 

We met with new faculty, with those inmid-career and those with lengthy experience. We heard that the 

environment was supportive of innovation, supportive of prioritizing, supportive of personal lives, and that 

there was a strong sense of socialjustice built into the program content and structure. It is an environment 

where renewal should flourish. The Education Professional Studies Program and the field experiences 

provide common bonds that link across faculty. 

However, we also heard of the need for reaffirmation or reexamination of the theoretical bases of the 

program. We heard that new theoretical perspectives, such as critical race theory, need to be considered. We 

heard that there was a theoretical base inplace but we wondered how widely known or shared it was. A 

recurring theme was that faculty (and our Committee) wondered where and when the forwn to discuss the 

overall program was to occur. 

We learned that about two years ago there was a Faculty visioning process, part of a University-wide 

visioning process called "Shaping our Future". Many faculty spoke of this and the good work and ideas 

generated in the Faculty through a series of working groups. Some openly questioned "What happened to 

this visioning work in the Faculty?" 

We were impressed with the energy and enthusiasm of the newly hired faculty. They sec themselves and 

others see them as valuable additions to the Faculty. The new faculty members realize, and are committed 
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to, the importance of teacher education, research and service. However, as one person said, "balance is not a 

good metaphor" for describing their experience. Another added, "we can't do a Little of each", particularly not 

research which is considered excellent by peer review in such funding groups as SSHRC. New faculty 

members describe feeling ambiguity and confusion around expectations . The Faculty guidelines for tenure 

and promotion have not changed but, at the same time, there is a sense that the actual expectations are 

different. For example, if a great focus is to be placed on research, then new faculty members rightly expect 

there will be a supportive research environment. In this sense, they see they work in a milieu that facilitates 

research because of the Faculty partnerships through SIDRU, the TEP programs, CEC, SIFC, and schools. 

New faculty members expressed some uncertainty about, or perhaps lack of commitment to, the matrix 

structure through which the faculty is organized. Some find themselves without a feeling of a "home" as  

they move between program areas and subject matter areas where they have responsibilities . We beard 

questioning about where they were to raise considerations about alternatives, decision malcing, critiques and 

dialogue. 

We heard concerns about the number of sessionals and a concern that sessionals are not part of the faculty 

renewal process. We heard questions about how to find ways in which sessionals could be viewed as part of 

faculty renewal, rather than as deficits. 

The Challenges: 

• As one person told us, " the heart of this place is teacher education". It is important that the Faculty

ensure there is a renewal of the vision and a recornrnitment to the vision of the Faculty. As we

learned, there are many ideas among faculty members for responding to changing contexts of

education through program renewal and critique of the existing theoretical bases in teacher

education. It is important that the Faculty make spaces for open dialogue that speaks to rcimagining

teacher education that is responsive to the shifting contexts of education. As many faculty told us,

they need to find ways to be responsive to shifting the emphases to be congruent with the emerging

research culture of the university.

• More formal approaches to induction and orientation of new faculty are needed. We see t11is as

necessary for those new to their careers as faculty members as well as for t110se new to this Faculty.

One faculty member spoke of how she was brought in as a new faculty member and became part of a

team that taught together, wrote research proposals and undertook research together.

• Consideration of a standardized teaching evaluation process across the Faculty may facilitate

conversations about what counts as good teaching.

• Explicit support programs for new faculty need to be implemented. While we are impressed with the

way that research semesters are provided for new faculty, we feel that support programs, which arc

flexibly accessible, need to be provided.

• A deliberate effort to give voice to new faculty members is needed, as is an arena which encourages

them to speak.

• Flexible ways for faculty members to engage in botll research and teaching are needed. Perhaps

using a twelve month teaching load period would allow some faculty to teach in spring and summer

at some times and then teach less in fall or winter. Th.is could allow more time for all faculty to

engage in research.

• There needs to be a forum, perhaps beginning wiili a two or ilirec day retreat and followed wiili tiolcs

for sustained conversations where tllesc challenges can be addressed. As one faculty member said,

we have "good structures for ticking off agenda items" but there are few places or times for

considering the deeper questions of teacher education within the changing contexts.
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Topic Three 

Becoming Researchers , Staying Teachers:At The Breaking Point 

Context: 

The Faculty of Education is a faculty highly regarded across Canada as having a strong teacher education 

program. While research has been undertaken, it is not what the Faculty is best known for either in the wider 

University of Regina community , nor in the Canadian research community . While some researchers have 

held external research grants, much of the research has been focused on the programs of the Faculty and the 

local contexts. There has been a dramatic shift in the demand for research at the University of Regina and 

th is shift is impacting the Faculty .of Education. As we read the self-study materials we also saw the shift to 

a stronger research focus in the establishment of a doctoral research degree as well as in the new faculty who 

have been educated as researchers and who want to continue to actively pursue externally funded research 

programs. 

Learning from the dialogue: 

Faculty with whom we met are committed to meeting the University expectations for research, teaching and 

service. This commitment is described in promotion and tenure material. Faculty members with whom we 

talked see themselves as meeting those obligations. In the context of these commitments, faculty members 
clearly want to fulfill commitment s to teacher education, to their students and to being the best teacher 

educators they can be. However, with the push toward undertaking research, to new program demands 

including the doctoral program and with a strong demand for their programs at the undergraduate, masters 

and doctoral levels, we heard many faculty members express a view that they were at the breaking point. 

Many faculty spoke of different ki nds of research :action research, situational research, self study research, 

externally funded programs of research and evaluation research. While the distinctions were not clearly 

defined, and the ki.nds of research may overlap, we heard concerns that there was a shifting emphasis from 

valuing the more locally situated research to valuing programs of research not necessarily focused on local 

problems. Additionally, many faculty members see themselves as making a difference as researchers on the 

national and international scene through programs of research funded by the Social Sciences and Humanities 

Research Council of Canada and the Natural Sciences and Engineering Research Council . Some researchers 

have been successful in obtaining funds from these Councils and they are aware that they need to maintain 

strong research track records to be able to sustain their programs. 

Faculty members spoke of concerns that a strong focus on research could make it difficult for staff to fully 

participate in program development in teacher education consistent with the traditional collegial and 

collaborative model. For example;we heard that sometimes meeting research deadlines conflicted with 

program planning meetings.  When the decision was made to meet research commitments, concern about 

commitment to program was raised. 

Faculty spoke about their concern with the potential of having research "stars" and "ordinary profs" and that 

this could lead to divisiveness among the faculty. Additional concern was raised that with faculty attending 

more intensively to research, more courses would be taught by 

scssionals. 

The Challenges: 
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• The Faculty needs to find ways to engage in dialogue about what counts as research. Within the
context of this dialogue, they may wish to construct a conceptualization that embraces alJ the kinds
ofresearch important in the Faculty of Education. for example, locally contextualized research,

action research, small scale funded projects that include collaboration with practitioners such as
research funded by the McDowell Foundation, large scale funded research programs and so forth arc
all valid and valued forms of research . Within this dialogue the faculty may want to consider the
ways that these varied forms of research connect with their teacher education program. Dialogue

about, and within, a broadened conceptualization of what counts as research would allow the faculty
to continue to inquire into concerns and issues within the local field of education at the same time as
programs of research are established that cut across more situated concerns. The Faculty should
articulate the range of what counts as research more clearly in their criteria for tenure and promotion
which should be included in new faculty orientation.

A related point is the possibility for dialogue around the need to value, and validate, the diverse 
audiences for research conducted by the Faculty. Universities are more accustomed to valuing 

research publications that are peer reviewed. For most faculties this means research that is published 
in journals peer reviewed by other researchers. However, the Faculty of Education may wish to 
consider a range of what counts as peer review and to also value publications that are peer reviewed 

by practitioners and that are aimed at a professional audience. Tb.is would broaden the range of what 
is valued by tenure and promotion committees. This would need to be communicated to University 
level committees when required. 

Both of these dialogues wo.uld lead to a new commitment and clarity in the policies on tenure and 
promotion . As a result of this clarity, new faculty members and faculty seeking promotion would be 

better able to position themselves as researchers. . 

• The Faculty is in the unique position of having structures such as CITE and SIDRU as resources to
facilitate research in education. The Faculty may want to consider ways of taking even more
advantage of these resources to undertake funded research projects.

• The Faculty has already established an important program to help new faculty members establish
themselves as researchers. The research term is higbly valued by new faculty. However, the Faculty

may wish to consider other flexible arrangements such as moving gradually up to full teaching loads,
thus allowing individuals to develop research programs without the full load of teaching
responsibilities. The Faculty should also find ways to allow established faculty access to focused
research time.For example, as noted earlier, one way of doing this is to allow faculty members to
spread their teaching loads over a 12 month period when program requirements allow.

• Research, at this time, does not have a centralized place in the Faculty. One of the challenges the
Faculty faces as it moves to a stronger focus on research is whether there should be an additional
Assistant Dean position in the Dean's office dedicated in part to research . That office could be
charged with helping faculty members locale research funding, find graduate student research
assistance, establish research teams and so forth.

Topic Four 

Governance: Fraying at the Edges 

Context: 

The Faculty uses a flat administrative model with a Dean, an Associate Dean and an Assistant Dean. There 
are 5 undergraduate and 1 graduate program groups. The 5 undergraduate program areas are Elementary, 
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Secondary, Arts, BAC, and Voe Tech/HRD. In addition there are 20 subject area groups. This matrix 

structure results in faculty belonging to one or more program areas as well as to one or more subject areas. 

The increasing comminnent to graduate studies, exemplified by the new course-based masters degree and 

the new doctoral program, results in many faculty members also belonging to the graduate program. The 

Faculty also has a series of TEP programs which are administratively tied in with the Dean, Assistant Dean 

and Associate Dean. The TEP prograros follow the program areas but relate most closely to those at the 

senior administrative level. The Faculty uses a collaborative, collegial, consensus model of decision making 

which adds to the time demands of the matrix model. 

Learning from the dialogue: 

Most of the people with whom we talked like the cooperative nature of the consensus model of decision 

making. They also like the flat administrative structure of the Faculty . Those who had been at the Faculty for 

longer periods of time spoke of the purposes of the structure being consensus building and fostering of a 

collaborative approach. In the mid-nineties the overall structure was changed to bring in the program area 

level of organization. For the most part, faculty members like the structure although they feel there is some 

overlap and inefficiency. However, they also feel that the structure offers them flexibility. Some spoke of 

ambiguity and confusion and a lack of focus that results from the structure. Some new faculty members 

spoke of uncertainty in coming to an understanding of the structure. Some faculty members expressed 

uncertainty about whether their main commitment was to a program area, or to a subject matter area. Some 

individuals, however, did not have this uncertainty and felt included in a particular group. Others felt like 

l11ey moved across too many areas and were uncertain about where their "home place" was. 

Related to this was a concern that there was a great deal of talk about collegiality and a consensus model of 

decision making although, with the turnover in staff, there was not enough time to engage in conversations 

about .program. We learned, for example, that there were places for discussions that were agenda-determined 

and that were "ticking off items" but there were not places for the more time-consuming kinds of dialogues 

that could deal with important issues around program renewal, the purposes of teacher education and so 

forth. 

Students were very positive about the Student Program Office and gave accolades to the staff there, 

reporting many positive experiences.They see the assistance they receive as efficient and effective. 

However, when we talked with administrative faculty and support staff, they felt they were no longer able to 

meet the demands without at least one more support staff member. 

From our dialogue with those in administrative positions and with faculty members without such 

responsibility, we learned there are a myriad of continuous decisions, some of which arc routine and some of 

which are "one-off" decisions.  For the most part, we saw the Associate Dean as the office charged with 

non-routine decisions and the Assistant Dean as the office charged with more routine, recurring decision 

making. These routine recurring decisions are communicated to the Faculty as a whole through the program 

chairs. 

We learned there are particular problems with the Voe Tech/HRD program area. This area has only 2 faculty 

members and, at this time, a large undergraduate and graduate offering with many students. The focus of the 

area seems cut off from other program and subject matter areas. 

We also heard concerns that arose from having a program chair as the liaison person with Graduate Studies. 

While there is a program chair for graduate studies, some of the responsibilities for doctoral students under 

the "old"program fall within the purview of the Associate Dean. In addition the Associate Dean's office is 

charged with allocating the available financial support for graduate students. 

The Challenges: 
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• The matrix model has both strengths and weaknesses and we heard a great deal about both. We

wondered if decision-making would' be simplified and less time consuming if programs were the

formal subdivisions and subject matter areas were informally acknowledged. Including both as

structural components in the model implies consultation at both levels prior to decision making. The

Faculty may wish to consider other models such as the Vroom-Yago model (see Appendix 2) to

decide how much input is needed, and where decisions may most effectively and efficiently be made.

The Faculty needs to review the structure and to either make a renewed commitment to the matrix

structure or to develop new revised structures that better meet the demands of a growing faculty.

• We suggest that the Faculty consciously re-examine the responsibilities of the Assistant and

Associate Dean level positions as well as the responsibilities of the program chairs. In this way there

could be a reexamination to detennine if decisions are being made in the most appropriate location

and manner. For example, routine, 'programmed' decisions need not be made collaboratively . They

could be made more efficiently by a single decision maker. Many decisions are presently made in

this manner; the question is whether there are additional ones that could be routinized.

• We suggest that the Faculty consider moving the responsibility for Graduate Programs to the level of

an Assistant Dean. This would facilitate communication with the Dean of Graduate Studies as well

as coordinate responsibilities for graduate students within one area. Given the large number of

graduate students, this may allow for standardized routine decisions about graduate students to be

made in a single location in the Faculty. Itmay be possible to link this work to the responsibilities we

suggested for a position in.research at the level of Assistant Dean.

• We noted anomalies in the reporting of the BAC program. The BAC program appears to  report to

the Assistant Dean. For the most part, programs report to the Associate Dean. Ifthere is a reason for

this anomaly, it should be clarified.

• Given the positive rating of the Student Program Office, we wondered if, and why, program area and

subject matter area faculty members were making student program decisions which dupl icate the

work of the Assistant Dean and the Student Program Office staff. Dialogue aimed at avoiding

duplication in this area is important

• We wondered if the Faculty could consider ways of creating equity around the amount of supervision

that each faculty member is required to undertake.

• The high cost of supervision needs to be acknowledged as part of the core budget for the Faculty.

• In order to maintain the level of support to undergraduate students, there is need for at least one more

support staff member in the Student Programs Office.

Topic Five 

Making Choices: Doing Too Much With What We Have 

Context: 

The Faculty of Education is, in some ways, at a crossroads. At this time, the Faculty is well regarded as one 

of the finest pre-service teacher education faculties in Canada. Comments about the excellence of the 

program, the collaborative and supportive relations between the 

Faculty and their education partners, and the commitment of faculty to their students are heard at many 
conferences and meetings. However, the Faculty has also begun to engage in new activities such as more 

research and more graduate programs including a new doctoral program. At the same time, the Faculty is 



Appendix III, Page 115 

undergoing renewal with senior faculty retiring and new faculty, committed to this new research agenda as 

well as drawn to an excellent pre-service teacher education program, arriving to lake up positions. 

Learning from the dialogue: 

As noted earlier, one person framed the current situation as one in which the Faculty needs to convince "new 

faculty of the worth of the programs" at the same time as they "convince experienced faculty to be open to 

new ideas". Many comments fit within this framework. For example, some senior faculty expressed the view 

that new faculty did not understand that the heart of the Faculty was teacher education and expressed 

concern that new faculty were too committed to research. More senior faculty sometimes expressed the view 

that they were accustomed to trying to meet all the demands of the partners from individual schools,  

districts, and the province. With other competing and perhaps conflicting demands being made, this was no 

longer possible. 

Another person described the climate of the Student Program Office as "overstressed". With the increasing 

"centralizing of advising" of students there is the need for an additional person. We heard that this was not a 

time for overlap and inefficiency with regard to student review when everyone had too much to do. 

The space crunch at the University, and its impact on timetabling , has created a situation where there are 

few, i f any, common meeting times. The Faculty is unable to schedule their courses in such a way as to 

provide common times for the dialogues and discussions so essential to a collaborative, collegial model of 

decision making. In fact, as one person said, time to focus on important issues, like program development , 

was extremely difficult to find. 

Another person described the situation for new faculty as one in which there are many opportunities but 

Little help in prioritizing what is most important. New faculty members find themselves with too many 

committees and feeling uncertain about how they fit into the complexity of the matrix structure. 

The representatives of the Saskatchewan School Trustees Association not only expressed a great deal of 

satisfaction with the program but expressed a wish that members of the Faculty address issues around 

assessment They wondered if the graduates of the program could better understand the place of assessment 

in teaching and learning. They also wondered if the Faculty could lead the way in the province around 

questions of assessment and the ways that accountability could be lived in Saskatchewan schools. 

Many faculty members raised questions around the overlap in the Secondary and Elementary program areas 

and wondered if, in some·areas, there could not be a move to more K-12 programming when that was 

appropriate. However, they were uncertain about where dialogue that brought together people across all 

areas could happen. 

Faculty also spoke of a Visioning process the Faculty undertook two or so years ago. Most spoke highly of 

the process and said various working groups had framed ideas for reconsidering their Faculty. They were 

uncertain about what happened with the outcomes from that productive work. 

Many faculty raised concerns about the burgeoning demands of the graduate programs. While most faculty 

welcomed the increased focus on graduate work, many were concerned about the increasing demands. There 

are now 6 graduate program routes, 4 at the masters level (thesis, project, course-based, practicum) and 2 at 

the doctoral level. When doctoral students currently in the "old" program finish their degrees, there will be I 

doctoral route. This seems like an overly diverse set of programs, particularly at the masters level. 

Meetings with the support staff were very helpful. We were impressed with their high level of commitment 

and dedication to their work. However, we also heard them speak with concern about morale and about the 

need for a shared space for meeting.They felt they could better help each other with what seemed to be an 
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ever expanding set of responsibilities that required new skills such as those demanded by technology 

advances if they had a place to come together. 

The Voe Tech/HR.D program is a concern. There is a high level of demand from students and the 2 faculty 
members arc committed to talcing all qualified students, particularly at the graduate level. Many of the 
undergraduate courses are taught by sessionals. Although the program satisfies the need for certified 
teachers at post-secondary technical institutions in the province, .there are overlaps with the Centre for 
Continuing Education and the Faculty of Administration programs. Currently the program is marked by its 
separaten ess from the Faculty and ·appears to not be linked into the overall work of the Faculty. 

We heard many times, from both faculty and partners in the field, that there was a need for "more" in the 

program: more work in technology integration, more required Educational Administration courses, more 
work in assessment, more work that would prepare all teachers to work with students of aboriginal heritage, 
and so forth. We wondered if the Faculty should contemplate whether a five year B.Ed program is required . 

While the Faculty still employs a relatively low numbers of sessionals relative to other Faculties of 
Education across Canada, the use of sessional instructors to meet ever-increa sing demand is a concern. In 
some program areas, there are more sessionals and seconded staff in others. For example, in the BAC 
program, only about half of the staff are tenure stream.Faculty in some subject matter areas such as the 
HOPE area have made a decision not to mount a graduate offering at this time so that they can keep the 
number of sessionals lower.The Faculty may wish to consider some ways of monitoring the ratio of tenured 
faculty to seconded and sessional faculty within each area. 

Another area of concern is in the large number of small sections of the EDPS courses. These courses, with 
their relatively small numbers of students in each section combined with the support of lab instructors, are 
costly. Inaddition, the training and work with lab instructors and supervisors is time consuming and costly. 

The cost of supervision for field experience components is not part of the core budget for the Faculty. The 
large amount of funding that supervision requires from the non-core bµdget reduces the flexibility for the 
Dean to respond to facult)r initiatives. 

We heard a great deal about technology integration . Some faculty members arc beginning to use technology 
in very appropriate ways in their course offerings and students arc appreciative of the skills they are 
acquiring. However, there is little recognition of the ways that some faculty are engaging in this work. 

CITE is currently in a state of flux. The director of CITE has moved to a university-wide position in 
international work. Without a director there is uncertainty about continuing support for CITE. 

The Challenges: 

• The Faculty faces a key challenge. Either it obtains more resources to build additional capacity or it
needs to begin to say "no" to opportunities and requests from its partners in the field. Faculty are
stretched to the breaking point and need to begin to realistically assess what they can, and cannot, do.
The results of the Visioning process working groups may provide a place to begin dialogues about
this central challenge.

• The Faculty, as it begins its discussions around teacher education , may wish to consider what are
core, or common essential, learnings in teacher education. Discussions about this may help the
Faculty consider an appropriate structure for the Faculty, consider new theories about teaching,
learning and teach.er education, respond to the increasing diversity of the contexts in which their
graduates work, and reimagine what kinds of research arc necessary.
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• We suggest that the Faculty, with the support of the Vice President (Academic), moves to control the

scheduling of courses. With the support of the Vice President, the Faculty should begin to schedule

courses in ways that provide common meeting times.

• The Faculty may wish to reconsider the need for 4 program routes at the masters level. They may

wish, now that there is a course-based route, to move to only 2 routes: the thesis route for students

who want to pursue research careers, and the course-based route for practitioners who want to

engage in life long learning.

• Serious consideration needs to be given to the Voe Tech/HRD program. lo its current form it is

isolated and possibly unsustainable . We recommend dialogue that may move beyond the Faculty to

include other faculties and the CEC be undertaken as soon as possible.

• The Faculty may wish to consider ways to organize the EDPS course offerings that would allow for

the continued excellence of the program but which could be more cost effective. For example, we

contemplated whether section sizes could be increased while lab instructors were more involved with

students in small groups.

• With the need to continue to teach students about appropriate ways to use technology in their

teaching, we wonder if there might be ways to highlight and further support the ways that faculty

members arc engaging with technology in their courses. Some dialogue about the possible ways to

recognize such work would be appropriate and may stimulate still more advances.

• Costs of supervision should be part of the core budget for the Faculty. The currei:it funding pattern

reduces flexibility for the Dean to respond to Faculty initiatives.

• We suggest that the Faculty consider linking the work of CITE more closely to the University wide

focus on international work in the office of the Vice President, Research and International.

Summary 

Overall we were impressed with the quality and work of the Faculty of Education . It was indeed a privilege 

to learn of the work of such an impressive group of people. This is not to say that there are not challenges, 

some of them more urgent than otl)ers. We organized the information  we received under 5 topics and, 

within each, outlined the context, summarized what we heard during our site visit and 04tlined what we see 

as challenges for the Faculty. We look forward to learning about your responses to our report and hope that 

it stimulates a productive dialogue as you continue your work. 
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REPORT TO EXECUTIVE OF COUNCIL – January 22, 2020 
From the December 13, 2019, and January 6, 2020 

Council Committee on Undergraduate Admissions and Studies 

APPROVAL ITEMS FOR EXECUTIVE OF COUNCIL 

1. Faculty of Arts

Catholic Studies Minor 

Credit hours Catholic Studies minor Required Courses 

3.0 CATH 200 

3.0 200- or 300-level CATH course 

3.0 300-level CATH course 

3.0 

Three CATH courses or approved electives 3.0 

3.0 

3.0 RLST 100 

3.0 Approved PHIL elective 

3.0 
Two approved electives, only one of which may be a RLST course 

3.0 

3.0 
An additional two approved electives, excluding RLST or CLAS courses 

3.0 

21.0 18.0 Subtotal – 65.00% GPA required 

Approved electives for Catholic Studies minor: 

 ARTH 202, 212, ARTH 290AA-ZZ

 CATH 290AA-ZZ, 390AA-ZZ

 All CATH courses

 CLAS 150, 151, 160, 161, 290AA-ZZ

 ENGL 325-327

 MAP 300AC, 300AF

 HIST 265, 266, 270. 290AB, 368, 370

 HUM 201AB, 201AC

 PAST 340

 PHIL 100, 212, 242, 244, 310AH/410AH, 310AN/410AN

 RLST 219, 227, 248, 258, 273, 290AD, 334

 THST 300AB

Students should check printed or web listings and/or consult with the Catholic Studies director to determine 
if other selected topics courses are approved electives. 

Rationale: 

Dr. Jeffrey Burwell, S.J. has been appointed the new Director of Catholic Studies at Campion College as of July 

2019. His rationale follows: 

As the Director of the Catholic Studies program at St. Paul’s College on the University of Manitoba campus 

between 2008 and 2016, I frequently collaborated with academics connected to the various Catholic Studies 

Motion 1: Revision to the Catholic Studies Minor 
To revise the requirements for the minor in Catholic Studies as outlined below, effective 202020. 
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programs across Canada; the Catholic Studies course offerings and subsequent academic methodologies 

found at many of our Canadian universities were frequently discussed. My sense is that there is a clear and 

standard Catholic Studies framework used by most institutions, and this exciting interdisciplinary program 

has a certain national homogeny. 

All the same, when I arrived to Regina in 2017 to begin my work, it was clear that the Catholic Studies 
program at Campion College on the University of Regina campus did not conform to other programs of 
similar scope across the nation. In particular, there was a 15-credit hour prerequisite for all 200 level Catholic 
Studies courses and a 30-credit hour prerequisite for all 300 level Catholic Studies courses. This made very 
little sense as courses taken outside the discipline do not provide the required foundational material to 
seriously engage the course, so having a minimum credit hour prerequisite was not useful. To this end, I 
abolished the credit hour prerequisites and recategorized the CATH 200 course so it formally serves as an 
introductory course (with no prerequisite itself) for all other Catholic Studies courses unless the instructor’s 
permission has been given. This introductory course will provide all the material necessary to engage all 
other higher level CATH courses. 

In addition to having no formal introductory course, a second concern that I noted is that there was no 
particular scaffolding methodology for the Catholic Studies minor. Students could — in theory — complete 
the entire minor by only taking one CATH designated course and a haphazard selection of unconnected 
electives. This approach is unusual when compared to other Catholic Studies programs across Canada. As 
such, I changed the program so every student seeking the minor must take the CATH 200 course as an 
introductory course as well as a minimum of two other CATH courses to complete the minor. The other 
courses in the minor could be selected from various other related interdisciplinary electives offered through 
other departments. 

Concerning these electives, I initially noted that a wide variety of them did not actually have much to do with 
Catholic Studies. A clear distinction is normally made between Catholic Studies and Theology, and experts in 
the field recognize that Catholic Studies is an academic engagement of the Catholic tradition—not a course in 
Theology. As such, I deemed it inappropriate to include courses such as Philosophy and Greek in the Catholic 
Studies minor as these are more useful and connected to schools of Theology. In addition to this, many of the 
other courses that were initially included as electives were not useful for Catholic Studies students. For 
example, the inclusion of RLST 100 as a requirement in the Catholic Studies minor seemed somewhat 
arbitrary as Religious Studies and Catholic Studies are different disciplines. To this end, I streamlined the 
elective courses and deleted all courses that both were not directly related to Catholic Studies and would be 
considered dubious by Catholic Studies scholars at other institutions. The deletion of a number of electives 
standardizes the Catholic Studies program in Regina and helps it more fully comply with the interdisciplinary 
standards adopted by other departments across Canada. 

Finally, the number of courses needed for the minor in Catholic Studies was reduced from 7 to 6 in order to 
make the program more accessible to students. As well, some of the wording in the CATH 200 introductory 
course was changed in order to simplify it and ensure that it is more easily understood by students seeking an 
elective.  

(end of Motion 1) 
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Rationale: 

These changes are being made in order to reduce the financial footprint of the German program, given the 
current teaching resources. The revised certificate will require three fewer German language courses than 
the current certificate. Reducing the language courses required will affect the course rotation and allow 
students to complete their requirements more quickly.  

Objectives: 

- To maintain some German programming at the University of Regina, but to reduce its financial footprint,
given the reality of current teaching resources

- To increase interest in the programme
- To address the issue of course minima

Modifications to Programme: 

- The major and minor would be discontinued
- The certificate has been redesigned to make it more attractive. It would require three fewer German

language courses than the current certificate and two fewer than the current minor.
- The number of German “language” courses in the programme would be reduced by 42.8 % (from seven

to four). This would affect the course rotation substantially. Because language courses must be taken in
sequence, having fewer required would allow students to complete the requirements more quickly.

- The language courses offered would be: GER 111, 112, 211, and 212. These courses, would be modified
to cover fewer grammatical concepts and emphasise greater mastery of skills. Specifically, the current
textbook and online materials (Treffpunkt Deutsch), which covers the first four courses (four chapters per
course), would now cover the entire range of language courses and cover three chapters per course. This
de-emphasis on grammar would also allow for the inclusion of more cultural content.

- To preserve balance in the certificate, one additional German course would be required. Language
learning would not be the focus of such a course.

Examples:   
1.) Introduction to the Cultures of German (GER 2xx) 
2.) Reel German Culture through Film (GER 2xx)  
3.) German Cities (GER 2xx) 
4.) German Culture in Saskatchewan (2xx)  

- By reducing the number of language-centred courses to four and increasing the number of approved
electives to five, less emphasis is placed on attaining fluency in German and more emphasis placed on
breadth of knowledge in related subject matter.  By the end of German 212, students will have achieved
proficiency in the range of CEFR A2/B1, straddling the categories of Basic/Independent User. The
textbook Treffpunkt Deutsch, like other introductory programmes, introduces students to most of the
basic concepts in German.

- International experience (e.g. Berlin course, CSSG, other) would be strongly encouraged to satisfy
requirements of the programme and address the objective of international experience. The Department
would seek recognition for students going abroad in terms of enrollment (or lack thereof) in our own
classes. In other words, if a student obtains credit abroad, and uses it in completing a certificate, the
credit obtained abroad and ultimately transferred could be counted in our enrollment statistics.

- More advanced-level courses could be offered as directed reading courses if there is demand.

Motion 2: German Programs Admission Suspension 
To suspend admissions to the major, minor and certificate in German, effective 202020. 
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BA in German 

Credit hours BA German major Required Courses 

Major Requirements 

3.0 LING 100 

3.0 GER 111 

3.0 GER 112 

3.0 GER 211 

3.0 GER 212 

3.0 GER 311 

3.0 GER 312 

3.0 GER 411 

3.0 

Five approved electives, two of which must be at the 300- 
or 400-level 

3.0 

3.0 

3.0 

39.0 Subtotal: 65.00% major GPA required 

 Minor in German 

Credit hours German minor Required Courses 

3.0 GER 111 

3.0 GER 112 

3.0 GER 211 

3.0 GER 212 

3.0 GER 311 

3.0 GER 312 

18.0 Total: 65.00% GPA required 

Certificate in German 

Credit hours Certificate in German Required Courses 

0.0 ARTS 099 

3.0 ENGL 100 

3.0 GER 111 

3.0 GER 112 

3.0 GER 211 

3.0 GER 212 

3.0 GER 311 

3.0 GER 312 

3.0 GER 411 

3.0 Approved elective 

3.0 Approved elective 

30.0 Total: 65.00% PGPA required 

Approved Electives for the Major and Certificate in German 
• ANTH 202, 237, 406 
• ENGL 367 
• GEOG 414 
• GER 200-, 300-, or 400-level courses
• HIST 265, 266, 270, 275, 277, 278, 376, 378, 381, 382, 383,390BP, 474, 478
• IS 230, 430 
• LING 100, 200 
• MUHI 302, 311 
• PHIL 328, 329, 345, 428, 429, 445 
• PSCI 240, 340, 342, 343, 412 
• PSYC 374 
• RLST 322 
• SOC 201 
• WGST 367 

 (end of Motion 2) 
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Rationale: 

- To maintain some German programming at the University of Regina, but to reduce its financial footprint,
given the reality of current teaching resources.

- To increase interest in the programme.
- To address the issue of course minima.

Modifications to Programme: 

- The major and minor would be discontinued.
- The certificate would be redesigned to make it more attractive. It would require three fewer German

language courses than the current certificate and two fewer than the current minor.
- The number of German “language” courses in the programme would be reduced by 42.8 % (from seven

to four). This would affect the course rotation substantially. Because language courses must be taken in
sequence, having fewer required would allow students to complete the requirements more quickly.

- The language courses offered would be: GER 111, 112, 211, and 212. These courses, would be modified
to cover fewer grammatical concepts and emphasise greater mastery of skills. Specifically, the current
textbook and online materials (Treffpunkt Deutsch), which covers the first four courses (four chapters per
course), would now cover the entire range of language courses and cover three chapters per course. This
de-emphasis on grammar would also allow for the inclusion of more cultural content.

- To preserve balance in the certificate, one additional German course would be required. Language
learning would not be the focus of such a course.

Examples:    
1.) Introduction to the Cultures of German 
2.) Reel German Culture through Film  
3.) German Cities  
4.) German Culture in Saskatchewan  
5.) Berlin: The Graphic Novel  

- By reducing the number of language-centred courses to four and increasing the number of approved
electives to five, less emphasis is placed on attaining fluency in German and more emphasis placed on
breadth of knowledge in related subject matter.  By the end of German 212, students will have achieved
proficiency in the range of CEFR A2/B1, straddling the categories of Basic/Independent User. The
textbook Treffpunkt Deutsch, like other introductory programmes, introduces students to most of the
basic concepts in German.

- International experience (e.g. Berlin course, CSSG, other) would be strongly encouraged to satisfy
requirements of the programme and address the objective of international experience. The Department
would seek recognition for students going abroad in terms of enrollment (or lack thereof) in our own
classes. In other words, if a student obtains credit abroad, and uses it in completing a certificate, the
credit obtained abroad and ultimately transferred could be counted in our enrollment statistics.

- More advanced-level courses could be offered as directed reading courses if there is demand.

N.B.: In the first version of this proposal ENGL 100 was not included in the 30 credit hours, as it is in the
current certificate. I have added this to the proposal, with the effect that reduces the approved electives
by 1 (to 4).

Motion 3: New Certificate - Certificate in German Language and Culture 
To create the Certificate in German Language and Culture as outlined below, effective 202020. 
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Certificate in German Language and Culture 

Credit hours Certificate in German Language and Culture Required Courses 

0.0 ARTS 099 

3.0 ENGL 100 

3.0 GER 111 

3.0 GER 112 

3.0 GER 211 

3.0 GER 212 

3.0 GER 2xx, 3xx, or 4xx 

3.0 

Four German Language and Culture Approved Electives  

3.0 

3.0 

3.0 

3.0 

30.0 Total: 65.00% PGPA required 

Approved Electives 

 ANTH 202 Anthropology of Europe

 ANTH 237 Ethnography of Europe

 ENGL 367 Gender and Language

 GEOG 414 Europe

 HIST 265 Early Middle Ages 300-1100

 HIST 266 Western Europe in the Later Middle 
Ages, 1100-1400

 HIST 270 Europe, 1400-1648, Renaissance and 
Reformation

 HIST 272 Gender and Body in Early Modern 
Europe

 HIST 275 Nineteenth Century Europe

 HIST 277 Europe 1648-1815: Absolutism and 
Revolution

 HIST 278 Twentieth Century Europe

 HIST 370 The European Reformations

 HIST 371 Early Modern Culture, Identity, Exchange 
and Conflict

 HIST 373 The European Witch Hunts

 HIST 376 Rising from the Ashes: Germany Since 
1945

 HIST 378 The Third Reich

 HIST 381, 382, 383 -  Military History (World 
Wars)

 HIST 467 Marriage and Family in the Middle Ages

 HIST 472 From Magic to Science: The 
Evolution of Earl Modern European Thought

 HIST 474 War and Culture in Europe: World War I

 HIST 478 The Berlin Seminar

 IS 230 Introduction to European Studies 

 IS 430 Advanced Topic in European Studies

 

 LING 100 Introductory Linguistics
(Potentially other Linguistics courses)

 MUHI 302 Studies of Music in the Classical Period

 MUHI 311 J.S. Bach and His Contemporaries

 PHIL 313 Continental Philosophy

 PHIL 328 Advanced Topics on Kant

 PHIL 329 Kant’s Ethics

 PHIL 345 Philosophy of Language 

 PHIL 379 Marx 

 PHIL 429 Kant’s Ethics

 PSCI 240 World Politics

 PSCI 343 International Political Economy

 PSYC 374 Psycholinguistics

 RLST 322 Origins of Modern Antisemitism and 
the Holocaust

 SOC 201 Globalization and Development

 WGST 367 Gender and Langu

(end of motion 3) 



Appendix IV, Page 124 

Diploma in Justice Studies 
Credit hours Diploma in Justice Studies Required Courses 

0.0 JS 090 

3.0 ENGL 100 

3.0 ENGL 110 

3.0 JS 100 

3.0 INDG 100 

3.0 INDG 225 

3.0 One other course from the Faculty of Arts’ Core Requirements 

3.0 JS 240 

6.0 JS 290 

3.0 JS 291 

3.0 JS 230 

3.0 PHIL 276 or JS 276 

3.0 JS 280 

3.0 JS 313 

3.0 JS 317 

3.0 JS 318 

3.0 JS 319 

3.0 INDG 325 

3.0 JS 350 or JS 351 

3.0 JS 384 or JS 484 

60.0 Subtotal: 65.00% PGPA Required 

Rationale: 

JS 384 Advocacy Strategies and Skills is being revised to JS 484 Community Advocacy and Public Policy 
(these revision are noted under Items for Information). The change in the name of the course better reflects 
what is actually, currently being taught. Core concepts of advocacy/social change, the role of communities 
and non-profit organizations working together, and the focus on changing unjust public policies for the 
common good, are taught. Further, moving this course from a 300-level to a 400-level, creates a more logical 
flow of content for students in our program; they are introduced to these core concepts in JS 280, then 
examine these more deeply in JS 317 and finally, undertake critical analyses of case studies and develop 
actual public policy recommendation in JS 484. Essentially, by raising it to a 400-level, we’ll better facilitate 
the knowledge and skills development of our senior students. 

(end of Motion 4) 

Motion 4: Revision to the Diploma in Justice Studies Program 
To update the program template for the Diploma in Justice Studies to include JS 484, effective 202020. 
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Rationale: 

The basic reason for these changes is to allow students more flexibility in choosing the courses needed to 
complete the Philosophy side of the major.  Also, we want to ensure that a sufficient number of these 
courses is taken at the 300-level or above.   

BA in Philosophy, Politics, and Economics 

Credit hours BA Philosophy, Politics, and Economics combined major Required 
Courses 

Major Requirements 

3.0 PHIL 100 

3.0 PHIL 150 

3.0 Three additional PHIL courses with one from each area: 

History of Philosophy: One of PHIL 210, 211, 212, 213, 214, 216, 
312/412, 329/429 

Problems of Philosophy: One of PHIL 235, 241, 243, 245, 246, 
336/436, 344/444, 345/445, 346/446, 347/447 

Value Theory: One of PHIL 270, 271, 272, 273, 274, 275, 276, 277, 
282, 312/412, 329/429, 370/470AA-ZZ, 371, 
372 AA-ZZ, 379, 471AA-ZZ 

One additional 300-level PHIL course* 

Four PHIL courses at the 200-level or higher, with at least one course 
in each of the three areas (History of Philosophy, Problems of 
Philosophy, and Value Theory)  

At least two courses must be at the 300- or 400-level 

3.0 

3.0 

3.0 

3.0 PSCI 100 

3.0 PSCI 230 

3.0 One of PSCI 210, 220, 240 

3.0 
Two courses in PSCI at the 300 level 

3.0 

3.0 One 400-level PSCI course 

3.0 ECON 201 

3.0 ECON 202 

3.0 ECON 224 

3.0 One additional ECON course at the 200 level or higher 

3.0 
Two courses in ECON at the 300 or 400 level 

3.0 

3.0 200-level PPE foundations course

3.0 400-level PPE capstone course

60.0 Subtotal: 65.00% major GPA required 

Arts Core Requirements 

0.0 ARTS 099 

Motion 5: Revision to the Bachelor of Arts in Philosophy, Politics, and Economics 
To revise the Philosophy requirements within the Bachelor of Arts in Philosophy, Politics, and 
Economics, effective 202020. 
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Credit hours BA Philosophy, Politics, and Economics combined major Required 
Courses 

3.0 ENGL 100 

0.0 

Any course in MATH, STAT, CS (except CS 100), ECON 224, PHIL 150, 
352, 450, 452, 460, GEOG 205 or SOST 201 

- Requirement met in major 

3.0 
Any course in ART, ARTH, INA, INAH,  CTCH, MAP, FILM, MU, MUCO, 
MUEN, MUHI, MUTH, THAC, THDS, THEA, or THST 

3.0 
Any course in ASTR, BIOL, CHEM, GEOL or PHYS that has a laboratory 
component, or GEOG 121 

0.0 One of: ENGL 110; PHIL 100; SOST 110 - Requirement met in major 

3.0 Two language courses (or one six-credit course) in the same language 
other than English. 3.0 

3.0 
Any course in ANTH; GEOG 100 or 120; INDG 232, 234, 238, 332, or 
432; RLST (except RLST 181, 184, 186, 188, 284, 288) 

3.0 
Any course in HIST, CATH 200, CLAS 100, IDS 100 or INDG 208, 210, 
215, 216, 218, 219, 221, 228, 229, 230 or INDL 241, 242, or any one of 
INDL 240AA-ZZ 

0.0 

Any course in ECON, GEOG (except GEOG 100, 120, 121, 309, 321, 
323, 325, 327, 329, 333, 411, 421, 423, 429, or 431), INDG 236, 258, 
305, 358, IS, JS, LING 270, PSCI, PSYC, SOC, SOST or WGST - 
Requirement met in major 

3.0 

 Any course in INCA, INDG (except for INDG 208, 210, 215, 216, 218, 
219, 221, 228, 229, 230, 232, 234, 236, 238, 258, 305, 332, 358, 432), 
INHS or any one of ENGL 214, 310AA- ZZ; GEOG 344; HIST 310; JS 350, 
351; KIN 105; LING 230,  PSCI 338 or SOC 214 or other courses 
approved by the Faculty of Arts as having substantial indigenous 
content, including special studies 

24.0 Subtotal 

Open Electives 

36.0 12 elective courses 

120.0 Total: 60.00% PGPA and UGPA required 

Philosophy Areas: 

History of Philosophy: PHIL 210, 211, 212, 213, 214, 216, 310AA-ZZ, 312, 313, 328, 329, 412, 413, 420, 428, 432 

Problems of Philosophy: PHIL 235, 241, 242, 243, 244, 245, 246, 280, 332, 335AA-ZZ, 336, 337, 344, 345, 346, 352, 
420, 432, 435AA-ZZ, 436, 437, 444, 445, 446 

Value Theory: PHIL 246, 270, 271, 272, 273, 274, 275, 276, 277, 278, 281, 282, 382, 312, 329, 370AA-ZZ, 371, 
372AA-ZZ, 379, 412, 420, 429, 470AA-ZZ, 471AA-ZZ 

(end of Motion 5) 
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Note: Admission was suspended, for the Bachelor of Arts and Bachelor of Arts Honours in International 
Studies concentrations in Asian and European Studies were approved at the June 5, 2019 Senate Meeting. 

Rationale: 
- To examine and update the required courses on the basis of the objectives and needs of the Program

- To include a Minor (of 18 credit hours) and restructure the Certificate (of 30 credit hours)

- To update the lists of approved electives

- Fill in the gaps identified

- Address challenges faced by students with respect to completing their degree in a timely fashion;

streamline the program; introduce more flexibility while ensuring academic integrity and coherence

- To reduce the size of the Major by six credit hours (addresses challenges caused by the large size of the

Major)

BA in International Studies 

The BA in International Studies is a 120-credit-hour degree. In addition to the Arts core requirements, 
students must complete the major requirements which include: (1) the International Studies core 
requirements; (2) the International Studies language requirements; and (3) either the International Affairs 
concentration or the International Development concentration. The remaining courses are Open Electives. As 
part of their Open Electives, students should plan to complete the prerequisites for the senior courses they 
wish to take in their major. A maximum of 48 credit hours of courses at the 100-level is permitted.  

The degree is structured as follows: 
Credit hours BA in International Studies Required Courses 

Section A: Arts Core Requirements 

0.0 ARTS 099 

3.0 ENGL 100 

3.0 
Any course in MATH, STAT, CS (except CS 100), ECON 224, PHIL 150, 352, 450, 452, 460, 
SOST 201 

3.0 
Any course in ART, ARTH, CTCH, FILM, INA, INAH, MAP, MU, MUCO, MUEN, MUHI, MUTH, 
THAC, THDS, THEA, or THST 

3.0 
Any course in ASTR, BIOL, CHEM, GEOL or PHYS that has a laboratory component, or GEOG 
121 

3.0 One of: ENGL 110; PHIL 100; RLST 245, 248; SOST 110 

0.0 Two language courses (or one six-credit course) in the same language other than English.  - 
Requirements met in major 0.0 

0.0 3.0 
Any course in ANTH; GEOG 100 or 120; INDG 232, 234, 238, 332, or 432; RLST (except RLST 
181, 184, 186, 188, 284, 288) - Requirement met in major 

3.0 0.0  
Any course in HIST, CATH 200, CLAS 100, IDS 100 or INDG 208, 210, 215, 216, 218, 219, 221, 
228, 229, 230 or INDL 241, 242, or any one of INDL 240AA-ZZ – Requirement met in major 

0.0 
Any course in ECON, GEOG (except GEOG 100, 120, 121, 309, 321, 323, 325, 327, 329, 333, 
411, 421, 423, 429, or 431), INDG 236, 258, 305, 358, IS, JS, LING 270, PSCI, PSYC, SOC, SOST 
or WGST – Requirement met in major 

3.0 

Any course in INCA, INDG (except for INDG 208, 210, 215, 216, 218, 219, 221, 228, 229, 230, 
232, 234, 236, 238, 258, 305, 332, 358, 432), INHS or any one of ENGL 214, 310AA- ZZ; GEOG 
344; HIST 310; JS 350, 351; KIN 105; LING 230, PSCI 338 or SOC 214 or other courses 
approved by the Faculty of Arts as having substantial indigenous content, including special 

Motion 6: Revision to the Bachelor of Arts and Bachelor of Arts Honours in International Studies 
To revise the requirements for the Bachelor of Arts and Bachelor of Arts Honours in International 
Studies with a concentration in International Affairs and the Bachelor of Arts and Bachelor of Arts 
Honours with a concentration in International Development as outlined below, effective 202020. 
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Credit hours BA in International Studies Required Courses 

studies 

21.0 Subtotal: Arts Core Requirements 

Note: The fine arts Additional core requirements may also be covered in some concentrations depending on the 
student’s course selection. For detailed information about the core requirements, refer to the Arts Core 
Requirement Summary. 

Section B: International Studies Core requirements 

3.0 IS 100 

3.0 One of IS 300, 301, 302, 303*  

3.0 IS 400 

3.0 One of ECON 202 or 211  

3.0 One of RLST 100, 211, or 241  

3.0 PSCI 240 

3.0 HIST 116 or HIST 150 

3.0 At least three IS 300-level courses, excluding IS 391. 

(Only one of these can be an IS 390AA-ZZ course. 3.0 

3.0 

3.0 
At least one IS 400-level course, excluding IS 498 and IS 499. (This cannot be IS 420 for those 
in International Development or IS 440 for those in International Affairs. 

3.0 SOST 203 

18.0  24.0 Subtotal: International Studies core 

* IS 303 may be counted in only one of Section B or Section D 

Section C: International Studies Language requirements 

3.0 

Four courses in the same language other than English.  
3.0 

3.0 

3.0 

12.0 Subtotal: International Studies language 

Note: Students MUST consult with the Coordinator to ensure their language choice fits the requirement of their 
concentration. 

Note: Students in the Development Studies and Development Studies Honours concentrations are STRONGLY 
encouraged to take ECON 211. 

Overview of the template changes: 
- No change to key parts of the core requirements: four language courses, IS 100, PSCI 240

- New required courses HIST 116, HIST 150, SOST 203 are better aligned with IS aims

- Requirements at 300- and 400-levels made more flexible to better align with available teaching resource

The requirements of the International Affairs concentration and the International Development 
concentration are set out below:  

International Affairs Concentration 
Credit hours BA in International Studies, International Affairs Concentration Required Courses 

Section A: Arts Core Requirements  

Section B: International Studies Core requirements  

Section C: International Studies Language requirements 

51.0 57.0 As stated above for the BA in International Studies  

Section D: International Affairs Concentration 

3.0 IS 240 

3.0 IS 440 

3.0 Two approved electives from the International Development course list. Refer to the 
Approved Electives Course List. 3.0 

3.0 Three approved electives from the International Economics and Political Economy Global 
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Credit hours BA in International Studies, International Affairs Concentration Required Courses 

3.0 Economic Relations course list. (Refer to the Approved Electives Course List.) 

3.0 

3.0 

Five approved electives, in at least two different disciplines, from the International Politics, 
Security, and Organization Global Political and Security Relations course list. (Refer to the 
Approved Electives Course List.) 

3.0 

3.0 

3.0 

3.0 

3.0 
One approved elective from the Culture and International Affairs Global Cultural Relations 
course list. (Refer to the Approved Electives Course List.) 

A minimum of three courses must be at the 300- or 400-level. IS 440 will count toward this requirement. At least 
one approved elective must be from the Global Indigenous Issues approved electives list. This requirement can be 
met in any one of the subsections: Global Economic Relations; Global Political and Security Relations; or Global 
Cultural Relations. (Refer to the Approved Electives Course List.) 

39.0 69.0 Subtotal: 65.00% major GPA required (sections B, C, and D) 

Section E: Open Electives 

30.0 10 elective courses 

120.0 Total: 60.00% PGPA and UGPA required 

Overview of the template changes: 
- Consolidate lists of approved electives from 4 to 3 in order to streamline it

- Added requirement of 1 course from new Global Indigenous Issues list without increasing the number of

required courses; this new requirement enriches the Program and serves the University’s strategic-plan

objective of Indigenization, more specifically indigenizing the curriculum.

International Development Studies Concentration 
Credit hours BA in International Studies, International Development Studies Concentration 

Required Courses 

Section A: Arts Core Requirements  

Section B: International Studies Core requirements  

Section C: International Studies Language requirements 

51.0  57.0 As stated above for the BA in International Studies  

Section D: Development Studies Concentration 

3.0 IS 220 

3.0 IS 420 

3.0 One of ANTH 333, ECON 224, GEOG 203, SOST 203, or WGST 220  

3.0 ECON 211 

3.0 Two One of ECON 311, GEOG 316, IS 303*, JS 383, PSCI 344, PSCI 470, or SOC 314 

27.0 
Nine approved electives, in at least three different disciplines, from the Development 
Studies course list. (Refer to the Approved Electives Course List.) At least one course 
must be at the 400-level. 

3.0 

Five approved electives, in at least two different disciplines, from the Themes in 
International Development course list. (Refer to the Approved Electives Course List.) 

3.0 

3.0 

3.0 

3.0 

3.0 Two approved electives from the World Regions and Development Course List. (Refer to 
the Approved Electives Course List.) 3.0 

3.0 

A minimum of three courses must be at the 300- or 400-level. IS 420 will count toward this requirement. At 
least one approved elective must be from the Global Indigenous Issues approved electives list. This 
requirement can be met in any one of the subsections: Global Economic Relations; Global Political and 
Security Relations; or Global Cultural Relations. (Refer to the Approved Electives Course List.) 

42.0 69.0 Subtotal: 65.00% major GPA required (sections B, C and D) 
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* IS 303 may be counted in only one of Section B or Section D. 

Section E: Open Electives 

27.0 30.0 9 10 Open Electives 

120.0 Total: 60.00% PGPA and UGPA required 

Overview of the template changes: 
- Added requirement of 1 course from new Global Indigenous Issues list as in the case of the International

Affairs concentration

- Make ECON 211 required to give better grounding in Development Economics

- Reorganized approved electives into 2 lists thus streamlining and adding more flexibility

BA Honours International Studies 

The BA Honours in International Studies is a 120-credit-hour degree. In addition to the Arts core 
requirements, students must complete the major requirements which include: (1) the International Studies 
core requirements; (2) the International Studies language requirements; and (3) either the International 
Affairs honours concentration or the International Development honours concentration. The remaining 
courses are Open Electives. As part of their Open Electives, students should plan to complete the 
prerequisites for the senior courses they wish to take in their major. A maximum of 48 credit hours of courses 
at the 100-level is permitted. Refer to the Table of Admission and Residence Requirements in the Admissions 
section for the admission criteria to honours programs.  

The requirements of the International Affairs honours concentration and the International Development 
honours concentration are set out below: 

International Affairs Honours Concentration 

Credit hours 
BA Honours International Studies, International Affairs Concentration  

required courses 

Section A: Arts Core Requirements  

Section B: International Studies Core requirements  

Section C: International Studies Language requirements 

51.0 As stated above for the BA in International Studies  

Section D: International Affairs Honours Concentration 

3.0 IS 240 

3.0 IS 440 

3.0 IS 498 

3.0 IS 499 

3.0 SOST 203 SOST 201 

3.0 
Two Three approved electives from the International Development Global Economic 
Relations course list. (Refer to the Approved Electives Course List.) 

3.0 

3.0 

3.0 
Three approved electives from the International Economics and Political Economy course 
list. Refer to the Approved Electives Course List 

3.0 

3.0 

3.0 

Five approved electives, in at least two different disciplines, from the International Politics, 
Security, and Organization Global Political and Security Relations course list. Refer to the 
Approved Electives Course List. 

3.0 

3.0 

3.0 

3.0 



Appendix IV, Page 131 

Credit hours 
BA Honours International Studies, International Affairs Concentration  

required courses 

3.0 
One approved elective from the Culture and International Affairs Global Cultural Relations 
course list. Refer to the Approved Electives Course List. 

A minimum of three courses must be at the 300- or 400-level. IS 440 will count toward this requirement. At least 
one approved elective must be from the Global Indigenous Issues approved electives list. This requirement can be 
met in any one of the subsections: Global Economic Relations; Global Political and Security Relations; or Global 
Cultural Relations. (Refer to the Approved Electives Course List.) 

48.0 78.0 Subtotal: 75.00% major GPA required (sections B, C, and D) 

Section E: Open Electives 

21.0 7 elective courses  

120.0 Total: 70.00% PGPA and 60.00% UGPA required 

Overview of the template changes: 
- Follows the revised pattern on the BA International Affairs concentration

- Adds requirement for SOST 201 (complements SOST 203 core requirement); the addition of SOST 201 will

help better equip IS honours students with quantitative research skills.

International Development Studies Honours Concentration 
Credit hours BA in International Studies, International Development Studies Honours Concentration Required 

Courses 

Section A: Arts Core Requirements  

Section B: International Studies Core requirements  

Section C: International Studies Language requirements 

51.0  48.0 As stated above for the BA in International Studies  

Section D: International Development Studies Honours Concentration 

3.0 IS 220 

3.0 IS 420 

3.0 IS 498 

3.0 IS 499 

3.0 SOST 201 

3.0 ECON 211 

3.0 One of ANTH 333, ECON 224, GEOG 203, SOST 203, or WGST 220  

3.0 Two One of ECON 311, GEOG 316, IS 303*, JS 383, PSCI 344, PSCI 470, or SOC 314 

3.0 
Seven approved electives, in at least two different disciplines, from the Development Studies course 
list. Refer to the Approved Electives Course List. At least one course must be at the 400-level. 

Five approved electives, in at least two different disciplines, from the Themes in International 
Development course list. (Refer to the Approved Electives Course List.) 

3.0 

3.0 

3.0 

3.0 

3.0 Two approved electives from the World Regions and Development Course List. (Refer to the 
Approved Electives Course List.) 3.0 

A minimum of three courses must be at the 300- or 400-level. IS 420 will count toward this requirement. At least one 
approved elective must be from the Global Indigenous Issues approved electives list. This requirement can be met in any 
one of the subsections: Global Economic Relations; Global Political and Security Relations; or Global Cultural Relations. 
(Refer to the Approved Electives Course List.) 

 48.0 78.0 Subtotal: 75.00% major GPA required (sections B, C and D) 

* IS 303 may be counted in only one of Section B or Section D. 

Section E: Open Electives 

21.0 7 Open Electives 

120.0 Total: 70.00% PGPA and UGPA required 
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Overview of the template changes: 
- Follows the revised pattern on the BA International Development concentration
- Adds requirement for SOST 201 (complements SOST 203 core requirement) same as in International

Affairs

 (end of Motion 6) 

Minor in International Studies 
Students may choose one of five minors: Minor in International Studies; or Minor in International Affairs; or 
Minor in International Development; or Minor in European Studies; or Minor in Asian Studies. The 
requirements are as follows: 

Credit hours Minor in International Studies, Required Courses 

3.0 IS 100  

3.0 Two IS 200-level courses. (No more than one can be an IS 290AA-ZZ course.) 

3.0 

3.0 Three IS 300-level or IS 400-level courses. 
(Only two of these can be an IS 390AA-ZZ or IS 490AA-ZZ course. IS 391 does not meet this 
requirement.)  

3.0 

3.0 

18.0 Total: 65.00% PGPA required 

Credit 
hours 

Minor in International Affairs, Required Courses 

3.0 IS 100  

3.0 IS 240 

3.0 IS 440 

3.0 
Three IS 300-level courses. At least one must be IS 300 or IS 301 or IS 302.  
(Only one of these can be an IS 390AA-ZZ course. IS 391 does not meet this requirement.)  

3.0 

3.0 

18.0 Total: 65.00% PGPA required 

Credit 
hours 

Minor in International Development, Required Courses 

3.0 IS 100  

3.0 IS 220 

3.0 IS 420 

3.0 
Three IS 300-level courses. At least one must be IS 302 or IS 303.  
(Only one of these can be an IS 390AA-ZZ course. IS 391 does not meet this requirement.)  

3.0 

3.0 

18.0 Total: 65.00% PGPA required 

Credit 
hours 

Minor in European Studies, Required Courses 

3.0 IS 100  

3.0 IS 240 

3.0 One of IS 300, IS 301, IS 302 

3.0 
Three approved electives from the European Studies course list. (Refer to the Approved 
Electives Course List.)  

3.0 

3.0 

18.0 Total: 65.00% PGPA required 

Motion 7: New Minors - International Studies  
To create Minors in International Studies; International Affairs; International Development; European 
Studies; and Asian Studies, effective 202020. 
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Credit 
hours 

Minor in Asian Studies, Required Courses 

3.0 IS 100  

3.0 IS 220 or IS 240 

3.0 One of IS 300, IS 301, IS 302  

3.0 
Three approved electives from the Asian Studies course list. (Refer to the Approved Electives 
Course List.) 

3.0 

3.0 

18.0 Total: 65.00% PGPA required 

Rationale: 

The International Studies Program has never had a minor unlike many other programs in the Faculty of Arts. 
The creation of a minor will expand the options available to students. It will also provide a viable alternative 
to the certificate for those students who would like to get a credential in International Studies but cannot 
complete the 30 credit-hour certificate. 

(end of Motion 7) 

 
 

Certificate in International Studies 

The Certificate in International Studies is 30-credit-hours. The requirements are as follows: 

Credit hours Certificate in International Studies, required courses 

0.0 ARTS 099 

3.0 IS 100 

3.0 
Two IS 200-level courses 

3.0 

3.0 

Four 300- or 400-level IS courses 

(IS 391 does not fulfill this requirement) 

3.0 

3.0 

3.0 

3.0 Three additional courses from the International Studies Approved 
Elective Course List 3.0 

3.0 

30.0 Total: 65% PGPA required 

Certificate in International Studies 
The Certificate in International Studies is 30-credit-hours. Students must complete (1) 12-credit-hours of required 
courses; and (2) a concentration. The certificate is structured as follows: 

Credit 
hours 

Certificate in International Studies Required Courses 

0.0 ARTS 099 

3.0 IS 100 

3.0 IS 300, 301, 302 

3.0 One of ECON 202 or 211 

3.0 PSCI 240 

12.0 Subtotal 

Motion 8: Revision to the Certificate in International Studies 
To revise the the Certificate in International Studies, effective 202020. 
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Students must complete one of the following concentrations: 

Asian Studies Concentration 

Credit 
hours 

Certificate in International Studies Required Courses 

3.0 IS 210 

3.0 
Two courses in the same Asian language.  

3.0 

Note: Students MUST consult with the Coordinator to ensure their language choice fits 
the requirement of their concentration. 

3.0 
Three approved electives from the Asian Studies course list. Refer to the 
Approved Electives Course List. 

3.0 

3.0 

18.0 Subtotal: Asian Studies Concentration 

30.0 Total: 65.00% PGPA required  

Development Studies Concentration 

Credit hours Certificate in International Studies Required Courses 

3.0 IS 220 

3.0 
Two of ECON 311, GEOG 316, IS 303, IS 420, JS 383, SOC 314, PSCI 344 

3.0 

3.0 
Three approved electives, in an at least two different departments 
/programs, from the Development Studies course list. Refer to the 
Approved Electives Course List. 

3.0 

3.0 

3.0 

18.0 Subtotal: Development Studies Concentration 

30.0 Total: 65.00% PGPA required  

European Studies Concentration 

Credit hours Certificate in International Studies Required Courses 

3.0 IS 230 

3.0 
Three approved electives from the History, Politics and Society course list. Refer 
to the Approved Electives Course List. ES 400 can also count toward this 
requirement 

3.0 

3.0 

3.0 Two approved elective from the Culture and Literature course list. Refer to the 
Approved Electives Course List. 3.0 

18.0 Subtotal: European Studies Concentration 

30.0 Total: 65.00% PGPA required  

International Affairs Concentration 

Credit hours Certificate in International Studies Required Courses 

3.0 IS 240 

3.0 Two courses from the International Politics, Security, and Organization course list. 
Refer to the Approved Elective Course List. IS 440 will also count toward this 
requirement. 3.0 

3.0 
One course from the International Development course list. Refer to the Approved 
Elective Course List. 

3.0 
One course from the International Economics and Political Economy course list. 
Refer to the Approved Electives Course List. 

3.0 
One course from either of the International Development or International Economics 
and Political Economy course lists. Refer to the Approved Electives Course List. 

18.0 Subtotal: International Affairs Concentration 

30.0 Total: 65.00% PGPA required  

(end of Motion 8) 
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2. Faculty of Business Administration

(a) Admissions to the following programs would be suspended effective 202030:
- Bachelor of Administration Qualifying Program
- Bachelor of Business Administration Qualifying Program
- Diploma of Administration Qualifying Program
- Diploma of Business Administration Qualifying Program

(b) Minimum requirements for admission to specific Faculty of Business Administration undergraduate
programs would be removed and the minimum standards for undergraduate admission to the Faculty of
Business Administration would apply to all the Faculty’s programs.  Effective for admissions for the 202030
term.

(c) The minimum high school average for eligibility for undergraduate admission to the Faculty of
Business Administration would be changed from 65.00% to 70.00%. Effective for admissions for the 202030
term.

(d) Applicants who have attempted 15 credit hours or more of approved post-secondary courses with a
minimum UGPA of 65.00% on those courses would be eligible for undergraduate admission to the Faculty of
Business Administration. Effective for admissions for the 202030 term.

(e) The criteria for designation as an “Excellence Student” would be maintained (BBA program
applicants with a 85.00% Canadian High School average or greater), but the meaning of the designation
would be changed to refer specifically to the applicant’s eligibility to receive a Faculty of Business
Administration Excellence Scholarship. Effective for admissions for the 202030 term.

Undergraduate Calendar Impact follows the rationale. 

Rationale: 

Background. The Faculty of Business Administration (FBA) has four undergraduate degree/diploma 
programs: 

- Bachelor of Administration--4 year degree (First Nations University)
- Bachelor of Business Administration--4 year degree (U of Regina campus)
- Diploma of Administration--2 year diploma (First Nations University)
- Diploma of Business Administration--2 year diploma (U of Regina campus)

Since 2007, the FBA has also had four undergraduate non-degree programs, each of which is embedded 
within a degree or diploma program:  

- Bachelor of Administration Qualifying Program – 10 courses (First Nations University)
- Bachelor of Business Administration Qualifying Program – 10 courses (U of Regina campus)
- Diploma of Administration Qualifying Program – 5 courses (First Nations University)
- Diploma of Business Administration Qualifying Program – 5 courses (U of Regina campus)

Motion 9: Faculty of Business Administration Admission Requirements 
That requirements for undergraduate admissions to the Faculty of Business Administration and its 
undergraduate programs be amended as outlined below, effective 202030. 
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The 10 (or 5) qualifying courses are part of the degree (or diploma) program—not a separate set of courses. 
Most applicants to FBA undergraduate programs are not allowed direct entry into their desired program, but 
rather are placed initially into a qualifying program. Specifically, students with a high school average of 65.00-
84.99% pursuing a BBA are placed in the BBA Qualifying Program. All students seeking a BAdmin are placed 
into the BAdmin Qualifying Program. To get into the actual degree program, qualifying students must earn a 
PGPA of at least 65.00%. All students seeking a DipBA or DipAdmin must first complete the DipBA Qualifying 
Program or the DipAdmin Qualifying Program with a PGPA of 65.00%. Only the Excellence students (those 
applicants to the BBA program with an 85.00% Canadian high school average or greater) are admitted directly 
into an FBA program.  

The qualifying programs fulfil both a screening and a preparation purpose for the degree/diploma programs. 
Specifically, the criteria for the BBA and BAdmin qualifying programs prevent FBA students who have not 
successfully completed ENGL 100, ECON 201, MATH 103, STAT 100, CS 100 and BUS/ADMN 100 (plus four 
other courses where there is some choice) from taking 300- and 400-level business classes and delay their 
ability to take 200-level classes until very late in the registration period. A similar system exists in the Diploma 
qualifying programs except with 5 qualifying courses. Those students who make it through the qualifying 
program will have learned important preparation material for the remainder of their diploma or degree 
program. Those students who do not successfully complete the qualifying program will ultimately be required 
to discontinue studies (RTD) in the Faculty of Business Administration. 

Norms within U of R. The practice of placing students with a less than 85.00% high school average (and all 
applicants from those with a post-secondary background) into a qualifying program is atypical at the 
University of Regina. Other Faculties at the U of R typically accept students directly into their programs. 
However, there are other qualifying programs at the U of R. The Faculty of Science and the Faculty of 
Kinesiology and Health Studies (KHS) have qualifying programs as well--but only for students who do not 
meet their admissions requirements (i.e. these students are unqualified for admission; therefore, they must 
take a qualifying program). Typically, these students are placed in the Science or KHS qualifying program 
because they did not meet the required 70.00% minimum admission high school average or they were 
missing one or more required high school classes. The Indigenous Social Work program is a little more like 
the FBA approach. In this case, all eligible applicants are initially placed in the qualifying program and 
demonstrate eligibility to enter the certificate or degree program on that basis. 

Norms of western Canadian business schools. The FBA is at odds with neighbouring business schools with 
respect to its approach to admissions. Most Western Canadian business schools admit students directly to 
their business degree program (Manitoba, Winnipeg, Saskatchewan, Calgary, Lethbridge, SFU, UBC, Victoria). 
However there are generally options for transferring in to the business program after taking post-secondary 
in another faculty (or another university). An exception is the University of Alberta which requires all 
applicants to take a pre-professional year (similar to our old Pre-BUS/ADMIN program).  Theoretically, there 
is nothing wrong in itself with being different from one’s peer group. But, as a practical matter, it may not 
serve us well to diverge too much from neighbouring business school admissions practices in ways that are 
not attractive to students. 

Student and applicant experience. We are concerned that placing a large majority of our students in a 
qualifying program rather than the program that the student is interested in may have the perverse effect of 
deterring the better students from registering (or even applying) at the University of Regina. The students 
with good high school or post-secondary marks are the students that will have options to go elsewhere and 
who will likely to be offered direct entry by other Western Canadian business schools. Those students on the 
lower end would be more likely to consider placement in the qualifying program to be fair.   
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Many qualifying students who do choose to register here do accept their situation and go through the 
qualifying program experience without complaint. But many students who visit our FBA front desk find their 
situation as a qualifying students confusing and their lack of access to FBA courses frustrating. From their 
perspective, they are students in the Faculty of Business Administration, so have difficulty seeing why they 
are barred from registering in nearly all business classes even while paying the same premium tuition as 
those in the degree or diploma program. 

The approach that we are proposing is to shift from limiting access to business classes through the qualifying 
program to using a prerequisite structure to ensure academic readiness and success. Undoubtedly some 
students will still dislike being prevented from taking a class because they don’t have the prerequisite. But a 
prerequisite based restriction is linked to academic readiness. In addition, in a prerequisite based restriction, 
the restriction applies to the course, and not to the person. Every student would be equally subject to 
prerequisite restrictions – and access to classes would no longer be based on the classification that a student 
is in. 

Staff time associated with qualifying programs. The FBA currently has 500-600 students in its qualifying 
programs. These qualifying students need to be monitored for eligibility to be transferred to a degree or 
diploma program. Specifically, any student with a PGPA of 65.00% or more on qualifying courses as well as 
other program-relevant courses taken, will need to be manually transferred from their qualifying program to 
their degree/diploma program. (The criteria for transfer are complex enough that this cannot be 
accomplished automatically.) All of this takes up a good deal of staff time. Moreover a component of 
program advisor time goes into coaching students on getting their qualifying program classes completed in 
order to be transferred from being a FBA qualifying student to an FBA degree or diploma student. As the 
number of students admitted annually increases, the time devoted to the qualifying student monitoring, 
advising and transferring process is also increasing. 

Minimum high school entrance standard. We are also rethinking our minimum high school entrance 
standard. There has been a concern that, through the qualifying programs, applicants with rather low high 
school averages are admitted into the FBA. The data available to us suggest that students admitted to a 
qualifying program with a high school average of 65.00-69.99% have tended to do poorly in the program: Of 
the early conditional admits in this range during the period 2014-18, approximately 90% have either dropped 
out (or never registered), or have a GPA that is insufficient for graduation (<65.00%). The original idea had 
been that, through the qualifying programs, even marginal students (65.00-69.99% high school average), 
could be admitted to the FBA and then earn their way into the BAdmin/DipAdmin/BBA/DipBA, but the data 
described above indicate that this is not working out well for a large majority of this group of students, and 
their admittance into the FBA with a high school average as low as 65.00% may be giving them a false signal 
about their potential for success in our programs.  

The data available to us suggest that students with an early conditional high school average of 70.00- 79.99% 
have a somewhat greater likelihood of success. However, these data do not suggest a clear dividing point 
within the 70.00-79.99% high school average range that one could use to predict future success. We note 
that several other Faculties at the University of Regina (Engineering and Applied Science; Kinesiology and 
Health Studies; Nursing, Science, and Social Work) have a 70.00% high school admission average in some 
form. It is being proposed that we change the minimum high school entrance average to 70.00% for now, 
consistent with several other U of R Faculties. We would continue to provide an opportunity to be able to 
earn FBA admittance through taking classes in another Faculty or other Post-Secondary Institution. We would 
plan to continue to collect data on this matter to consider whether any further adjustment to the minimum 
admission average would be necessary. 

Explanation of the motion. The above motion would put in place an approach to undergraduate admissions 
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that is more similar to the norms of surrounding universities and of other University of Regina Faculties. 
Under this system, students who meet the criteria for admission to the Faculty of Business Administration 
(FBA) would be directly admitted to their desired degree/diploma program. The proposal is that the high 
school standard for admission to the FBA would be a high school average of 70.00% or greater. In the case of 
students who have attempted 15 hours or more of approved post-secondary courses, it is proposed that the 
admission standard to the FBA remain at a UGPA 65.00% on those courses (but those individuals would now 
be given direct entry to their desired degree/diploma program).  

Part (a) of the motion proposes to suspend admissions to the qualifying programs. However, the qualifying 
program itself would remain in place for up to five years to accommodate students who have not met the 
requirements for the BBA program in the transition period. We believe that our prerequisite structure that 
has recently been enhanced will provide the preparation currently provided by the qualifying programs.  

Part (b) proposes removing the program specific undergraduate admissions requirements that were placed 
on FBA programs in 2007 and moves us to a Faculty wide admission standard that relates to all of our 
programs.  

Part (c) proposes that the high school average required for undergraduate admission to the FBA be 70.00%, 
as discussed above. 

Part (d) relates to students applying for undergraduate admission from other universities or colleges or other 
Faculties of the University of Regina. The current calendar provision is: “Applicants who have attempted 15 
credit hours or more of approved post-secondary courses with a minimum UGPA of 65.00% will be admitted 
to the Qualifying Program.” If the motion were carried, eligible post-secondary applicants would obtain direct 
access to their desired FBA degree or diploma program.  

Part (e) proposes to redefine the term “Excellence Student” to restrict this category of student to those 
eligible to be awarded an excellence scholarship. 

We have identified a set of fair transitional provisions to determine how students who are currently in the 
qualifying program will be dealt with. 

Transitional provisions: Students who are in qualifying programs at the time the complete approval 
process has taken place, would be assessed. There will be three categories of qualifying students: (i) 
those who were admitted for Fall 2020 based on their high school average; (ii) those who were admitted 
for Fall 2020 based on their post-secondary UGPA and (iii) those were admitted into the qualifying 
program for a term prior to Fall 2020 and have not yet qualified for transfer to a degree or diploma 
program. The planned transitional provisions for each of these categories will be as follows: 

(i) Those who were admitted for Fall 2020 based on their high school average. Those students
who had been admitted to the FBA with a high school average of 70% or greater will be
moved to the degree/diploma program that they applied for (for Fall 2020). Those students
who had been admitted to the qualifying program with high school averages of 65.00-
69.99% will remain in the qualifying program for future assessment on the basis of the post-
secondary admission criteria.

(ii) Those who were admitted for Fall 2020 based on their post-secondary GPA. These students
would be moved into the degree/diploma program that they had applied for (for Fall 2020).
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Those who were admitted into the qualifying program for a  term prior to Fall 2020 and have not yet 
qualified for transfer to a degree or diploma program. Those who had attempted fewer than 15 credit 
hours at the time the approval process for the motion is complete would be assessed on the basis of 
their high school average and would follow the transitional provision described in (i) above. Those in the 
qualifying program who had attempted at least 15 credit hours of approved post-secondary courses and 
had a UGPA of 65.00% or greater on those classes, would be, for the purposes of this transition, 
considered post-secondary entrants and be transferred to the appropriate degree/diploma program 
during the Fall 2020 term. The other possible type of student in a qualifying program at this time would 
be a student with a UGPA of less than 65.00% on 15 or more attempted credit hours. We do not think 
there will be large number of these students because many students with sub-65.00% PGPAs would 
have been required to discontinue studies in the FBA. Those students with a UGPA of less than 65.00% 
but who are still in the qualifying program would remain in the qualifying program for future assessment 
on the basis of the post-secondary entrant admission criteria. Any student still in the qualifying program 
at the time it is closed would be transferred out of the FBA. The anticipated closing date is 202530, but 
could be earlier depending on what happens with existing qualifying students. 

Admissions, page 7 (online calendar) 

Early Conditional Admission to the Faculty of Business Administration – for current high school 
students 
The Faculty of Business Administration admits applicants from Canadian high schools who are 
applying for early conditional admission, and who present an 85% or higher early conditional 
admission average, directly into the Business Administration degree program through the 
Excellence program. International (study permit) high school students will be considered on an 
individual basis for the Excellence program. Other Early Conditional applicants with an early 
conditional admission average of 65.00%-84.99% are admitted to the Faculty of Business 
Administration as Qualifying Students. 

Admissions page 10 (online calendar) 
FACULTY OR PROGRAM COURSE REQUIREMENTS BY FACULTY MINIMUM AVERAGE ADDITIONAL REQUIREMENTS 

BUSINESS ADMINISTRATION 

(U of R) 

ADMINISTRATION 

(FNUniv) 

 English Language Arts A30 and B301 

 Foundations of Mathematics 30 or Pre-Calculus 30 
 One 30-level language, social science, or fine/performing

arts course chosen from Arts Education 30, Christian
Ethics 30, Cree 30, Drama 30, Economics 30, French 30,
Geography 30, German 30, History 30, Latin 30, Law 30,
Mandarin 30, Music 30, Native Studies 30, Psychology 30,
Social Studies 30, Spanish 30, Ukrainian 30, Ukrainian 
Language Arts 30, Visual Art 30 

 One additional 30-level course from the list above or one 
of Biology 30, Calculus 30, Chemistry 30, Computer 
Science 30, Earth Science 30, Foundations of 
Mathematics 30, Geology 30, Pre-Calculus 30, or Physics
30 

70% 
65%-84.99% are 
admitted as qualifying 
students 

85% or higher are 
admitted directly to 
the degree program 

It is strongly recommended that 
students have both Foundations of 
Mathematics 30 and Pre-Calculus 30. 

Admissions page 16 (online calendar) 
FACULTY OR PROGRAM COURSE REQUIREMENTS BY FACULTY ADDITIONAL 

REQUIREMENTS 

BUSINESS ADMINISTRATION 

(U of R) 

ADMINISTRATION 

(FNUniv) 

Applicants who have attempted 15 credit hours or more 
of approved post-secondary courses with a minimum 
UGPA of 65% will be admitted to the Qualifying Program 
on those courses are eligible  
for admission to the Faculty of Business Administration. 
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Admissions page 22 (online calendar) 

FACULTY OR PROGRAM COURSE REQUIREMENTS BY FACULTY MINIMUM 
AVERAGE 

ADDITIONAL 
REQUIREMENTS 

BUSINESS 
ADMINISTRATION 
(U of R) 
ADMINISTRATION 

(FNUniv) 

 One English literature course1

 Math or pre-calculus
 One language, social 

science, or 
fine/performing arts
course 

 One additional academic subject

70% 
65% Calculus is recommended. 

(end of Motion 9) 

3. Faculties of Business Administration and Kinesiology and Health Studies

 
 
 
 

This five-year program is offered jointly by the Faculty of Business Administration and Faculty of Kinesiology 

and Health Studies under the supervision of a joint coordinating committee of the two faculties. The 

BBA/BSRS-SRMI Joint Program consists of a minimum of 150 credit hours. A student may be required to 

complete additional credit hours. Students admitted to the BBA/BSRS-SRMI Joint Program must complete 

the entire integrated program to graduate with either degree. Should a student decide to pursue only one of 

the degrees identified, they must officially apply to transfer out of the joint program. Upon completion, 

students will receive a Bachelor of Business Administration (any major) and a Bachelor of Sports and 

Recreation Studies Internship (Sport and Recreation Management Internship major). 

Students may apply directly from high school or as a transfer student through either faculty. 

Admission Criteria and Application Process 

Students applying into the BBA/BSRS-SRMI Joint Program must meet the admission criteria for both the 

Faculty of Business Administration (BBA) and Faculty of Kinesiology and Health Studies (BSRS-SRMI)  High 

School Admission:  required coursework with minimum average of 70.00%; Transfer admission:  minimum 

70.00% UGPA.  Application deadline dates and processes can be found in the Admissions section of this 

Calendar. 

Academic Advising 

Academic advising will be done jointly with representatives from both faculties. 

Joint Program Academic Performance and Progress 

Student performance will be governed by both the university academic standards (Academic Regulations 

section of this Calendar) and Evaluation of Academic Performance sections for each faculty. 

Motion 10: New Program - Bachelor of Business Administration / Bachelor of Sports and Recreation 
Studies Internship (Sport and Recreation Management Internship Major) 
To create a Bachelor of Business Administration/ Bachelor of Sports and Recreation Studies Internship 
(Sport and Recreation Management Internship major) Joint Program resulting in two degrees as 
outlined below, effective 202030. 

https://www.uregina.ca/student/registrar/resources-for-students/academic-calendars-and-schedule/undergraduate-calendar/assets/pdf/2019-2020/Admissions.pdf
https://www.uregina.ca/student/registrar/resources-for-students/academic-calendars-and-schedule/undergraduate-calendar/assets/pdf/2019-2020/Admissions.pdf
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Graduation Requirements 

A minimum PGPA of 70.00% is required for graduation. 

Appeals of Academic Standing  

If there are extenuating circumstances related to academic performance, students may appeal the 

application of academic probation or a requirement to discontinue by emailing:  

BBA/BSRS Joint Program Review Committee  

C/o Faculty of Business Administration: Business.AD.Hill@uregina.ca 

Faculty of Kinesiology and Health Studies:  KHS.UG-AssocDean@uregina.ca  

Readmission after being Required to Discontinue from the Joint Program  

Students who have been required to discontinue from the joint program must petition to the BBA/BSRS Joint 

Program Review Committee. 

BBA/BSRS Joint Program Course Requirements 

Students must complete: 

All Bachelor of Business Administration course requirements as outlined in the Faculty of Business 

Administration section; 

All Bachelor of Sports and Recreation Studies Internship (Sport and Recreation Management Internship 

major) course requirements as outlined in the Faculty of Kinesiology and Health Studies section with the 

following exceptions:  Students must complete ENGL 100 as their writing competency course; BUS 306 will be 

used to fulfill the KIN 205/PHIL requirement; and BUS 307 will substitute for SRS 340 in the major. 

Requirements for the Joint Bachelor of Business Administration and Bachelor of Sport and Recreation Studies 

Internship – Sport and Recreation Management Internship are as follows: 

Credit hours Requirements 

3.0 BUS 100 

3.0 BUS 205 

3.0 BUS 210 

3.0 BUS 250 

3.0 BUS 260 

3.0 BUS 275 

3.0 BUS 285 

3.0 BUS 288 

3.0 BUS 290 

3.0 BUS 306 

3.0 BUS 307 

3.0 BUS 375 

3.0 BUS 400 

3.0 
NEW BUS 4XX/SRS 450 

(cross listed) 

6.0 Two of:  BUS 312, 317, 414 

12.0 Four BUS/ADMN electives 

3.0 KIN 105 

3.0 KIN 110 

3.0 KIN 115 

3.0 KIN 170 

3.0 KIN 220 

Credit hours Requirements 

3.0 KIN 420 

3.0 SRS 105 

3.0 SRS 110 

3.0 SRS 115 

3.0 SRS 120 

3.0 SRS 130 

3.0 SRS 215 

3.0 SRS 220 

3.0 SRS 230 

3.0 SRS 320 

3.0 SRS 440 

3.0 THRC 200 

3.0 CS 100 or 110 

3.0 ECON 201 

3.0 ECON 202 

3.0 ECON 238 

3.0 ENGL 100 

3.0 MATH 103 or 110 

3.0 STAT 100 
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Credit hours Requirements 

9.0 

Three introductory courses 

selected from 

Humanities/Social Sciences 

9.0 

Three courses beyond the 

introductory level in 

Computer Science, 

Mathematics & Statistics, 

and/or Humanities/Social 

Sciences  

Non-credit requirements 

Credit hours Requirements 

0.0 BUS 007 

0.0 KHS 100 

0.0 KHS 300 

Internship courses 

0.0 KHS 001 

0.0 KHS 002 

0.0 
KHS 003 (if completing 12 

month internship) 

150.0 

Total credit hours 

PGPA of 70.00% 

Rationale and Discussion: 
The proposed BBA/BSRS-SRMI Joint Program allows a student to pursue two degrees in a coordinated and 

integrated fashion. Currently some Bachelor of Sport and Recreation Studies – Sport and Recreation 

Management major students enroll in and complete the Diploma in Business Administration (DipBA) as part 

of the BSRS degree.  Students in the DipBA are required to take 10 BUS courses including BUS 100, BUS 210, 

BUS 250, BUS 260, BUS 285, two of BUS 205/275/288/290/307, and three BUS electives.  Other DipBA 

requirements fit easily in to the current BSRS – SRM major.   

Students have expressed an interest in a joint degree in order to expand career opportunities.  Increasingly, 

the sport and recreation management field is looking for individuals with a breadth of preparation and 

background and the proposed joint degree would better prepare students for increasingly demanding roles in 

the field. The combination of a degree in Business and the Sport and Recreation Management degree will 

provide students and graduates with the knowledge, skills, and abilities in marketing, management, 

administration, leadership, analytics, entrepreneurship, human resources, and finance from both a sport and 

traditional business perspective.  There are no substantive changes required to either degree program. 

This proposed program would be unique in Western Canada at the baccalaureate level.  UBC has a somewhat 

similar program but combines a BKIN and a Master of Management.  It appears that Dalhousie University in 

Halifax may have the only other joint degree program in Business and Recreation Management thereby 

positioning the University of Regina as a destination of choice.   

There are other examples of “joint programs leading to two degrees” at the University of Regina including the 

Joint BEd/BKin Program offered by KHS and Education. Education has similar joint programs with Science and 

MAP. At the University of Regina a student must complete a minimum of 30 additional credit hours to 

graduate with a second degree. The Bachelor of Sports and Recreation Studies Internship (Sport and 

Recreation Management Internship major) is the KHS degree program that is paired with the BBA for the 

joint BBA-BSRS program. The BSRSI-SRMI program has overlap with the BBA program requirements that 

should allow the requirements of both degrees to be satisfied with not much more than 150 credit hours 

(120 credit hours for the first degree and 30 credit hours for the second degree). 

Note that a “joint program resulting in two degrees” is different from a student taking a concurrent program 

or an additional degree program.  

- A student in concurrent programs is pursuing two degree, diploma, and/or certificate programs at

the same time. One program is their primary program and the other is their secondary program. The

Hill School allows a BBA student to take a secondary program but the BBA cannot be taken as a

secondary program. KHS allows students from other faculties to take a secondary program in KHS. A

https://you.ubc.ca/ubc_programs/master-management-dual-degree/
https://www.dal.ca/faculty/management/current-students/bmgmt/combined-recreation-management-program.html
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student must satisfy the admission and program requirements of their secondary program. A student 

must take a minimum 30 credit hours in addition to their primary program if their secondary 

program is a degree program. 

A student who already holds a bachelor’s degree may be admitted to an undergraduate degree 

program leading to an additional bachelor’s degree. The student would face similar requirements – 

they must satisfy the admission and program requirements of the additional degree program, take a 

minimum of 30 additional credit hours, and satisfy any residency requirements. 

Although a student may be able to earn both a BBA and a BSRS-SRMI pursuing either the two 

degrees concurrently or consecutively (i.e. an additional degree), a formal “joint program resulting in 

two degrees” offers an interested student with structure and guidance in achieving their goal. 

In a “joint program leading to two degrees” a student must meet the admissions requirements of 

both programs. The admission requirements are quite similar in the Hill School and KHS. 

- The Hill high school admission requirements are English Language Arts A30 and B30, Foundations of

Mathematics 30 or Pre-Calculus 30, one 30-level language, social science, or fine/performing arts

course (from a list), and one additional 30-level course from the list or a math or science course

(listed).

- The KHS high school admission requirements for the BSRS degree are English Language Arts A30 and

B30, Foundations of Mathematics 30 or Pre-Calculus 30, one of Biology 30, Chemistry 30, or Physics

30 (or Computer Science 30 for SRM major), one additional 30-level course from a list.

- English Language Arts A30 and B30 and Foundations of Mathematics 30 or Pre-Calculus 30 are

common to both programs. KHS requires an additional science course but this could satisfy a BBA

requirement.  The lists of additional courses are not the same but there is much overlap. It shouldn’t

be difficult for a good student to satisfy both sets of high school admission requirements.

If a prospective student has attended university or college the admission requirements are a bit different – 15 

or more credit hours for the Hill School with a minimum 65.00% UGPA and 24 or more credit hours for KHS 

with a minimum 60.00% UGPA. We wouldn’t expect many applicants from this group – as noted above there 

is little room for choice of courses within the program templates. 

The BBA/BSRS-SRMI Joint Program will not require significant additional resources. This is not a new degree 

program but rather a path to completing two existing degrees. Of course success of the program will lead to 

additional demand for BBA and BSRS courses but this is expected to be accommodated by filling available 

seats in existing course offerings. 

(end of Motion 10) 

4. Centre for Continuing Education

 “Students in the Academic Recovery Program (ARP) may not transfer to undergraduate 
certificate programs at the Centre for Continuing Education until they have successfully 
completed ARP. Students who wish to transfer to CCE will follow regular procedures for 
admission, readmission, faculty transfer, and appeals as outlined in the Admissions section of the 
U of R General Calendar. 

Motion 11: Admission, Readmission and Faculty Transfer - Update 
To include the following language in the ‘Admission, Readmission, and Faculty Transfer’ section of the 
CCE section of the General Calendar, effective 202020. 
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CCE students in ARP are not eligible to graduate before successful completion of ARP. In 
exceptional circumstances, students may appeal to the Director of CCE for special 
consideration.” 

Background: We have seen many students recently wanting to transfer to CCE or graduate from a CCE 
program while they are not in good academic standing according to U of R policy. 

Rationale: CCE students face some unique situations due to the brevity of their program of study, especially 
for those students in ARP. Often students will meet graduation requirements for CCE certificates before they 
have completed ARP. 

Students in a faculty outside CCE on ARP who wish to petition for admission to CCE may do so by appealing to 
the Director for discretionary admission. The language in this motion reflects the current policies as set out 
by the University of Regina generally and clarifies how those policies impact CCE students specifically. 

(end of Motion 11) 

Credit 

hours 

Certificate in Indigenous Environmental Management 

3.0 ADMN 100 

3.0 ADMN 225 

3.0 One of: ACAD 100, ENGL 100, or INDG 104 

3.0 ENVS 100 

3.0 ENVS 200 

3.0 INDG 100 

3.0 Indigenous Language 100 level 

3.0 
Two courses from: MATH 102, MATH 103 or MATH 110, STAT 100 or STAT 160 

3.0 

3.0 One of the following: BIOL 100, BIOL 101, CHEM 104, CHEM 105, CHEM 140, 

ECON 273, ENST 200, INDG 236, PHIL 275, SOC 230, WGST 201 or approved 

elective. 

30.0 TOTAL 

Background: The University of Regina (U of R) and the First Nations University of Canada (FNUniv) jointly 
offer an Indigenous Environmental Science degree program. Both institutions also offer their respective 
Bachelor of Business Administration and Bachelor in Administration degree. These four year degree 
programs, however, might be challenging for students who are not ready to commit to long term programs. 

Moreover, many students are interested in Science but don’t feel they have the necessary educational 
background to succeed, especially Indigenous students. With this new option, students who successfully 
complete the certificate might be willing to explore a four year degree in Science or Administration. 

Rationale: The FNUniv at the U of R, in partnership with the Centre for Continuing Education (CCE) will offer 
a new Certificate in Indigenous Environmental Management. In this stepping stone certificate, students will 
complete foundational courses and will have the option to branch out into other degrees, especially Science 
and Administration degree programs. It is a good first year preparation option for students who will learn 

Motion 12: New Certificate - Certificate in Indigenous Environmental Management 
To create the Certificate in Indigenous Environmental Management as outlined below, effective 
202020. 
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time management and organization skills and attain achievement and success in higher education. 
Completion of this certificate is also valuable for students who want to work in environmental management 
and science. 

No new courses need to be developed. All of the courses are offered at the Regina campus. Some courses 
are offered at the FNUniv Prince Albert campus (ADMN 100, ENGL 100, MATH 103, STAT 100, STAT 160, ) 
while others are offered online (ACAD 100, ADMN 100, ADMN 225, ENGL 100, ENVS 100, ENVS 200, INDG 
100, Indigenous Language 100 Level). 

 (end of Motion 12) 

5. Faculty of Education

Bac en éducation (élémentaire, secondaire et français de base)  
Pour passer de l’année pré-internat à l’internat (début de la 4e année) 

1. maintenir une moyenne d’au moins 65% en 3e année

2. réussir les cours EPSF 315/325 ou 300/350 (incluant le pré-internat)

3. maintenir une moyenne d’au moins 70% dans les cours de français

4. recevoir une évaluation positive de l’équipe du Bac

5. avoir atteint le niveau requis en français oral et écrit (Avancé moyen ou plus à l’examen TCOF) et écrit
(70% ou plus à l’examen TCEF).

Bac en Éducation Après Diplôme (BEAD) élémentaire, secondaire ou français de base 

Pour passer de la 1re année à la 2e année après diplôme (BEAD), il faut: 

1. avoir maintenu une moyenne d’au moins 65.00% dans la 1re année

2. réussir les cours EPSF 315/325 ou 300/350 (incluant le pré-internat)

3. recevoir une évaluation positive de l’équipe du Bac

4. avoir atteint le niveau requis en français oral et écrit  (Avancé moyen ou plus à l’examen TCOF) et
écrit (70% ou plus à l’examen TCEF).

Rationale: 

Translation of the revised point 5 and 4:   
To have reached the required level in oral French (Advanced middle or better on the TCOF exam) and written 
(70% or more on the TCEF exam). 

These modifications to the academic calendar are to clarify the nature of the required level in oral and 
written French. In the Bac program, students need to reach the level of Avancé moyen or Advanced-middle in 
their TCOF/oral French exam or better. Bac students also require a mark of 70% or more on their 
TCEF/written exam. The required levels may not have been obvious in the prior iterations. 

(End of Motion 13) 

Motion 13: BAC en éducation – Language Exam 
That the following changes be made to the Bac en éducation section of the Undergraduate Calendar, 
effective 202020. 

Motion 14: Revision to the Bachelor of Education Indigenous Education 
That the First Nations’ Outdoor Education subject area and its acronym of EIOE be changed to 
Education Land Based Pedagogy with the new acronym of ELBP as outlined below, effective 202020. 
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Four-Year Elementary Bed Indigenous Education Program 
(120 Credit hours) 

Term 1 (Fall) 
ENGL 100 (3) 
EIND 116 (3) 
Indigenous Language 100-level 
(3) 
INDG 100 (3) 
MATH 101 (3) 

Term 2 (Winter)  
EAES 215 (3) 
EIND 205 (3) 
ELNG 205 (3) 
EIND100 (3) 
EPSY 205 (3) 

Term 3 
EIOE  ELBP 215 (1.5)  
EMTH 215 (3)  
EPE 215 (3)  
EIND 215 (3)  
EPSY 225 (3)  
ESST 215 (3) 

Term 4 
EINH 215 (3)  
EIOE  ELBP 225 (1.5)  
EIND 225 (3)  
ERDG 215 (3)  
ESCI 215 (3) 

Term 5  
EIEA 355 (3)  
EIND 305 (3)  
ELNG 325 (3) 
Approved JS 300-level (3)  
Elective (3) 

Term 6 
INAH 100 (3)  
Elective* (3) 
Elective* (3) 
Elective* (3) 
Elective (3) 

Term 7 
EFLD 405 (internship) (15) 

Term 8 
BIOL 140 (3) 
Elective* (3) 
Elective* (3) 
Elective* (3) 
Elective (3) 

*Academic Electives
Notes:

 Required 120 credit hours

 Minimum of 39 hours outside of Education

 12 credit hours outside of Education above the 100-level that 
support teaching areas

 PGPA of 65% to graduate

Four-Year Elementary BEd, Indigenous Education 
Cree Immersion Program (120 credit hours) 

Term 1 (Fall) 
CREE 104 (3) 
EINL 200 (3) 
ENGL 100 (3) 
INDG 100 (3) 
MATH 101 (3) 

Term 2 (Winter) 
CREE 105 (3) 
EAES 215 (3) 
EIND 205 (3) 
ELNG 205 (3) 
EIND 100 (3) 
30 credit hours 

Term 3 
CREE 202 (3) 
EIOE  ELBP 215 (1.5) 
EMTH 215 (3) 
EPE 215 (3) 
EIND 215 (3) 
EPSY 205 (3) 

Term 4 
CREE 203 (3) 
EINL 225 (3) 
EIOE  ELBP 225 (1.5) 
EIND 225 (3) 
EPSY 225 (3) 
ERDG 215 (3) 
33 credit hours 

Term 5 
CREE 206 (3) 
CREE 230 (3) 
EIEA 355 (3) 
EIND 305 (3) 
EINL 325 (3) 

Term 6 
CREE 340 (3) 
EINH 215 (3) 
EINL 335 (3)  
ESCI 215 (3) 
ESST 215 (3) 
30 credit hours 
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Term 7 
BIOL 140 (3) 
EINL 450 (3) 
INAH 100 (3) 
EPSY 322 (3) 

Term 8 
EFLD 405 (15) 

27 credit hours 

Four-Year Elementary BEd, Indigenous Education 
Dene Immersion (120 credit hours) 

Term 1 (Fall) 
DENE 104 (3) 
EINL 200 (3) 
ENGL 100 (3) 
INDG 100 (3) 
LING 230 (3)  

Term 2 (Winter) 
DENE 105 (3) 
EAES 215 (3) 
EIND 205 (3) 
ELNG 205 (3) 
EIND100 (3) 
30 credit hours 

Term 3 
DENE 202 (3)  
EIOE  ELBP  215 (1.5) 
EMTH 215 (3) 
EPE 215 (3) 
EIND 215 (3) 
EPSY 205 (3) 

Term 4 
DENE 203 (3)  
EINL 225 (3) 
EIOE  ELBP  225 (1.5) 
EIND 225 (3) 
EPSY 225 (3) 
ERDG 215 (3) 
33 credit hours 

Term 5 
DENE 206 (3) 
INDG 216 (3)  
EIEA 355 (3) 
EIND 305 (3) 
EINL 325 (3) 

Term 6 
EINH 215 (3) 
EINL 335 (3)  
ESCI 215 (3) 
ESST 215 (3) 
DENE 225 (3) 
30 credit hours 

Term 7 
BIOL 140 (3) 
EINL 450 (3) 
THAC 160 (3) 
MATH 101 (3) 

Term 8 
EFLD 405 (15) 

27 Credit Hours 

 Academic Electives 
Notes: 
A. Required 120 Credits 
B. Minimum of 39 hours outside of Education
C. 12 hours outside of Education above the 100 level (F-03-Update) 
D. G.P.A. of 65% to graduate

Elementary BEd After Degree (BEAD) 
Indigenous Education Program (72 credit hours) 

Term 1 (Winter)  
EAES 215 (3) 
EIND 205 (3) 
ELNG 205 (3) 
EIND 100 (3) 
EPSY 205 (3) 

Term 2 (Fall) 
EIOEELBP 215 (1.5) 
EMTH 215 (3) 
EPE 215 (3) 
EIND 215 (3) 
EPSY 225 (3) 
ESST 215 (3) 

Term 3  
EINH 215 (3) 
EIOEELBP 225 (1.5) 
EIND 225 (3) 
ERDG 215 (3) 
ESCI 215 (3) 

Term 4 
EIEA 355 (3) 
EIND 305 (3) 
ELNG 325 (3) 
Approved JS 300-level (3) 

Term 5  
EFLD 405 (internship) (15) 

Note: PGPA of 65.00% required to graduate. 
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Yukon Native Teacher Education Program (YNTEP) 
BEd Elementary (120 hours) 

Term 1 (Fall) 
ECS 110 (3) 
ENGL 100 (3)  
*First Nations Lang. Elective 
(3) 
*Media, Art, and 
Performance elective (3)
*HIST 140 or First Nations 
Studies (3)

Term 2 (Winter)  
ECS 100 (3) 
*ENGL 101 or ENGL 110 (3) 
MATH 101 or *MATH 130 (3)
*Senior First Nations Lang. 
elective (3) 
 ECCU 200 (3) 

Term 3 
ELNG 200 (3) 
ECS 200 (3) 
Nat. Science elective or 
*ENVS 100 (3)
Approved elective outside 
Educ. (3)
Approved elective outside 
Educ. (3)

Term 4 
*EIOE ELBP(3) 
EINL, EIOE  ELBP or Approved 
Ed elective (3) 
EDTC 300 or Approved Ed 
elective (3) 
ECCU 300 (3) 
ECS 210 (3) 
EFLD 200 (0) 
(1 day/week & 2 week block) 

Term 5 

EPE 310 (3) 

EHE 310 (3) 

EFLD 310 (0) 

ECS 410 (3) 

ESST 310 (3) 

ERDG 310 (3) 

Term 6 

EAES 310 (3) 

EMTH 310 (3) 

ELNG 325 (3) 

ESCI 310 (3) 

ECS 311 (3) 

EFLD 311 (0) 

Term 7 (Spring) 

ECCU 390 or 
approved Ed 
elective (3)  

Term 8 
EFLD 405 (internship) (15) 

Term 9 
*Approved elective outside 
Educ. (3) 
EINL, EIOE or approved Ed 
elective (3) 
EPSY 400 (3) 
ERDG 425 (3) 

* Yukon College courses.
Notes: 
1. 39 credit hours must be from approved elective outside Education. 
2. 12 Credit hours must be senior course outside Education in three teaching

areas.
3. Students are required to complete a cross-cultural component which 

includes HIST 140, ECCU 300, ECCU 390, ELBP EIOE/EINL (3.0 credit hours), 
and First Nations Language 6.0 credit hours. 

Rationale: The terminology of land-based education is a better representation of the subject area content 
and purpose. To reflect the practice and nature of the EIOE courses the course names need to be revised. 
These courses are based on land-based education philosophy.  Land-based education involves learning from 
the land and on the land, and from Elders 

(end of Motion 14) 
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Four-Year Elementary BEd Bachelor of Indigenous Education Program 
Four-Year Elementary BEd Bachelor of Indigenous Education Cree Immersion Program 
Four-Year Elementary BEd Bachelor of Indigenous Education Dene Immersion Program 
Elementary BEd Bachelor of Indigenous Education After Degree (BEAD) Program 
Four-Year Secondary BEd Bachelor of Indigenous Education Program 
Four-Year Secondary BEd Bachelor of Indigenous Education Program, Indigenous Studies Major 
Secondary BEd Bachelor of Indigenous Education After Degree (BEAD) Program 
Secondary BEd Bachelor of Indigenous Education After Degree (BEAD) Program, Indigenous Studies Major 
Secondary BEd Bachelor of Indigenous Education After Degree (BEAD) Program, Visual Arts Major 

Rationale: This name change aligns with our Faculty's commitment to honoring and recognizing Indigenous 

ways of knowing as part of our commitment to the TRC's Calls to Action. The move shifts Indigenous 

education from being a subject area with a Bachelor's of Education to being its own program area, affirming 

the unique lens that informs and underpins the program and its offerings. 

(end of Motion 15) 

 
 

Certificate for Internationally Trained Educators 

Credit Hours Required courses 

3.0 ECS 100 or ECS 110 or Approved Ed elective 

3.0 EPSY400 Working with Difference and Diversity  

3.0 ECCU400 Treaties in the Classroom or Approved 
Ed Elective 

3.0 One of ECS311/EFLD310/317 Elementary or ECS300 Secondary Pedagogy, Theory and 
Practice 

6.0 EFLD 415 - Practicum Component 

18 total credit hours PGPA 65% UGPA 60% 

Motion 15: Bachelor of Education (Indigenous Education) Degree Name Change 
To change the name of the Bachelor of Education (Indigenous Education) degrees, to Bachelor of 
Indigenous Education as listed below, effective 202020. 

Motion 16: New Certificate - Certificate for Internationally Trained Educators 
That the Certificate for Internationally Trained Educators be created as outlined below, effective 
202020. 



Appendix IV, Page 150 

Admissions Criteria:  
Saskatchewan Teacher’s Certificate Assessment letter from the Saskatchewan Professional Teachers 
Regulatory Board and Proficiency in English, according to the University of Regina Language Proficiency 
Regulations. Admission is available in all terms and will align with the University of Regina deadline dates. 

Rationale:  Saskatchewan Professional Teachers Regulatory Board (SPTRB) by-laws call for Internationally 
Educated Teachers (IET) (with degrees that have less than 48 credit hours in education) to complete a 
bridging certificate to be eligible to be certified in Saskatchewan. This 18 credit hour certificate serves in the 
same capacity as the IET certificate at the U of S, to better serve the IET's who live in the Regina area.  The 
certificate draws on existing courses, while also providing opportunities to gain field experience in the 
Saskatchewan context. The certificate is supported by SPTRB and meets their criteria for IET bridging 
certificates.  

(end of Motion 16) 

Rationale: To align with previous changes in 2018 to remove 0 credit hour courses from Elementary 
Education programs. Please note EFLD 310(0) is a necessary component for the field placement while EFLD 
06(0) is a community experience for no credit. 

(end of Motion 17) 

Yukon Native Teacher Education Program (YNTEP) 
Elementary BEd After Degree (BEAD) Program 

(60 credit hours) 

Term 1 (Fall) 
EPE 310 (3) 
EHE 310 (3) 
EFLD 310 (0) 
ECS 410 (3) 
ESST 310 (3) 
ERDG 310 (3) 
EFLD 060 (0) 

Term 2 (Winter)  
EAES 310 (3) 
EMTH 310 (3) 
ELNG 325 (3) 
ESCI 310 (3) 
ECS 311 (3) 
EFLD 311 (0) 

Term 3 (Spring) 
ECCU 390 or 
Approved Ed elective 
(3) 
ECCU 200 (3) 

Term 4 
EFLD 405 
(Internship) (15) 

Term 5 
EPSY 400 (3) 
ERDG 425 (3) 
ECCU 300 (3) 

Notes: 
1. HIST 140 is required upon program completion.
2. Students must complete the cross-cultural component for the

program which includes HIST 140, ECCU 200, ECCU 300, and ECCU
390. 

Motion 17: Revision to the Yukon Native Teacher Education Program 
That EFLD 060 (0) be removed from the Yukon Native Teacher Education Program (YNTEP) Elementary 
BEd After Degree (BEAD) Program, effective 202020. 



5. Faculty of Kinesiology and Health Studies

Sport and Recreation Management 

Credit Hours Sports and Recreation Management Major 
Required Courses 

Major Required 

3.0 SRS 130 

3.0 SRS 230 

3.0 SRS 340 

3.0 SRS 440 

3.0 BUS 210 

3.0 BUS 250 

3.0 BUS 260 

3.0 BUS 285 

3.0 ECON 100 (or ECON 201) 

3.0 ECON 238 

Major Electives 

3.0 Choose three from: SRS 132, SRS 360 , SRS 351, 
SRS 450, SRS 460, SRS 465 (KHS 443), BUS 205, 
BUS 288, BUS 290, BUS 312,BUS 317, BUS 414, 
Any LG course, Any PR course 

3.0 

3.0 

39.0 Subtotal 

 
 
 
 

Sport and Recreation Management (Internship) 

Credit Hours 
Sports and Recreation Management Internship Major 
Required Courses 

Major Required 

3.0 SRS 130 

3.0 SRS 230 

3.0 SRS 340 

3.0 SRS 440 

3.0 SRS 450 

3.0 BUS 210 

3.0 BUS 250 

3.0 BUS 260 

3.0 BUS 285 

3.0 ECON 100 (or ECON 201) 

3.0 ECON 238 

Major Elective 

3.0 Choose five from: SRS 132, SRS 360 , SRS 351, SRS 
460, SRS 465 (KHS 443), BUS 205, BUS 288, BUS 290, 
BUS 312, BUS 317, BUS 414, any LG course, any PR 
course 

3.0 

3.0 

48.0 Subtotal 

Rationale:  Adding SRS complements the existing list of major electives options available to students. 

(end of Motion 18) 

6. Faculty of Media, Art, and Performance

Proposed revisions to BA MAP (Pop Culture Concentration) 

Credit Hours 

BA Media, Art, and Performance Major 
Pop Culture Concentration  

Required Courses 

0.0 MAP 001 

Media, Art, and Performance Critical Competencies – 33 24 credit 
hours. 

Communication in Writing 

3.0 Two of ACAD 100, ENGL 100, or 110 

Motion 18: Revision to the Sport and Recreation Management Electives 
To add SRS 132 (Live Event Production and Sport Communication) to the list of major elective courses 
within the Sport and Recreation Management (SRM), and Sport and Recreation Management 
Internship (SRMI) majors as outlined below, effective 202020. 

Motion 19: Revision to the Bachelor of Arts in Media, Art, and Performance (Pop Culture 
Concentration)  
That the Bachelor of Arts in Media, Art, and Performance (Pop Culture Concentration) be revised as 
outlined below, effective 202030. 

Appendix IV, Page 151



Appendix IV, Page 152 

Credit Hours 

BA Media, Art, and Performance Major 
Pop Culture Concentration  

Required Courses 

3.0 

Culture and Society 

3.0 Any two in the following areas (excluding courses in 
statistics, methods, or PHIL 150) ANTH, CLAS, ENGL 
above 100-level, HIST, HUM, INDG, IDS, JS, IS, 
Language other than English, Literature in translation, 
LING, RLST, PHIL, WGST. 

3.0 

3.0 MAP 202 

Natural or Social Sciences 

3.0 Two courses in the following areas (excluding courses 
in research/statistics):  ECON, GEOG, PSCI, PSYC, SOC, 
SOST, and STS other than statistics or methodology. 
Any Science courses including MATH and Computer 
Science. 

3.0 

Research Skills and Methodology 

3.0 

Any course in research methods, statistical analysis, 
logic, or computer science offered through the 
Faculties of Arts and Science, such as:  PHIL 150, CS 
(any course), INDG 280, 282, SOST 201, 203, 306, 307, 
PSYC 204, 305, WGST 220. STAT (any course). 
ARTH 301, CTCH 203, 303, and THST 250 may be 
counted in this area if not already counted in another 
area of the program – see Additional Regulations 
section. 

Critical Competency Electives 

3.0 

Nine credit hours from any of the above areas 3.0 

3.0 

Concentration Requirements - 36 54 Credit hours 

3.0 One of ANTH 240, 241 AA-ZZ, 243 AA–ZZ, or 313 

3.0 CTCH  203 

3.0 MAP 101 

12.0  Four  200-level MAP courses 

3.0 MAP 102 or 212 

12.0 Four 300-level MAP courses 

6.0 
Two 200-level approved courses in ARTH, CTCH 
studies, FILM studies, MUHI, or, THST 

6.0 
Two 300-level approved courses* in ARTH, CTCH 
studies, FILM studies, MAP, MUHI, THST, or other 

6.0 
Two 400-level approved courses* in ARTH, CTCH 
studies, FILM studies, MAP, MUHI, or THST 

3.0 Approved Elective* MAP or CTCH 200- or 300-level 

3.0 
Four approved electives* ART, ARTH, CTCH, FILM, 
MAP, Music, or Theatre at the 200 or 300-level 

3.0 
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Credit Hours 

BA Media, Art, and Performance Major 
Pop Culture Concentration  

Required Courses 

3.0 

3.0 

3.0 
Approved Elective* ART, ARTH, CTCH, FILM, MAP, 
Music, or Theatre at the 300- or 400-level 

3.0 
Approved Elective* ART, ARTH, CTCH, FILM, MAP, 
Music, or Theatre at the 400-level 

*Approved Electives include (but are not limited to): ARTH 302, 313,
314, CTCH 304, 305, FILM 253, 254, 256, 345, 480 OA,  
MAP 201, 203, 204, 205, 206, 207, 301, 302, 303, MU 204, 205, 319.  * 
FILM 480 AO, MAP 301, 302, 303, MU 319, WGST 380 AM 

65.00% GPA Required in Concentration 

3.0 12,0 

MAP Electives outside the Concentration (not to be 
chosen from the list of approved courses.) approved 
Electives) 

3.0 

3.0 

3.0 

Open Electives – 39 30.0 credit hours 

39.0 30.0 Open Electives 

120.0 total 
credit hours 

65.00%  PGPA is required  

*As of September 25, 2019 the approved list includes FILM 480 AO (Horror and Mysticism), MAP
301 (Mapping Illness), MAP 302 (Queer: Cultures and Theories), MAP 303 (Food and
Performance), MU 319 World Music, WGST 380 AM

Approved Courses can come from any faculty at the university but a potential course needs to be approved 
by the IDS Undergraduate committee and then approved by ASP.  The list of approved courses will be 
maintained in the MAP Student Program Centre and will be updated and posted on the website as required. 

Rationale: The current program is a victim of too much compromise and has no focus.  While it is important 
that the student has some choice in terms of fulfilling the requirements of the program the version that is 
currently in the calendar has too much choice and too many open electives. These revisions strike a balance 
between reasonable choice, meaningful courses, and ensuring that MAP is not hobbled by unreasonable 
teaching and/or scheduling demands. 

(end of Motion 19) 
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Proposed Revisions to the MAP Minor in Pop Culture 
Credit Hours Media, Art, and Performance Minor in  Pop Culture  

3.0 MAP 101 

3.0 MAP 102 OR CTCH 203 OR MAP 212 

6.0 Approved electives ART, ARTH, CTCH, FILM, MAP, Music or Theatre at 200 
or 300 LVL 
Two 200-level MAP courses 

3 6.0 Approved electives ART, ARTH, CTCH STUDIES, FILM studies, MAP, Music 
MUHI or Theatre THST at 300-level* 

3.0 Approved electives ART, ARTH, CTCH, FILM, MAP, Music or Theatre at 300 
or 400 LVL 

18.0 total 
credit hours 

65.00% GPA Required 

Rationale: The current program is a victim of too much compromise and has no focus.  While it is important 
that the student has some choice in terms of fulfilling the requirements of the program the version that is 
currently in the calendar has too much choice and too many open electives.  These revisions strike a balance 
between reasonable choice, meaningful courses and ensuring that MAP is not hobbled by unreasonable 
teaching and/or scheduling demands.  

(end of Motion 20) 

Credit hours 

BA in Media, Art, and Performance Major, 
Creative Technologies Concentration 

Required Courses 

0.0 MAP 001  

Media, Art, and Performance Critical Competencies – 33 credit hours 

Communication in Writing 

3.0 
Two of ACAD 100, ENGL 100 or 110 

3.0 

Culture and Society 

3.0 MAP 202  

3.0 Any two in the following areas (excluding courses in 
statistics, methods, or PHIL 150): ANTH, CLAS, ENGL above 
100 level, HIST, HUM, INDG, IDS, JS, IS, Language other than 
English, Literature in translation, LING, RLST, PHIL, WGST. 

3.0 

Natural or Social Sciences 

3.0 Two courses in the following areas (excluding courses in 

Motion 20: Revision to the Minor in Pop Culture 
That the MAP Minor in Pop Culture be revised as outlined below, effective 202030. 

Motion 21: Revision to the Bachelor of Arts in Media, Art, and Performance (Creative Technologies 
Concentration)  
That the following revisions to the BA in MAP (Creative Technologies Concentration) be made, effective 
202030.
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Credit hours 

BA in Media, Art, and Performance Major, 
Creative Technologies Concentration 

Required Courses 

3.0 

research/statistics):  

ECON, GEOG, PSCI, PSYC, SOC, SOST, and STS other than 
statistics or methodology, any Science courses, including 
MATH. 

Research Skills and Methodologies 

3.0 

Any course in research methods, statistical analysis, logic, or 
computer science offered through the Faculties of Arts and 
Science, such as:  PHIL 150, CS (any course), INDG 280, 282, 
SOST 201, 203, 306, 307, PSYC 204, 305, WGST 220. STAT 
(any course).  
ARTH 301, CTCH 203, 303, and THST 250 may be counted in 
this area if not already counted in another area of the 
program - see Additional Regulations section. 

Critical Competency Electives 

9.0 
Nine credit hours from any of the critical competency 
categories. 

Note: Course substitutions in the above categories may be granted by the 
Dean or Designate. 

Concentration Requirements – 45 credit hours 65.00% GPA required in area 
of Concentration 

3.0 CS 207 

3.0 CTCH 110 

3.0 CTCH 111 

3.0 CTCH 203 

3.0 ARTH 360 

6.0 Two additional CTCH courses at the 200- or 300-level  

3.0 CTCH 301 

3.0 CTCH 304 or 305 

3.0 One additional CTCH at the 400-level 

3.0 CTCH 499 

3.0 ENGG 100 or ENGG 123 

3.0 FILM 220 or FILM 209 

3.0 Two courses from the following “Creative Technologies 
Approved Recommended Courses” list: ART 223, ARTH 222, 
CTCH 200-, 300- or 400-level, CS 100, 205, 280; ENGG 100, 
123, FILM 205, 253, 280AA, 280AD, 221, 286AA,312, 320 
386AD; MUHI 304, MU 319, MUEN 123, THDS 220, 240, 346, 
or 347 

3.0 

Media, Art, and Performance Requirements outside the Concentration – 12 
credit hours 

3.0 

Three courses outside the area of concentration.  3.0 

3.0 

3.0 
One MAP course or other interdisciplinary Media, Art, and 
Performance course (approved by Dean or Designate).  

Open Electives – 30 credit hours 
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Credit hours 

BA in Media, Art, and Performance Major, 
Creative Technologies Concentration 

Required Courses 

30.0 Open Electives 

120.0 total 
credit hours 

PGPA 65.00% required 

Rationale: Changes reflect ongoing curricular changes from the Film Department. Film 209 (nearly duplicate 
content) requires Film 200 and permission of Department Head making it difficult to get registered.)  

(end of Motion 21) 

Bachelor of Fine Arts (Visual Arts) 

Admission by portfolio. Deadline for submission: December 1 for entrance into the winter term; April 1 for entrance into 
the fall term. 

Credit hours 
Bachelor of Fine Arts (Visual Arts) 
Required Courses 

0.0 MAP 001  

Critical Competency Requirements – 30 credit hours 

Communication in Writing 

3.0 
Two of: ACAD 100, ENGL 100, 110 

3.0 

Natural and Social Sciences 

3.0 Two courses in the following areas:  excluding courses in 
research/statistics, ECON, GEOG, PSCI, PSYC, SOC, SOST, and 
STS, other than Statistics or methodology. 

Any Science courses, including MATH and Computer Science 
3.0 

Culture and Society 

3.0 MAP 202  

3.0 

One course from the following areas (excluding courses in 
statistics, methods, PHIL 150): ANTH, CLAS, ENGL above 
100-level, HIST, HUM, INDG, IDS, IS, JS, Language other than 
English, Literature in translation or other non-language 
courses offered through language department or program,
LING, RLST, PHIL, WGST. 

Indigenous Studies in Visual Arts 

3.0 INA/INAH or approved elective 

Media, Art, and Performance  

3.0 

Three Media, Art, and Performance (chosen from courses 
designated as MAP, FILM, Music, Theatre)   

3.0 

3.0 

Visual Arts - 75 credit hours 

3.0 ART 100 or INA 100 

3.0 ART 220 or INA 220 

3.0 ART 221 or INA 221 

Motion 22: Revision to the Bachelor of Fine Arts in Visual Arts 
To revise the Bachelor of Fine Arts in Visual Arts as outlined in the template below, effective 202020. 
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Credit hours 
Bachelor of Fine Arts (Visual Arts) 
Required Courses 

3.0 

3.0 

3.0 

3.0 

15.0 

ART chosen from, 223, 230, 240, 250, 260, 270, or FILM 205 

Five courses from ART 223,230,240,250,260,270 or Film 205 

6.0 
ART courses at the 300-level  

6.0 

3.0 ART 400  

3.0 ART 401 

15.0 

12.0 

Four ART courses at the 400-level studio 

Students who wish to declare a specific concentration 
within the Visual Arts major should consult with a program 
advisor. 

Students must take a minimum of three credit hours and a 
maximum of 12 credit hours of Senior Group Studio 
(ART416-419) 

3.0 ARTH 100 

3.0 ARTH 301 

3.0 ARTH at the 200- or 300-level  

3.0 ARTH at the 200- or 300-level 

3.0 ARTH at the 300- or 400-level 

3.0 ARTH at the 300- or 400-level 

3.0 INA elective 

3.0 INAH 100 

Open Electives – 15 credit hours 

3.0 

Open Electives 

3.0 

3.0 

3.0 

3.0 

120.0 total 
credit hours 

65.00% PGPA 

Notes:  Students may use elective credit to gain additional depth in a second studio major. 

Rationale: The addition of this new category makes explicit the importance of Indigenous Studies in the 
programme. 

When 416 and 419 are eliminated, an additional course must be added to meet Visual Arts Requirements. 
Currently students do not take enough 200-level courses for breadth early in their program so this allows for 
one more course at that level for this breadth. 

Not enough INA courses are offered for our students to meet this requirement and substitutions are 
consistently required. This change opens options for students while remaining true to the intent that this 
requirement be about Indigenous Studies in the Visual Arts. 

 (end of Motion 22) 
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Post Baccalaureate Certificate in Visual Arts 

Entrance requirements: An undergraduate degree in the Visual Arts, or an undergraduate degree in another field with 
demonstrated prior learning in visual arts practice. 

Credit hours Post-Baccalaureate Certificate in Visual Arts Requirements 

15.0 
Five ART courses at the 300- or 400-level (medium specific or 
group studio) 

6.0 
Two of ART 416-419 (Senior Group Studio) 

Two 400-level studio courses 

9.0 
Three Electives (ARTH 301 is recommended for students who 
have not previously taken it or an equivalent) 

30.0 total credit 
hours 

Note: Requirements must be fulfilled with new course content, notwithstanding residency regulations 
noted above. 

Rationale: These courses have not met the pedagogical needs that they were intended to address. They will 

be replaced with currently existing studio courses that have proven effective at supporting students as they 

progress through their programmes.  

 (end of Motion 23) 

7. Faculty of Nursing

 

 

Students not actively enrolled in nursing courses for three consecutive terms who wish to return to the 
nursing program must reapply for admission to the program. Credit for nursing courses successfully 
completed will be given if the course was taken within seven (7) years of admission into the program. Other 
courses that have been taken ten (10) or more years prior to admission may be considered ineligible to be 
used for credit in the program.  Students may be required to repeat one or more courses if one (1) year or 
more has passed since the student last completed a clinical course. 

Students must complete the program within the maximum seven year allowable time frame.  A student who 
is unable to complete the program within this time frame will be RTD from the program indefinitely.   

Rationale: While there is a regulation addressing nursing courses and stale-dating, there is no reference to 
non-nursing courses.  In addition, we have now had the experience where a student is at the end of their 
time limit for the program.  The student will be taking CNUR 206 for the last time in the 202010 term.  Should 
they be unsuccessful or withdraw from this or any subsequent term, their 7 year time limit will be exceeded.  
Following consultation with the Registrar, it is recommended that we have a regulation indicating that a 
student would be RTD if they can’t complete the program within the 7 years. 

(end of Motion 24) 

Motion 23: Revision to the Post Baccalaureate Certificate in Visual Arts 
To revise the template for the Post Baccalaureate Certificate in Visual Arts as outlined in the template 
below, effective 202020. 

Motion 24: Time Limits 
That the revisions to Time Limits section of the Faculty of Nursing section in the calendar be approved, 
effective 202020. 
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8. Faculty of Science

Credit hours BSc in Indigenous Environmental Science 

Section A: Basic and Breadth Courses 

3.0 BIOL 100 

3.0 BIOL 101 

3.0 CHEM 104 

3.0 CHEM 105 

3.0 CHEM 140 

3.0 CS 110 

3.0 ENGL 100 

3.0 ENGL 110 

3.0 ENVS 100 

3.0 GEOG 120 

3.0 GEOG 121 

3.0 GEOL 102 

3.0 MATH 102 

3.0 MATH 103 or 110 

3.0 PHYS 109 and 119 or 
PHYS 111 and 112 3.0 

3.0 STAT 100 or STAT 160 

51.0 Subtotal 

Section B: Environmental Courses 

3.0 BIOL 275 

3.0 BIOL 276 

3.0 ENHS 340 

3.0 ENHS 350 

3.0 ENHS 440 

3.0 GEOL 270 

3.0 ENST 200 

3.0 GEOG 326 

3.0 GEOL 329 

27.0 18.0 Subtotal 

Section C: Indigenous Courses 

3.0 INDG 100 

3.0 INDG 236 

3.0 INDG 360 or ADMN 225 

3.0 One course from: INDG 222AD, INDG 234, INDG 
440/ADMN 436AM 

3.0 Indigenous Language 100-level 

15.0 Subtotal 

Section D: Economics and Law Courses 

3.0 ECON 201 

3.0 ECON 273 

3.0 ECON 372 

3.0 ENVS 200 

12.0 Subtotal 

Section E: Approved Electives 

15.0 24.0 Five Eight*Approved Science Electives 

15.0 24.0 Subtotal 

120.0 Total: 65.00% Program GPA required 

*Approved Electives for BSc in Indigenous Environmental Science
Science Electives (Minimum of four seven) 
BIOC 200, BIOL 205, 223, 266, 288, 302, 316, 335, 356, 365, 366, 367, 378,
380, 385, 456, 457, 463, CHEM 210, GEOL 201, 210, 211, 240, 241, 307,
313, 314, 315, 353
Additional Electives

Motion 25: Revision to the BSc in Indigenous Environmental Science, in conjunction with First 
Nations University  
To revise the BSc in Indigenous Environmental Science program such that all ENHS courses are no 
longer acceptable courses to satisfy the program’s requirements and to add BIOL 380 and BIOL 385 to 
the list of approved electives as outlined below, effective 202020. 
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ADMN 260, 320, ENHS 310, 311, 320, 321, GEOG 203, 207, 210, 222, 232, 
246, 303, 307, 309, 327, PHIL 275, SOC 230, WGST 201 

Rationale: The Bachelor of Science in Environmental Health and Science Program will closed on June 30, 
2023.  With the closing of the program, all ENHS courses will be archived and will cease to be offered.  
Consequently, these courses have to be replaced with other courses. Admissions were suspended previously. 
There are three students that still need to complete the program.  

(end of Motion 25) 

BSc in Psychology 

Credit hours BSc in Psychology Required Courses 

3.0 PSYC 101 

3.0 PSYC 102 

3.0 PSYC 204 

3.0 PSYC 210 

3.0 PSYC 220 

3.0 PSYC 230 

3.0 PSYC 255 

3.0 PSYC 270 

3.0 PSYC 3051 

3.0 
Three courses from: PSYC 333, 338, 355, 356, 371, 372, 
373, 374, 375, 455AA-ZZ 

3.0 

3.0 

3.0 PSYC 300- or 400-level 

Cognate Courses 

3.0 MATH 103 or 110 

3.0 BIOL 100 

3.0 BIOL 101 

3.0 CHEM 104 

3.0 CS 110 

54.0 
Subtotal: Major Requirements 65.00% Major GPA 
required 

3.0 ENGL 100 

3.0 ENGL 110 

3.0 Arts, or Media, Art, and Performance elective 

3.0 Arts, or Media, Art, and Performance elective 

3.0 Arts, or Media, Art, and Performance elective 

3.0 Arts, or Media, Art, and Performance elective 

3.0 

Six of BIOC 220, BIOL 201, 205, 288, 305, 378, 380, 390, 
395, CHEM 140, 241, 
CS 115, 210, 215, 305, 315, 320, 325, 327, MATH 111, 
122, PHYS 109, 119, or 319 

3.0 

3.0 

3.0 

3.0 

3.0 

3.0 
Six Science, Arts, or Media, Art, and Performance 
electives Science, Arts, or Media, Art, and Performance 

3.0 Science, Arts, or Media, Art, and Performance 

3.0 Science, Arts, or Media, Art, and Performance 

3.0 Science, Arts, or Media, Art, and Performance 

3.0 Science, Arts, or Media, Art, and Performance elective  
Open Elective 

Motion 26: Revision to the BSc in Psychology and BSc Honours in Psychology, in conjunction with the 
Department of Psychology  
To replace two “Science, Arts, or Media, Art and Performance electives with two “Open Electives” in 
the BSc Psychology degree AND to replace six “Science, Arts, or Media, Art and Performance electives 
with six “Open Electives’ in the BSc Honours Psychology degree, as outlined in the program templates 
shown below, effective 202020. 



Appendix IV, Page 161 

3.0 Science, Arts, or Media, Art, and Performance elective  
Open Elective 

3.0 Open Elective 

3.0 Open Elective 

3.0 Open Elective 

3.0 Open Elective 

120.0 Total: 65.00% Program GPA required 

1STAT 100 and 200, or STAT 160 may be substituted for PSYC 305 

BSc Honours in Psychology 
Credit hours BSc Honours in Psychology 

3.0 PSYC 101 

3.0 PSYC 102 

3.0 PSYC 204 

3.0 PSYC 210 

3.0 PSYC 220 

3.0 PSYC 230 

3.0 PSYC 255 

3.0 PSYC 270 

3.0 PSYC 3051 

3.0 
Three courses from PSYC 333, 338, 355, 356, 371, 372, 
373, 374, 375, 455 AA-ZZ 

3.0 

3.0 

3.0 PSYC 400-level 

3.0 PSYC 400 AA 

3.0 PSYC 400 AB 

3.0 PSYC 405 

3.0 PSYC 406 or 407 

Cognate Courses 

3.0 MATH 103 or 110 

3.0 BIOL 100 

3.0 BIOL 101 

3.0 CHEM 104 

3.0 CS 110 

66.0 Subtotal: Major Requirements 75.00% Major GPA 
required 

3.0 ENGL 100 

3.0 ENGL 110 

3.0 Arts, or Media, Art, and Performance Elective 

3.0 Arts, or Media, Art, and Performance Elective 

3.0 Arts, or Media, Art, and Performance Elective 

3.0 Arts, or Media, Art, and Performance Elective 

3.0 

Six of BIOC 220; BIOL 201, 205, 288, 305, 378, 380, 
390, 395; CHEM 140, 241; 
CS 115, 210, 215, 305, 315, 320, 325, 327; MATH 111, 
122; PHYS 109, 119, or 319 

3.0 

3.0 

3.0 

3.0 

3.0 

3.0 Science, Arts, or Media, Art, and Performance 
elective  Open Elective 

3.0 Science, Arts, or Media, Art, and Performance 
elective  Open Elective 

3.0 Science, Arts, or Media, Art, and Performance 
elective  Open Elective 

3.0 Science, Arts, or Media, Art, and Performance 
elective  Open Elective 

3.0 Science, Arts, or Media, Art, and Performance 
elective  Open Elective 
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3.0 Science, Arts, or Media, Art, and Performance 
elective  Open Elective 

120.0 Total: 70.00% Program GPA required 

Rationale:  The small number of open electives in the Psychology BSc program and the absence of open 
electives in the Psychology BSc Hons program is causing a problem for a number of students in these 
programs, in addition to discouraging those who are interested in transferring into these programs. Many 
students have taken courses from outside of Science, Arts, or MAP that do not fit into these degrees. This is 
especially problematic within Psychology’s own programs for BSc students who decide to pursue Honours 
and now can't use their completed open electives, and for BA/BA Hons students who decide the BSc might be 
a better fit, but similarly can't use most or all of their completed Open Electives to form part of their degree. 
In short, this is making it so that students are having to take extra courses to complete their degrees thereby 
extending their time in the program, or discouraging them from pursuing these programs entirely, 
particularly the BSc Hons which currently has no open electives at all. Further, there are a number of courses 
outside of Science, Arts, and MAP that would be quite relevant for psychology students (e.g., anatomy in KIN 
for neuro-focused students) that do not fit anywhere within the current BSc Hons degree, since there are no 
open electives.  

The proposed changes fall within the BSc and BSc Honours guidelines as outlined in the Academic Calendar 
(i.e., a minimum of 18 credit hours in Arts/MAP; a minimum of 66 credit hours in Science, which includes 
PSYC courses; and a maximum of 18 credit hours that are not in Science/Arts/MAP), and improve flexibility in 
regards course selection and potential minors. 

(end of Motion 26) 

Diploma in General Science 

The Diploma in General Science is designed to introduce students to the methods and values of scientific 
inquiry.  It encourages students to identify a field of study that interests them and to develop a deeper 
understanding of that field. 

Eligibility requires that students complete courses representative of core science competencies and a 
concentration of courses in a particular field of study offered by the Faculty of Science.  A maximum of 30.0 
credit hours of eligible transfer credit may be used to meet the program requirements, and transfer credit 
may not be used to meet greater than half of the credits required to complete the concentration.  (At least 
half of the credits used to meet the concentration requirements and program requirements must be 
completed at the University of Regina, as outlined in the Faculty of Science Residency Requirements).  

Students who have earned a previous degree in Science or Engineering at a Canadian post-secondary 
institution, or students who have completed the required courses while enrolled in a degree program at the 
University of Regina, will not be eligible for admissions into the General Science Diploma program. 

Motion 27: New Diploma - Diploma in General Science 
To create the Diploma in General Science as outlined below. Students may be admitted to the Diploma 
in General Science as fully qualified or science qualifying students, effective 202020. 
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Credit hours Diploma in General Science 

3.0 BIOL 100 

3.0 BIOL 101 

3.0 CHEM 104 

3.0 CHEM 105 or 140 

3.0 CS 110 

3.0 ENGL 100 

3.0 ENGL 110 

3.0 GEOL 102 

3.0 MATH 103 or 110 

3.0 MATH 111 or 112 

3.0 PHYS 109 or 111 

3.0 PHYS 119 or 112 

3.0 STAT 100 or 160 

12.0 – 18.0 Completion of a Concentration in Science 
Options include:   Biology, Biochemistry, 

Chemistry, Geology, Applied Mathematics, 
Pure Mathematics, Statistics, Physics 

3.0 Arts, Media, Art, and Performance course 

0.0-6.0 Science, Arts, or Media, Art, and Performance 
course(s) 

60.0 Total 
credit 
hours 

65% PGPA and 60% UGPA 

*For the purposes of the Diploma in General Science, requirements for a Concentration in
Science corresponds with the Minor requirements outlined in the Department section for
each discipline.

(end of Motion 27) 

9. Faculty of Social Work

Social Work Practicum Information for U of R BSW Students 

The following practicum information pertains to students taking the U of R (Saskatchewan-based) BSW 
program, and does not apply to students in the Yukon College BSW or Aurora College CSW programs. 
Instructions to apply for a practicum placement are on the Social Work website. 
https://www.uregina.ca/socialwork/programs/presw- bsw/practicum.html. SW 348 placements must be 
completed in Saskatchewan. SW 448 may be completed internationally or outside of Saskatchewan in 
Canada.  Students taking SW 448 internationally must submit an international practicum portfolio as part of 
the placement process.  International students taking practicum in Canada are required to obtain a co-op 
work permit, in addition to their study permit. 

SW 348 and SW 448 are available in the fall and winter terms only. Limited Spring/Summer practicum 
placements for SW 348 and SW 448 may be available for special projects offered through the Faculty of Social 
Work. In extenuating circumstances, Faculty approval for Spring/Summer practicum may be considered for 
placements in rural or northern Saskatchewan, or out- of- province/international placements. SW 448 may be 
completed on a part-time basis over two terms, starting in the fall term only.   

Motion 28: Undergraduate Practicum Application Deadlines  
To change Undergraduate Practicum Application Deadlines and update them in the Undergraduate 
Calendar as outlined below, effective 202020. 
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Practica have enrolment limits.  Priority for placement will be given to students following our recommended 
course sequencing, in which SW 348 is completed in the second last term, and SW 448 is completed in the 
final term of the program. Therefore, practicum placements in any given term are not guaranteed simply by 
meeting the application deadline, and are subject to the availability of approved placements. 

Mandatory Preparation Workshops will occur prior to the commencement of the practicum placement and 
details on how to register for these sessions will be made known to students each term by Social Work 
Student Services.   

Deadlines for Practicum Application (SW 348 and SW 448) in Canada 
Fall practicum – March 1 January 15 commencing 202110 
Winter practicum – October 1 May 15 

Deadlines for International Application to Practicum Practicum Portfolio Submission (SW 448 only) 
Fall practicum – March 31  
Winter practicum – June 30  

Rationale: The change in dates will provide more time for Placement Coordinators to complete the process 
for placing students. This includes information workshops, placement interviews and the matching process to 
an agency. This change will also assist us in the competition with other programs who also have students 
complete field placements.  Addition of the statement that ‘Practicum is not guaranteed simply by applying 
as it is subject to availability of placements’ will inform students that we cannot guarantee that we will have 
enough placements available if the number of students applying is too high. 

(end of Motion 28) 

Policy on Prior Learning Assessment and Recognition 

Students applying for credit for SW 348, Practicum, must: 
- Be fully admitted to the BSW program;
- Have a minimum of the equivalent of two (2) years of full-time waged or unwaged human service

experience, which has been completed in the past 10 years;
- Have successfully completed the prerequisites for the course (currently SW 390, SW 346, and SW

100, 6 additional SW credit hours, plus a minimum grade point average of 70.00% in the Social Work 
Studies section of their BSW) prior to credit being granted; 

- Contact the appropriate Practicum Placement Coordinator prior to the relevant practicum
application deadline to discuss their intent to apply for PLAR credit and, if needed, participate in the
placement planning process; and,

- Clearly demonstrate in their PLAR application how they have met the objectives and competencies
for SW 348.

Rationale: Currently, students must sequence their PLAR applications perfectly, attaining the pre-requisite 
courses (SW 100, 346, 390 and two others) and 70.00% GPA first; and then submitting their application. This 
creates challenges with the practicum placement process. Often, students are working with the placement 
coordinator to secure a 'backup' placement in the case that their PLAR application is not approved. This is the 

Motion 29: Policy on Prior Learning Assessment & Recognition 
That the Policy on Learning Assessment and Recognition be revised as outlined below, effective 
202020. 
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student's best option typically, because failing to have a 'backup' placement will cause delays in program 
completion. However, it is increasingly difficult for the field team to place students on a conditional basis, 
pending the outcome of their PLAR application. Additionally, since the learning upon which the PLAR 
application is based is typically obtained prior to completing the SW 348 pre-requisite courses, taking those 
pre-requisites should not be a condition for receiving the credit. This change will allow students to apply for 
PLAR credit sooner, reducing uncertainty and improving the practicum placement process for both staff and 
students. Of course, students who receive PLAR credit for SW 348 must still attain all pre-requisites for SW 
448.  

(end of Motion 29) 

10. Registrar’s Office

To be inserted in “Tuition & Fees” section of the calendar, after International Tuition Deposit. 

Diplomatic, consular, or other representatives 

Diplomatic, consular and other representatives of foreign countries, the UN and other international agencies, 
their spouse and dependents are exempt from international tuition by holding diplomatic status or by being 
dependents of those holding such status. 

For purposes of exemption, a dependent of a person includes: a) spouse, b) unmarried child, or c) spouse's 
unmarried child. Dependent status must be fully documented and must have been established for a 
minimum of three years. 

Students must present a valid diplomatic visa or a certified copy of the diplomat’s diplomatic visa as well as 
proof of dependent status to the diplomat,  

Rationale: Many schools across Canada have policies that allow for the waiving of international student 
differential fees for the diplomatic, consular, or other representatives of foreign countries and their 
dependants.  The total number of students that this regulation would apply to, is limited to one every couple 
of years so the impact to revenue would be minimal. 

(end of Motion 30) 

11. UR International and Enrolment Services

On page 5 of the Undergraduate Calendar, add two options under the "Approved Tests of Proficiency in 
English” list as outlined below: 

Motion 30: Revision to Tuition & Fees Section of the Undergraduate Calendar 
That the Tuition & Fees section (page 33) of the Undergraduate Calendar include the addition of a 
section defining fee assessment for Diplomatic, consular, or other representatives as outlined below, 
effective 202020. 

Motion 31: Addition to the Approved Tests of Proficiency in English Admission Requirements   
To add the Cambridge English Assessment qualification to the Approved Tests of Proficiency in English 
list as an option for undergraduate students to meet the English Language Proficiency (ELP) admission 
requirement for all faculties, except for the Faculty of Nursing, effective 202020. 

https://www.uregina.ca/student/registrar/resources-for-students/academic-calendars-and-schedule/undergraduate-calendar/assets/pdf/2019-2020/Undergraduate-Calendar.pdf
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Approved Tests of Proficiency in English 

…. 

9. Cambridge Certificate in Advanced English (CAE), also known as C1 Advanced, formerly
known as Cambridge English: Advanced
With an overall minimum score of 180 and a minimum score of 169 in each skill (Reading,
Use of English, Writing, Listening, and Speaking),

10. Cambridge Certificate of Proficiency in English (CPE), also known as C2 Proficiency, formerly
known as Cambridge English: Proficiency
With an overall minimum score of 180 and a minimum score of 169 in each skill (Reading,
Use of English, Writing, Listening, and Speaking).

Rationale: We propose this ELP update to bring us more in-line with other Canadian Comprehensive 
Universities.  The Faculty of Nursing is exempt because of the regulatory body has specific requirements. 

(end of Motion 31) 

Submitted by the Registrar’s Office 
On behalf of Saman Azadbakht, Chair 
Council Committee on Undergraduate Admissions and Studies 




